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Introduction
Sexual assault is a rampant issue on college campuses in the United States.1 Colleges and
universities use a variety of survey instruments to collect data regarding sexual assault as a
means to improve campus culture, policies, and resources. When survey instruments are
designed and deployed, and data about sexual assault is collected and disseminated, the focus is
usually on the data itself. However, the structures, contexts, incentives, and modes of
dissemination that contribute to the data collection methodologies determine how participants
respond to them, and therefore impact the quality of data that is collected.2 Consequently, a
wealth of associated information in the form of metadata, that is, data about data (for example,
title of survey, date of survey dissemination, instrument of data collection, place of survey
dissemination), that can contextualize these processes is often overlooked.3
This project takes a human-centered socio-technical approach to understanding the data
collection processes associated with sexual assault, specifically, on the campus of Bucknell
University.4 As shown in Figure 1 below, the process of sexual assault data collection is
immersed in interaction between humans, data, and technology. Survey instruments, designed by
researchers and higher education professionals, are used to collect sensitive, personal, and
traumatic data from students. This data is typically analyzed by researchers and higher education
professionals, and the results from these analyses are used by administrators, faculty, staff,
students, and the general public to generate conversations and make policy-based decisions that
can help improve the campus climate for students. Thus, we see that there are several
stakeholders in the data collection process, and contextualizing their roles in the process helps

“Campus Sexual Violence: Statistics.” Rape, Abuse and Incest National Network (RAINN),
www.rainn.org/statistics/campus-sexual-violence.
2
Van der Zouwen, Johannes, and Edith D. De Leeuw. “The Relationship Between Mode of Administration and
Quality of Data in Survey Research.” BMS: Bulletin of Sociological Methodology / Bulletin De Méthodologie
Sociologique, no. 29, 1990, pp. 3–14. JSTOR, www.jstor.org/stable/24358507.
3
Riley, Jenn, and Kelcy Shepherd. “A Brave New World: Archivists and Shareable Descriptive Metadata.” The
American Archivist, vol. 72, no. 1, 2009, pp. 91–112. JSTOR, JSTOR, www.jstor.org/stable/40294597.
4
Bucknell University is a private liberal arts institution in Lewisburg, PA (“Bucknell University.” Welcome to
Bucknell University | Bucknell University, www.bucknell.edu/).
1
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understand what kind of narratives can be constructed with the use of this data.5
Human-Computer Interaction (HCI) uses a socio-technical approach to examine the interactions
between humans and technology, and implement designs which capture the complexity of those
interactions.6

Figure 1: This image demonstrates the influence of humans in the process of sexual assault data collection

As a Computer Science Engineering and Women’s and Gender Studies double major invested in
tackling the problem of sexual assault at Bucknell, the principles and tools of HCI in
collaboration with a feminist lens, provide me with a robust framework to contextualize, and
suggest improvements for, the process of sexual assault data collection.7 To achieve this, I
employ the scholarly lens of metadata analysis and participatory design. My first goal is to
Chems, Albert. “Principles of Socio-Technical Design.” The Social Engagement of Social Science, Volume 2: A
Tavistock Anthology--The Socio-Technical Perspective, edited by Eric Trist et al., University of Pennsylvania Press,
1993, pp. 314–323. JSTOR, www.jstor.org/stable/j.ctt1bj4q98.21.
6
“The Encyclopedia of Human-Computer Interaction, 2nd Ed.” The Interaction Design Foundation,
www.interaction-design.org/literature/book/the-encyclopedia-of-human-computer-interaction-2nd-ed.
7
Bardzell S., and Bardzell J. “Towards a Feminist HCI Methodology: Social Science, Feminism, and HCI.” In
Proceedings of the SIGCHI Conference on Human Factors in Computing Systems, CHI ’11, pp. 675–684. ACM,
New York, NY, USA, 2011.
5
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identify metadata within instruments of sexual assault surveys.8 This metadata could be useful
for the University and for other public entities that are reading the data, informing the way they
interpret and use it.9 Metadata analysis helps identify the social and technical processes that lend
quality and context to generated datasets. The narratives that metadata analysis expose can
further be investigated by directly involving stakeholders input. A participatory design approach
provides frameworks to gather stakeholder input; these inputs can supplement the findings from
the metadata analysis.10 Participatory Design is “the direct involvement of people in the
co-design of tools, products, environments, businesses, and social institutions”, and is used in a
variety of arenas including computer supported cooperative work (CSCW), Human-Computer
Interaction (HCI), co-design, design research, Computer Supported Collaborative Learning
(CSCL), sociology, urban planning, media studies, communications etc.11 Participatory design
can provide “deeper understanding of the context and shared ownership among stakeholders”,
and can reduce the imbalance of power and privilege across many Science, Technology,
Engineering, and Mathematics (STEM) and social sciences research.12 When data collection or
other processes involve stakeholders in designing the tools and instruments, they are more likely
to better serve their intended populations.13 Thus, my second goal is to use the participatory
design approach to enable the primary stakeholders in enhancing the context of the identified
problem. The stakeholders help me tease out the metadata from the existing instruments and
demonstrate the gaps in the existing processes.

To summarize, this thesis has two primary lines of investigation:

Pomerantz, Jeffrey. Metadata, MIT Press, 2015. ProQuest Ebook Central,
https://ebookcentral.proquest.com/lib/bucknell/detail.action?docID=4397948.
9
Sharma, Anushikha, and Mir, Darakhshan. “Understanding the Metadata Surrounding Sexual Assault on College
Campuses Through the Lens of Care.” CSCW Workshop Paper, 2018.
10
Robertson, Toni, and Jesper Simonsen. “Challenges and Opportunities in Contemporary Participatory Design.”
Design Issues, vol. 28, no. 3, 2012, pp. 3–9., www.jstor.org/stable/23273834.
11
“Participatory Design Conference 2018.” About PDC – Participatory Design Conference 2018,
pdc2018.org/about-pdc/.
12
Stam, Donna, and Boudewijn Boon. “What You Gain and What It Takes: a Student's Reflection on a Participatory
Design Project.” Short Papers – Participatory Design Conference 2018, Participatory Design Conference 2018,
2018, pdc2018.org/programme/short-papers/.
13
Robertson and Simonsen, 5-7.
8
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1. I analyze the survey instruments used to collect data on sexual assault on Bucknell’s
campus. By identifying the underlying metadata within the data collection processes, I
contextualize and critique the process of data collection, reporting, and usage, and
identify the gaps in the data collection process that could result in an underreporting of
sexual assault statistics on Bucknell’s campus as is evidenced later.
2. I use participatory approaches to illustrate a process of data collection, sharing, and
usage, that would incorporate stakeholder feedback. Through small focus groups, I
collected student input on the survey instruments, campus policies, and resources
surrounding sexual assault. This process helps identify the most appropriate and
informative metadata surrounding the surveys, and use that information to suggest
designs for alternative processes and structures that address the issue.

Summary of Findings
The metadata analysis demonstrated that all the data collection instruments vary in purpose and
in the ways in which they are administered, and there are several social and logistical factors that
impact the quality of the data collected. This includes the different administrative entities
involved in collecting, sharing and using the data, their relation and level of obligation to the
university etc. I found that the existing survey instruments do not preserve and contextualize the
human experiences behind them, since most of the data collected is quantitative and through the
use of online survey instruments. There is a need for more avenues of qualitative data collection
that capture the narratives about communities and spaces on campus where sexual assault
happens.

Analysis of data gathered from focus groups revealed that participants favored the creation of an
online continuous data collection platform that is easily accessible and gives survivors the
agency to report their assaults in their own time and in their own way. The analysis also yielded
a participant perception that there is lack of continuity in the data collection process – data
collection on Bucknell’s campus happens in isolated channels and leads to little change or no
change at all. In addition, participants articulated a need for critical examination of the intentions

8

behind sharing of data on sexual assault. Participants argued that a reliable dataset, if shared with
the appropriate analysis and a goal of transparency, could be beneficial for educating current and
incoming students and for creating cultural and structural change. Focus group discussions
revealed that when it comes to sexual assault, students from minoritized communities, especially
students of color, feel unsupported by the Bucknell Title IX office. The participant
recommendation was increasing the resources in the Title IX office and the Counseling and
Student Development Center, and hiring professionals from diverse background. They also
recommended changing or eliminating the mandatory reporting process because it takes away
agency from the survivors.

Before diving into the methodologies that were used to arrive at these results, I will provide
background on the problem of sexual assault at higher educational institutions in the US, with a
specific focus on Bucknell. I will also outline the survey instruments used for sexual assault data
collection on this campus, and conclude with an outline of the thesis.

Sexual Assault Background
In the United States, 11.2% of all graduate and undergraduate students experience rape or sexual
assault through physical force, violence, or incapacitation.14 Among undergraduate students,
23.1% of females and 5.4% of males experience rape or sexual assault through physical force,
violence, or incapacitation. Additionally, 21% of TGQN (transgender, genderqueer,
nonconforming) college students have been sexually assaulted, compared to 18% of non-TGQN
females, and 4% of non-TGQN males.15 Despite these high rates of sexual assault, only 20% of
female college student victims report to law enforcement.16 Specifically for women, distrust of
authorities and fear of blame are two major factors that prevent them from reporting assaults.17

“Campus Sexual Violence: Statistics.” (RAINN).
“Campus Sexual Violence: Statistics.” (RAINN).
16
“Campus Sexual Violence: Statistics.” (RAINN).
17
“Reporting of Sexual Violence Incidents.” National Institute of Justice, Oct. 2010,
www.nij.gov/topics/crime/rape-sexual-violence/Pages/rape-notification.aspx.
14
15
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Thus, low reporting rates of college campuses are not indicators of a good campus climate, but
rather of an environment where students feel uncomfortable stepping forward.18

Since the problem of sexual assault manifests differently across different college campuses, the
Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act was
established in 1990 to promote transparency regarding campus crime, policies, and statistics.19All
colleges receiving financial aid are required to disclose to the U.S. Department of Education
information about crime on or near the campus. The Department of Education can impose
penalties up to $35,000 per violation or suspend financial aid to the institutions found to be in
violation (U.S. Department of Education, 2016). Since Bucknell is a private institution that
receives federal financial aid, it is also required to report sexual assault statistics that fall under
the Clery Act to the U.S. Department of Education. Bucknell’s reported Clery statistics seem to
be much lower than the national average. In 2014, 2015 and 2016, Bucknell reported a total of
10, 14 and 11 on-campus rape incidents for each year respectively, and a total of 7, 14 and 11
cases of non-consensual fondling (U.S. Department of Education, 2016). Similarly, in 2014,
2015 and 2016, Bucknell reported a total of 12, 2 and 3 reports of on-campus dating violence for
each year respectively, and a total of 4, 3 and 5 cases of stalking (U.S. Department of Education,
2016). The data for 2017 is yet to be made publicly available on the website for U.S Department
of Education for each of these statistics.

Aside from the Clery Act, Bucknell is also required to function under Title IX of the Educational
Amendments of 1972. Title IX “prohibits discrimination on the basis of sex in education
programs and activities operated by recipients of federal financial assistance. Sex discrimination
includes sexual harassment (which encompasses sexual assault and other forms of sexual
misconduct).”20 The Title IX office, under Kate Grimes (Bucknell’s current Title IX officer), is

“Schools Are Still Underreporting Sexual Harassment and Assault.” AAUW, 2 Nov. 2018,
www.aauw.org/article/schools-still-underreporting-sexual-harassment-and-assault
19
“Summary of the Clery Act: A Compliance and Reporting Overview” Clery Center,
2018, clerycenter.org/policy-resources/the-clery-act/.
20
“Title IX and Sex Discrimination.” Home, US Department of Education (ED), 25 Sept. 2018,
www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html.
18
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required to receive all the cases of reported sexual assault. If a member of the Bucknell
community informs the Title IX office, Bucknell Student Health, or Bucknell Public Safety, or
anyone under the category of responsible employee (faculty, staff, JFs, RAs, PAs), of a sexual
assault or sexual harassment incident, the case has to be recorded by the Title IX office.21

As depicted below by Figure 2 and Figure 3, there are several ways in which sexual assault
statistics get collected on Bucknell’s campus. Bucknell’s Title IX office receives data from its
annual Sexual Climate Experiences Survey, from Student Health and Public Safety, or from the
Sexual Misconduct and Relationship Violence Reporting Form. Though I have access to the
survey instruments used by the aforementioned surveys and forms, the statistics compiled by the
Title IX office are not available for public use, making it difficult to get a clear understanding of
what the statistics look like on our campus.22 On 11th November 2018, at a public forum titled
‘A Night with the Presidents,’ Bucknell President John Bravman and Dean of Students Amy
Badal were asked about the lack of accessibility of Title IX statistics to the larger campus.23
President Bravman responded that the statistics were were too low, and hence, had been made
unavailable to the public to preserve the anonymity of the students. However, Dean Badal
followed that up by saying that the statistics will be made public in the Summer of 2019. These
responses produce a contradictory narrative because if the statistics are low, releasing them in the
Summer of 2019 would still endanger the anonymity of the students whose data was collected.

 According to Title IX, a "responsible employee" is an employee:
● Who has the authority to take action to redress sexual harassment/violence, or
● Who has been given the duty of reporting incidents of sexual harassment/violence or any other misconduct
by students to the Title IX Coordinator or other appropriate school designee, or
● That a student/employee could reasonably believe has either the authority or the duty listed above
(“Responsible Employees/Mandated Reporting.” Michigan Technological University,
www.mtu.edu/title-ix/policy/responsible-employees/).
22
It is important to note that Title IX and Clery use different definitions of sexual assault, and thus, though part of
the Title IX statistics are reported to the U.S. Department of Education under the Clery Act, it is difficult to ascertain
what percentage. The Title IX statistics could be requested through the Freedom of Information Act.
23
Cooper, Haley. “Dean Badal and President Bravman Address Student Concerns at A Night with the Presidents.”
The Bucknellian, 16 Nov. 2018,
bucknellian.net/88749/news/dean-badal-and-president-bravman-address-student-concerns-at-a-night-with-the-presid
ents/.
21
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Aside from the Sexual Misconduct and Relationship Violence Reporting Form and the 2018
Sexual Climate and Experiences Survey annual survey, the University, in partnership with a
private institution Royall & Company, launched the MyVoice Student Experience Survey in
November 2016. Royall & Company is a consulting firm that specializes in higher education.
According to the University website, “Royall oversaw the creation of the survey instrument,
issued the survey, and gathered and analyzed the results.”24 The survey was a general campus
climate survey, with two questions focused on sexual assault. Only 9% of the 2076 students who
responded to the survey said they had experienced sexual assault (MyVoice, 2016). Professor
William Flack, a clinician and critical psychologist, also conducts independent yearly research
on sexual assault on campus, reported that in 2017, over 33% of the women and 9% of the men
who responded to his surveys, indicated that they have experienced sexual assault during their
time at Bucknell.25 Since 2018, he has used the ARC3 campus climate survey, designed by
Administrator Researcher Campus Climate Collaborative (ARC3). This collaborative was
created in response to the White House Task Force to Protect Students from Sexual Assault.26
For the purposes of this project, I will analyze the four data collection survey instruments
identified in Figure 3.

“MyVoice: A Bucknell Student Experience Survey”, Campus Climate Survey, Bucknell Partnered with Royall &
Company, 2017, www.bucknell.edu/myvoice.
25
Nicolai, Kathryn. “Investigative News: Research on Sexual Assault, Misconduct on Campus Reflect National
Trends.” The Bucknellian, 27 Apr. 2017,
bucknellian.net/76266/news/investigative-news-research-sexual-assault-misconduct-campus-reflect-national-trends/.
26
“Administrator Researcher Campus Climate Collaborative.” Campus Climate, ARC3 Collaborative, 2018,
campusclimate.gsu.edu/.
24
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Figure 2: Entities that collect or receive sexual assault data on Bucknell’s campus

Figure 3: The four sexual assault data collection instruments used on Bucknell’s campus
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The Black Box of Sexual Assault Data Collection on Bucknell’s Campus
Different sources of statistics tell different stories because the aforementioned survey
instruments vary in purpose, language, definitions of sexual assault, and their methods of
dissemination. In 2013, a Cornell University based study undertook an institutional comparison
of reporting sexual assault on college campuses. One metric of comparison was the ratio of
expected cases versus reported cases at each institution. In the list of schools with institutional
size of 2000 to 4999, Bucknell scored 14th out of 20th, with only 14.24% of the expected cases
being reported.27 This institutional comparison, and the Clery statistics, evidence that Bucknell’s
sexual assault numbers are severely underreported. It appears that there is a black box between
the statistics reported or not reported, and the various methods of collecting the data. It is
difficult to compare the results or understand how these surveys correlate to one another, thus,
making it difficult to paint a complete picture of sexual assault on Bucknell’s campus.

Bucknell’s low Clery statistics are consistent with the hypothesis that the ordinary practice of
universities is to undercount incidents of sexual assault. Only during periods in which schools
are audited do they appear to offer a more complete picture of sexual assault levels on campus.28
If statistics do not evidence that sexual assault is pervasive on college campuses, college
communities are unable to hold institutions accountable and thus, there is less incentive for
universities to create institutional provisions to create policy and culture-based change.29
Therefore, through this project I hope to identify the discrepancies in the data collection process
at Bucknell, and consequently, make suggestions to bridge the gap between the data generated by
the different survey instruments and the complex reality of the issue of sexual assault.

Thesis Outline
To examine these issues, the thesis is structured in the following manner: Chapter 1 discusses the
literature on metadata, and uses the framework of metadata analysis to understand and evaluate
Karns, M. E. “Reporting of sexual assault: Institutional comparisons”. Cornell University, 2013.
http://digitalcommons.ilr.cornell.edu/reports/58.
28
Rayburn Yung, Corey. “Concealing Campus Sexual Assault: An Empirical Examination.” Psychology, Public
Policy, and Law, 2015, pg. 1-9.
29
Rayburn Yung, 1.
27
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the four survey/data-collection instruments which collect data on sexual assault at Bucknell
University. Chapter 2 discusses the literature on participatory design, and outlines the
methodologies of participatory design that have been used to structure focus groups. As
identified previously, the purpose of these focus groups is to collect user feedback to help inform
the ways in which sexual assault data is gathered, shared and used on Bucknell’s campus, and to
imagine alternate processes that are cognizant of the social complexities and power differentials
on this campus. Chapter 2 also discusses the results from the focus groups and compares these
results to the findings in Chapter 1. Finally, Chapter 3 concludes the paper by comparing and
reflecting on the results from the previous chapters.
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Chapter 1
In the first chapter of the thesis, I define metadata and explain how it supplements our
understanding of data. I then proceed to use the definition and classifications of metadata to
identify and analyze the metadata from the four survey instruments which collect sexual assault
data on Bucknell’s campus. Finally, I use this metadata analysis to compare the advantages and
challenges of using these survey instruments.

Background on Metadata
Systems that collect or display data, usually contain associated information about the data, such
as when the data was collected, where it was collected, and the processes and/or platforms
through which the data was collected. These associated pieces of information - data about data constitute what is broadly defined as metadata. Metadata is a property of the way in which data
is collected, processed, shared and used.30

In the case of sexual assault data, survey instruments serve as portals into the data collection
process. There are metadata embedded in these surveys, such as the year these surveys were
created, the definition of sexual assault used in the instrument, the number of times the term
‘sexual assault’ was used in the survey, the number of questions that were targeted towards
victim-survivors as opposed to perpetrators, etc.31 Some metadata is automatically generated
when we use technology to collect datasets, and can be important when the creation of systems
are informed through the exchange and use of data. While there are several statistical tools that
can capture metadata, they do not share a complex networked understanding of the data
generated in the world and “have little ability to exchange this information with other systems or
describe the context in which the data was produced.”32 For example, in the case of sexual
assault data collection on campus, using only statistical tools to identify metadata will not

Gregory, Arofan, et al. “Metadata.” Building on Progress: Expanding the Research Infrastructure for the Social,
Economic, and Behavioral Sciences, by German Data Forum (RatSWD), 1st ed., Verlag Barbara Budrich, Opladen;
Farmington Hills, 2010, pp. 487–508. JSTOR, www.jstor.org/stable/j.ctvbkk43d.30.
31
Pomerantz, 17.
32
Arofan et al, 494.
30
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capture the complex narratives behind the sexual assault climate, such as providing explanation
for why sexual assault is under-reported on college campuses.33

Metadata also ensures that collected data is grounded in thorough documentation and community
knowledge across its entire lifecycle. This could include administrative information on the initial
stages of data production, as well access to any secondary analysis conducted by researchers,
policy-makers, and other stakeholders.34 Thus, to ensure that we have access to the required
community knowledge, it is important to trace all the involved individuals and organizations. For
example, information on the production and administration of the sexual assault survey
instruments on Bucknell’s campus is not readily available, and thus, I had to interview several
members of the university administration, faculty, and staff to gather this metadata and conduct
my own analysis. In addition, metadata can supplement our understanding of the qualitative
factors affecting the collected data beyond what can be gleaned from the statistical analysis of
the data. For example, knowledge of who administers a specific survey instrument can provide
context on the intentionality behind data collection.35

Users, such as university administrators, potential and current students, campus organizations
etc., can compare datasets spanning across various contexts and time periods. However, most of
the data users are not involved in the creation of the instruments that collect their data. Datasets
are frequently used for several years after they were generated, and for secondary analysis in
projects with varying purposes. Thus, we see that there is distance between the production
process and the end users that the data is supposed to serve.36 If the metadata and the associated
analysis is made available, a user can construct a more nuanced and complete understanding of
the sexual assault climate.

“Schools Are Still Underreporting Sexual Harassment and Assault” (AAUW).
Arofan et al, 489.
35
Arofan et al, 494.
36
Arofan et al, 495.
33
34
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Metadata-Driven Survey Design
In designing data collection instruments such as surveys and questionnaires, there is information
produced in order to help realize the goal of the instrument, “including structural, contextual and
semantic information as well as validation and navigation rules.”37 According to Jeremy Iverson,
the processes that define a survey instrument are the same processes that can be used to create
the survey instrument.38 To determine what type of data is to be collected by a question, we have
to specify the options. This may include text-based or numerical options, open-ended responses,
lists of categories, scales, dates etc. The researcher must also determine the order of response to
create a logical flow and to reduce ordering bias. Some surveys have complicated structures that
include loops, sampling, and conditional branching. The data generated during survey design is
often discarded, but according to Iverson, there are several advantages of documenting metadata
during survey design. This includes easier and effective documentation of data, reusability of key
survey components, greater research integrity, and increased potential of data harmonization.39

Though currently researchers may document the information in text files or flowcharts, there also
some software tools being developed or used to enable metadata-driven instrument design.40 One
example is of IQML, which is a “Software Suite and Extended Markup Language (XML)
Standard for Intelligent Questionnaires”.41 The project of developing this software is funded by
the European Union, and there are modules being produced for “metadata maintenance,
questionnaire designer, questionnaire presentation, database interrogation, and survey
administration.”42 These tools facilitate the capturing and storing of metadata generated within
the questionnaire design process, and this data can be reused later during the statistical analysis.
Documentation of metadata also allows for the conceptual structure of a survey or questionnaire
to be replicated across different media, and for components and questions to be reused.43

Brennan, Karen. “Intelligent Use of Metadata in the Questionnaire Design” Researchgate, 2019, pp.155-162.
Iverson, Jeremy. “Metadata-Driven Survey Research” IZA. IASSIST Quarterly Spring-Summer, 2009, pp.7-9.
39
Iverson, 7.
40
Brennan, 155.
41
Brennan, 156.
42
Brennan, 155.
43
Brennan, 156.
37

38
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In order to extract the metadata associated with sexual assault data, I examine four different
survey instruments that collect data on sexual assault on Bucknell’s campus. To carry out this
analysis systematically, I employ four different categories of metadata identified in the literature
provided in the next section to conduct an examination of the survey instruments used to collect
sexual assault data on campus.44

Metadata Classification
For the purposes of this thesis, we will use the definitions of administrative metadata, descriptive
metadata, structural metadata, and use metadata to conduct our analysis.45 These four broad
categories will provide us with a framework to examine the survey instruments. They are defined
below:
❖ Administrative metadata catalogues the data generated in the process of production,
management, dissemination, publication, and archiving of data. This includes use
restrictions, survey origins, access control information, preservation and rights data etc.46
Some examples specific to the analysis of sexual assault survey instruments include:
➢ Who is administering the survey and collecting the data?
➢ What is their level of obligation to the university?
➢ Is this data publicly available?
❖ Descriptive metadata, also known as “bibliographic” or “reference” metadata, describes
the content of a dataset. It can help identify, search and retrieve the dataset, and discover
related resources. Examples of descriptive metadata include the title and purpose of the
dataset, the designer and administrator of the collection instrument, keywords that can be
used to describe the dataset, production notes, date, description, type of resource etc.47
Some examples specific to the analysis of sexual assault survey instruments include:
➢ At what time of the academic year is this survey administered?

Pomerantz, 17.
Pomerantz, 17.
46
“Types of Metadata: Image Digitization on a Budget.” The Sustainable Heritage Network, 2017,
http://www.sustainableheritagenetwork.org/system/files/atoms/file/TypesofMetadata.pdf.
47
Arofan et al, 490.
44
45
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➢ What is the purpose behind data collection (general campus climate survey vs.
specific sexual assault research)?
➢ Does the survey capture data on race, ethnicity, gender etc.? Do they collect data
on where the assault happened?
❖ Structural metadata documents the organizational structure of a dataset, and enables
users to navigate the resource. It can also describe the types of components, the
relationships between the varying components of the resource, and ascertain if an asset is
a part of multiple data sources. In 2001, a group of archivists, succinctly defined
structural metadata “as the glue that binds compound objects together.”48 Structural
metadata looks at potential hierarchical relationships within sections and captures data
such as page numbers, sections, chapters, table of contents, specialized indexes,
hyperlinks and their relationships with the source etc.49 Some examples specific to the
analysis of sexual assault survey instruments include:
➢ How long is the survey instrument? How many sections are there in the survey?
➢ Is the instrument modular in structure?
❖ Use metadata provides information about how a dataset has been used.50 This could
include data flow structures, policy implementations, education etc. Some examples
specific to the analysis of sexual assault survey instruments include:
➢ Where does this dataset flow within the institution?
➢ How has the university used the data collected, in the studies focused on sexual
assault, to improve the campus climate?
Questions similar to the ones above guide the investigation of various survey instruments and
related contextual factors that were used in the collection of data on sexual assault. This
identified metadata will be a site of comparison through which I will evaluate the quality of the
data being collected by the various survey instruments. In the next section, I will examine the

“Structural Metadata: Key to Structured Content.” Story Needle, 14 Oct. 2017,
storyneedle.com/structural-metadata-key-to-structured-content/.
49
“Metadata Types: Preservation Tutorial”, Cornell University,
preservationtutorial.library.cornell.edu/metadata/table5-1.html.
50
“Types of Metadata: Image Digitization on a Budget” (The Sustainable Heritage Network).
48
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survey instruments through the lens of the aforementioned four categories, starting with
administrative metadata.

Administrative Metadata Analysis
Before comparing the metadata generated by the contents of the survey, it is important to
understand the processes in the background which allow the surveys, and the results, to be
produced, disseminated and used.
➢ Table 1 below catalogues the administrative metadata for all our chosen survey
instruments.
The ARC3 Survey

2018 Sexual Climate

My Voice Student

Sexual Misconduct

and Experiences

Experiences

and Relationship

Survey

Survey

Violence Reporting
Form

Survey/Form

The ARC3

created by

Collaborative51

Survey/Form

Professor William

administered

Flack53

Bucknell University

Royall &

Bucknell University

Company52
Campus Labs54

Bucknell University

Title IX Office at
Bucknell University

by

51

The Administrator-Researcher Campus Climate Collaborative (ARC3) was formed in response to the
recommendations from ‘White House Task Force to Protect Students from Sexual Assault’ in the Obama
Administration. This group comprises of many researchers and student affairs administrators, who specialized in
gender-based violence, Title IX, counseling etc. A major goal of this group was to curate an “empirically sound,
no-cost campus climate survey for U.S. institutions of higher education.” (ARC3 Collaborative, 2018,
campusclimate.gsu.edu/.)
52
Royall and Company is “a consulting firm that specializes higher education” and was hired to ensure objectivity in
the survey instruments and results. Bucknell University interviewed several firms before choosing Royall and Co.
The primary reason for this choice was the the company allowed Bucknell to purchase the survey instrument.
(Badal, Amy. Personal Interview, 22 March 2019).
53
The survey is designed and owned by the ARC3, and institutions of higher education can request the campus
climate survey by applying on their online website. Professor Flack, as a member of the ARC3, has access to the
survey instrument and administered this particular survey instrument for the first time in the Fall of 2018. Prior to
this, Professor Flack had used a different survey for his annual data collection of sexual assault statistics. The ARC3
survey will now be administered every Fall by Professor Flack and his research team, with assistance from the
Office of Institutional Research and Planning at Bucknell (William, Flack. Personal Interview, 7 September 2018).
54
This data is sent to Campus Labs, a private organization that partners with higher education institutions to help
analyze their data (“About Us.” Campus Labs, www.campuslabs.com/about-us/).
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Results

Professor William

analyzed by

Flack and his

Campus Labs55

Royall &

The Bucknell Title IX

Company

coordinator

Fall Semester

Open all times of the

research team
When is the

Fall Semester

Spring Semester

survey

year

administered?
How frequently

Annually

Annually

Every three years56

Open all times of the
year57

is the survey
administered?

How many

Random sample of

50% of the Bucknell

100% of the student

100% of the student

students is this

50% of the student

student sample that was

population at

population at

sent out to/open

population at

not targeted by the

for?

Bucknell58

ARC3 survey59

Level of

The survey was

obligation to

60

Bucknell

Bucknell

The data collection,

The survey was

The data collection,

designed by an

dissemination and

administered

dissemination and

Bucknell

external

analysis is completely

through a

analysis is completely

University

organization, and

controlled by the Title

collaboration

controlled by the Title

Bucknell does not

IX Officer. Thus, the

between an external

IX Officer. Thus, the

acknowledge or use

level of obligation to

private company

level of obligation to

this data in an

the university,

and the Dean of

the university,

official capacity.

associated with these

Students office, and

associated with these

Thus, the Professor

survey instruments, is

paid for by Bucknell

survey instruments, is

Flack and his team

high.

University. Both the

high.

have a low level of

Dean of Students

55

(Campus Labs).
The survey will be disseminated at 3-year increments by the Office of Institutional Research and Planning at
Bucknell. Thus, the next process of data collection through the MyVoice survey is scheduled for the Fall of 2019
(Badal, Amy. Personal Interview, 22 March 2019).
57
If a responsible employee receives information regarding an incident of sexual misconduct or relationship
violence committed against a student, they are required to complete this form within 24 hours of receiving the report
(“Sexual Misconduct.” Bucknell University, www.bucknell.edu/SexualMisconduct).
58
Grimes, Kate. Personal Interview. 17 October 2018.
59
Grimes, Kate. Personal Interview. 17 October 2018.
60
“MyVoice.” (Bucknell University).
56
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obligation to

Office and the

Bucknell University.

private firm have a
high level of
obligation.

Accessibility to

Professor Flack

The data collected from

While the survey

The information from

the survey and

presents the results

the 2018 Sexual

instrument is not

the Sexual

results

of the survey at an

Climate and

publicly available,

Misconduct and

annual public forum.

Experiences Survey is

the results of the

Relationship Violence

Results from his

not made available to

2016 myVoice

Reporting Form only

research can also be

the larger campus.61

survey are available

goes to the Title IX

found in his

on Bucknell’s

coordinator. To

publications.

website.

protect the
victim-survivor, the
details of this form are
not shared with
anyone else in the
university.62

The table shows us all the entities involved in the production and dissemination of the survey
instruments that collect data on selection assault on Bucknell’s campus. Royall and Co. was
responsible for creating the MyVoice survey, and for gathering and analyzing the results. They
“ensured that students were heavily involved in building the survey tool; the consultants led
focus groups and individual meetings with 230 students.”63 These focus groups did not involve
crafting the survey questions, but rather generating themes and topics around which to build the
instrument. Royall and Co. also looked into the 2011 Campus Climate Report, admissions

Grimes, Kate. Personal Interview. 17 October 2018.
The Title IX statistics, which includes data from all confidential and private sources on campus, are not available
publicly available. In contrast, the Clery Act data i.e. the statistics collected by Public Safety on campus premises
are reported to the US Department of Education and thus, get published in the Annual Public Safety booklet.
Department of Public Safety at Bucknell has an anonymous tip form and students can also report sexual assault
cases to the Title IX coordinator. The Chief of Public Safety and the Title IX coordinator meet weekly to classify
their data, and compile the Clery statistics that are required to be publicly shared (Grimes, Kate. Personal Interview.
17 October 2018).
63
“MyVoice.” (Bucknell University).
61
62
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materials, the student handbook, Bucknell’s mission statement while designing the survey.64
They coordinated with the Dean of Students Office to disseminate the survey, and the executive
intern in the Dean of Students Office was also involved in coordinating the incentives for
students to take the survey.65 The Office of Institutional Research and Planning at Bucknell
coordinates the dissemination of both the ARC3 survey and the 2018 Sexual Climate and
Experiences Survey, randomizes the samples of students who receive the surveys, and aims to
prevent “survey fatigue” by ensuring that the two long survey instruments focused on sexual
assault do not go out in the same semester.

All the results from the surveys owned or created by Bucknell University are analyzed by
external, private institutions like Campus Labs and Royall and Company. This makes it difficult
to determine the level of independence and the level of commitment Royall and Co. had in the
process of creation and dissemination of the survey instrument. The Title IX Office is staffed and
run by the university, and the position of the Title IX Officer is not tenured or permanent. Thus,
the level of obligation to the university, associated with the 2018 Sexual Climate and
Experiences Survey and the Sexual Misconduct and Relationship Violence Reporting Form, is
high. In contrast, the ARC3 was created by an external group, and Professor Flack is in a secure
position as a faculty member at Bucknell, which also factors into the ARC3 survey being
categorized as having a low level of obligation to Bucknell University.

Descriptive Metadata Analysis
➢ Table 2 below captures comparable descriptive metadata of the survey instruments.

Type of Survey

64
65

The ARC3

2018 Sexual Climate

My Voice

Sexual Misconduct

Survey

and Experiences

Student

and Relationship

Survey

Experiences

Violence Reporting

Survey

Form

General Campus

Individual Sexual

Campus Climate

Sexual Assault

Badal, Amy. Personal Interview. 22 March 2019.
Badal, Amy. Personal Interview. 22 March 2019.
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When was it

Survey focusing on

Climate Survey for

Climate Survey

Assault and

Sexual Assault

Bucknell University

centering on

Relationship

student

Violence Incident

experiences

Reporting

2018

Unknown

2016

Unknown

Yes

Yes

Yes

No

English

English

English

English

Online

Online

Online

Online

Fall semester

Spring Semester

Fall Semester

Open all times of the

designed?
Are the responses
anonymous?
Language of
survey
Was this an online
survey or a paper
survey?
Time of academic
Year Survey

year

Administered
Data collection on

Yes

No

No

No

Yes

No

No

No

No

No

No

No

Yes

Yes

Yes

Yes

class year of
victim-survivor
Data collection on
race of
victim-survivor
Data collection on
race of
perpetrator
Data collection on
gender identity of
victim-survivor
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Data collection on

No

Yes

No

Yes

Yes

No

No

No

Yes

No

No

No

No

No

No

Yes

No

No

No

Yes

Yes

No

No

Yes

External

Internal

External

Internal

25-30 minutes

10-15 minutes

Unknown

N/A

Yes

Yes

Yes

Yes

gender identity of
perpetrator
Data collection on
national identity
of victim-survivor
Data collection on
sexual identity of
victim-survivor
Data collection on
location of assault
Data collection on
name of
perpetrator
Data collection on
relationship of the
perpetrator with
the university
Internal vs.
external survey
instruments66
Time Estimated
To Complete the
form
Resources Listed

Surveys that are designed and administered by the university for internal data collection have been classified as
internal survey instruments. Surveys that collect data in the university, but are not used or acknowledged officially
by the university, are labelled as external survey instruments.
66
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Purpose of the

The overall goal of

This survey asks

To identify the

The purpose of this

Survey

the survey is to

about your sexual

primary

form is to notify the

provide important

experiences and

challenges and

Title IX Coordinator

information on

perceptions of the

opportunities in

of Bucknell

campus sexual

sexual climate at

our students'

University that an

misconduct

Bucknell University

out-of-classroom

incident of sexual

prevalence and

during this academic

experiences, and

misconduct or

responses.

year (since August

to generate data

relationship violence

2017). Specifically, it

that we can use to

has occurred and to

asks about assault

drive effective

facilitate assistance

and non-consensual

change.

for victims/survivors.

fondling.
Definition of

Sexual Misconduct

For purposes of this

A definition for

A definition for

Sexual Assault

refers to a range of

survey, sexual assault

sexual assault is

sexual assault is not

Used

behaviors that

is defined as sexual

not provided in

provided in the form.

includes sexual

intercourse or oral

the survey.

assault, intimate

sex without consent.

partner

Sexual intercourse is

violence/dating

anal or vaginal

violence, stalking,

penetration by a

and sexual

penis, finger or

harassment.

inanimate object.
Oral sex includes
cunnilingus (vagina)
and fellatio (penis).
Non-consensual
fondling is defined as
intentional sexual
touching of breasts,
genitals, or buttocks
(over or under
clothes) without
consent.
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Keywords used

Misc.

Most of the survey
questions directly
use the phrase
‘Sexual
Misconduct’
instead of ‘Sexual
Assault’

Several survey
questions directly use
the phrase ‘Sexual
Assault’

The instrument
lists the
contributors, their
professional
backgrounds and
the positions, and
the institutions
they work at.67 The
survey instrument
also lists guiding
principles used by
the collaborators
while curating the
survey. 68

The instrument
focuses on student
perceptions,
experiences and
behaviours specific to
Bucknell. There is a
pattern of repetition
in the questions
focusing on the
physical aspects of
assault. Topics also
include alcohol and
drug use, perceptions
on consent, and
awareness of
on-campus resources.

All of the survey
questions use
‘Sexual Assault’

The form is titled
Sexual Misconduct,
but uses ‘incident’
when asking for
descriptions about the
assault

The survey has
two questions in
the ‘Safety’
segment of the
survey that
collect data on
the issue of
sexual assault.
There is a
closed-ended
question asking
students if they
had experienced
sexual assault on
campus and there
is an open-ended
question on
“What can
Bucknell do to
further address
sexual assault?”

The pronoun options
are only listed in the
binary. It asks the
user to fill out the
gender of the
victim/survivor and
provides the options
of male, female,
intersex and
transgender.

From the comparisons of the listed titles and motivations, as well as the types of data collected,
we can see that each of the instruments is designed for a different purpose. The questions in the
2018 Sexual Climate and Experiences Survey and the 2016 MyVoice survey are specifically
designed for the Bucknell student population. In comparison, the ARC3 provides a survey
67

15 professors positions across the areas of Psychology, Social Work, Nursing, Public Health, Women’s and
Gender Studies, Communication Studies. There are also 4 Deans (and Associate Dean) positions, a Legislative and
Federal Affairs Officer position, a Government Relations Manager position, a Lead Title IX Investigator and a
Deputy Title IX Coordinator position, as well as a Director for the Center for Women’s Health and Wellness,
amongst others (ARC3 Collaborative).
68
There are 8 guiding principles used by the collaborators which address a variety of factors such as inclusiveness,
mutual respect, collaboration, transparency, integrity and independence in research, a commitment to use of the best
scientific evidence as the foundation of the survey, equal focus on surveying victimization and perpetration,
adoption of a civil rights approach grounded in Title IX, respect for students participants, beneficence and justice
(ARC3 Collaborative).
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instrument that can collect standardized data across institutions, and can thus be used for
cross-institutional comparison of sexual assault data. The ARC3 survey is the only survey which
explicitly states the background of the team that created the survey. Further evidence of
transparency is seen in the ARC3 survey, as it establishes the guidelines used by the survey
curators. The guiding principles address a variety of factors such as inclusiveness, transparency,
integrity and independence in research, a commitment to use of the best scientific evidence as the
foundation of the survey, equal focus on surveying victimization and perpetration, adoption of a
civil rights approach grounded in Title IX, respect for students participants, beneficence and
justice. Both the ARC3 survey and the 2018 Sexual Climate and Experiences Survey provide
definitions of sexual assault, which impacts the way the questions are framed in the survey and
the options that are provided to the participants. The 2016 MyVoice survey and the Sexual
Misconduct and Relationship Violence Reporting form depend on participant definitions of
sexual assault. While all of the instruments collect data on the gender identity of the
victim-survivor, none of the surveys collect data on the race of the perpetrator. ARC3 is the only
survey which collects data on class-year, race, national identity and sexual identity of the
victim-survivor, indicating a goal of providing an analysis of victimization rates across the
different identities. The 2016 MyVoice Survey has only two questions on sexual assault,
indicating that the data collected from this survey would provide an incomplete picture of the
problem of sexual assault on Bucknell’s campus. Since the purpose of the Sexual Misconduct
and Relationship Violence Reporting form is to provide a mechanism for victim-survivors to
seek support and pursue investigations with Bucknell, it collects specific perpetration data as
well as data on the location of sexual assault. The language of the Sexual Misconduct and
Relationship Violence Reporting form is outdated because it uses incorrect definitions of gender
and sex, and only provides binary pronoun options.

Structural Metadata Analysis
➢ The ARC3 Survey
The ARC3 is 40 pages in length and has a modular structure. The survey begins, as shown in the
image below, with a table of content on the first page. There are 19 Modules listed and the table
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of content provides us with topic of the module, the items to complete within each module and
the time to complete each module. Each module can be accessed individually by the user.

Figure 4: The Table of Contents for the ARC3 survey69

The second page contains the guiding principles used by the ARC3 to design the survey. The
third page contains the list of collaborators who curated the survey. The fourth page contains a
recommended survey introduction for all the institutions that decide to use the ARC3. The
modules begin on page 5 and conclude on page 40. Most of the questions in the survey are
closed-ended.

➢ The 2018 Sexual Climate and Experiences Survey

69

(ARC3 Collaborative).
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This survey is 31 pages long, and has 118 questions divided between three major sections 1. ‘My perceptions of the sexual climate at Bucknell’: 11 questions, pg.1 - 4 on paper
2. ‘My experiences at Bucknell since August 2017’: 83 questions, pg. 4 - 25 on paper
3. ‘What I know about options, resources and policies’: 24 questions, pg. 25 - 30 on paper
The first page contains the title, purpose of the survey, definition of sexual assault and
information on voluntary participation. The final page has one box with information about the
survey and the access to on-campus resources, and another box with information about sexual
misconduct policies and procedures at Bucknell. There is no table of contents, mention of
contributors, or guiding principles listed. Most of the questions are closed-ended, and the user
must respond to the survey questions in order as each of the sections cannot be accessed
individually.

➢ The 2016 My Voice Survey
This survey instrument is available through the results slides published online on the Bucknell
University website.70 The survey included 45 questions, though not all questions were required.
There were six sections in the survey - Satisfaction (11 questions), Community (12 questions),
Well-being (7 questions), Safety and Security (5 questions), Dining/Housing (6 questions), Study
Abroad (4 questions). Each reporting slide has the question as the title, with the results presented
using text and graphics. There are no table of contents, hyperlinks or specialized indexes. The
survey instrument had a mix of several open-ended and closed-ended questions.

➢ The Sexual Misconduct and Relationship Violence Reporting Form
The form aims to collect 32 data points from the user, though not all the questions are required,
and consists of six sections. The first section is untitled and collects 9 data points on the
reporter, the reportee and the date of incident. The second section is titled 'Victim/Survivor
Information' and collects 6 data points. The third section is titled 'Alleged Perpetrator
information' and collects 7 data points. This is followed by section on 'Incident Location' (2 data
points) and 'Incident Description' (1 data point). The final section is an 'Additional Information'

70

“MyVoice.” (Bucknell University).
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section that collects 8 data points. There are 5 open-ended and 27 close-ended questions. Only 6
of the data points are required to be provided.

Identifying the structural metadata for each of the surveys provides a skeletal framework for the
content of the instruments. The modular structure of ARC3 makes it easier to navigate. The
ARC3 and the 2018 Sexual Climate and Experiences Survey are significantly longer, in
comparison to the other instruments. Additionally, since most of the questions in these surveys
are closed-ended, the data collected will be highly quantitative in nature. In comparison, the
MyVoice Survey and the Sexual Misconduct and Relationship Violence Reporting form allows
for more qualitative data collection from the users.

Use Metadata Analysis
Aside from data collection and sharing, it is also important to understand how the data flows
across different entities and institutions, and how it is used and by whom.
➢ Table 3 below catalogues the use metadata for all our chosen survey instruments.
The ARC3 Survey

2018 Sexual Climate

My Voice Student

Sexual Misconduct

and Experiences

Experiences Survey

and Relationship

Survey

Violence Reporting
Form

Where does this

This data is only

It is unclear on which

The data is openly

Unless a student

dataset flow

viewed by Professor

entities within Bucknell

available to

chooses to pursue an

within the

William Flack and

University have access

everyone inside and

investigation, the

to this dataset, since it

outside of Bucknell.

information from the

institution?

71

his research team.

is not available for

form remains with the

public viewing through

Title IX coordinator.

a document or
presentation.

71

William, Flack. Personal Interview. 7 September 2018.
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What has the

Bucknell University

According to the

The Dean of

The data from this

university done

does not

current Title IX

Students Office

form is used to inform

with the

acknowledge this

coordinator, the data

planned to create

the compilation of the

collected data?

data in any official

collected from this

student working

Title IX and Clery

capacity. Thus, the

survey guides the

groups who would

statistics. Even if

data collected

training and education

focus “on the

there are repeat

through the ARC3 is

material designed by

challenges and

offenders in the

primarily used to

the Title IX office and

opportunities

dataset, there are no

inform the research

the Interpersonal

identified by the

actionable items

and analysis that

Violence Prevention

survey.” No

unless a victim

Professor Flack

Coordinator.72

compensation was to

chooses to come

does, or his students

be provided to the

forward to pursue the

do.

students

case.73

participating in these
working groups.
These focus groups
were never formed
because there were
not enough
responses from the
student population at
Bucknell.

This comparison shows us that the descriptive and the administrative metadata impact the use of
metadata. Though the creators of ARC3 survey value transparency and the survey itself is
comprehensive in content, the results do not contribute to culture or policy based change because
Bucknell University does not acknowledge the results from the survey. Since the Title IX data
generated from the 2018 Sexual Climate and Experiences Survey and Sexual Misconduct and
Relationship Violence Reporting Form is not made available to the larger campus, it remains
unclear how the results contribute to the narrative of sexual assault climate on Bucknell’s
campus. The 2016 My Voice Survey results are public but the survey instrument, with only two
72
73

Grimes, Kate. Personal Interview. 17 October 2018.
Grimes, Kate. Personal Interview. 17 October 2018.

33

questions about sexual assault, is insufficient in providing a comprehensive representation and
nuanced understanding of the issue.

This chapter captured the embedded metadata in the sexual assault data collection survey
instruments. Chapter 2 will use participatory design techniques to examine whether the themes of
this analysis will be found in the larger narrative of sexual assault.
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Chapter 2
In Human-Computer Interaction (HCI), participatory design methodologies complement the
socio-technical approach to understanding people’s experiences with existing technologies. They
can also be used to elicit requirements from participants for new or improved technologies.74
Thus, as part of evaluating the survey instruments, involving stakeholder input is important to
understand the ways in which the existing processes and instruments impact an important subset
of “users” of these instruments - the students. In addition to ensuring that different voices are
represented in the data collected from these instruments and, therefore, any resulting analysis; it
is also important to use those voices to reimagine the existing methods of collecting and
analyzing data75. Hence, for the second part of the project, informed by the metadata analysis
conducted in Chapter 1, I investigate user perspectives regarding the collection, use, and sharing
of data about sexual assault on Bucknell’s campus, and if any self-articulated alternate processes
could serve user needs better.

Clay Spinuzzi defines participatory design as “research and a design approach characterized by
user involvement.”76 In this design process, knowledge-making happens through interactions
between people and practices. This approach accesses the tacit knowledge of the users through
co-research and co-design, and uses this knowledge to build new systems.77 Participatory design
uses theories, practices, and studies that involve end-users as contributors to the design process,
and is used across many diverse fields of user-centered design, software engineering, public
policy, architecture, sociology etc.78 Narrative structures are a core aspect of the participatory
design methodology. Narratives provided by participants can generate relevant conversation,
analysis or feedback. This could include discussion on whom the technology in question should
serve and how it must do so, and on the needs or requirements of the users that are, and are not,

Blandford, Ann, et al. Qualitative HCI Research: Going behind the Scenes. Morgan & Claypool., 2016.
Muller, Michael. “Participatory Design.” Human Factors and Ergonomics Human-Computer Interaction, 2009,
pp. 165–185., doi:10.1201/9781420088892.ch9.
76
Spinuzzi, Clay. “Methodology of Participatory Design.” Technical Communication , vol. 52, no. 2, May 2005, pp.
163–174., doi:10.1017/cbo9780511509605.008.
77
Spinuzzi, 167.
78
Muller, 170.
74

75
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being met with the existing technology.79 It is important to note that participatory design is an
end-to-end iterative process. However, for the purposes of our project, due to time limitations,
we are only using the initial stages of the design process to gain perceptions on existing data
collection systems and generate ideas for alternate systems. Furthermore, as a student researcher,
I have limited influence over the implementation of the findings from these initial stages to
generate actual prototypes, that can be tested and improved, on Bucknell’s campus. However,
these processes can provide insights and guidelines on participatory approaches, and could help
the institution improve the process, should they choose to do so.

Research Questions
In Chapter 1, I used metadata categories to provide a framework for my analysis. Informed by
these categories of metadata, I arrived at three groupings of research questions (RQ) for the
participatory design segment of this project.
1. Administrative, descriptive and structural metadata gave rise to the following research
questions on data collection:
a. RQ1: What are participant perspectives on existing mechanisms of sexual assault
data collection?
b. RQ2: What alternate mechanisms of sexual assault data collection do participants
envision?
2. Administrative metadata gave rise to the following research questions on sexual assault
data sharing:
a. RQ3: What are participant perspectives on existing mechanisms of sexual assault
data sharing?
b. RQ4: What alternate mechanisms of sexual assault data sharing do participants
envision?
3. Use metadata gave rise to the following research questions on data usage:
a. RQ5: What are participant perspectives on the existing ways in which sexual
assault data is used?

79

Spinuzzi, 166.
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b. RQ6: What are the alternate ways in which participants would like sexual assault
data to be used?
These research questions guided the specific participatory design methodologies used to evaluate
the existing system of data collection, sharing and usage, and also generate ideas for alternate
systems.80

Research Methodologies
In order to provide agency to the users and capture relevant narratives, participatory design uses
processes that attempt to give users agency to participate in a co-design, while ensuring that
researchers and participants can negotiate the criteria for design.81 This can be done through
interviews, focus groups, workshops, prototyping sessions etc. Due to the time constraint and
goals of this project, we determined focus groups to be the best way to generate qualitative data
about current and new sexual assault data collection, reporting and usage mechanisms on
Bucknell’s campus. Within HCI, there is debate on the advantages and disadvantages of using
focus groups as a mean to collect data. While there might be drawbacks to this form of
participatory design methodology, focus groups can be structured to “provide an alternative way
to gather data quickly and inexpensively from a large number of users.”82 Focus groups in HCI
research are better suited “for the generation of ideas, rather than systematic analysis of
well-structured alternatives.”83 One approach is to begin with an initial group discussion to
familiarize participants with the topic and with each other. After this, the groups can split into
smaller sub-groups of two or three people who explore the products in a manner of
co-discovery. Once each sub-group has finished a timed evaluation of the products, the large
group reconvenes to discover the experiences of the participants.84 The role of the researcher is to
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facilitate interactions between participants, by assisting them in reacting to and building on each
other’s responses.85 We also used ‘Speculative Design’ in collaboration with the participatory
design approach to design alternatives to the existing processes of data collection and data
sharing. Speculative design is “a discursive practice, based on critical thinking and dialogue.”86
By speculating, designers reimagine alternative products and system. This form of design
removes the restrictions of technical implementation and allows designers to push the boundaries
of their imagination.87 In our focus groups, speculative design informed focus group questions
such as,

“Imagine you have access to all the time, labor, and resources. How would you design the ideal
sexual assault data collection process?”

These brainstorming exercises were scheduled to take place before the participants analyzed the
existing survey instruments and processes in order to help them push the boundaries of their
imagination, without being biased by the existing systems.

Participant Recruitment and Focus Group Composition
Since sexual assault is a sensitive topic, and Residential Advisors (RAs) and Junior Fellows (JFs)
are mandatory reporters, the questions were structured to avoid having the participants share any
personal stories or experiences regarding sexual assault.88 The participants were informed prior
to signing-up that they would not be required to share any personal details if they did not want
to, and that all answers would be anonymised to protect their identity (the recruiting poster is
provided in Appendix A.6). Anonymising focus group data can also help reduce biases in the
dataset, while simultaneously ensuring that participants are neither benefited nor damaged by
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what they said during the sessions. The participants were also informed that while the
researchers would maintain their confidentiality, we recognize that we cannot prevent them from
speaking about this focus groups once they leave the session. Hence, they were requested to not
share any stories and details from the session, as it is imperative for the safety of all participants.

In considering the number of participants and the size of focus groups, we used the moderately
pragmatic approach and acquired “the largest dataset that can be meaningfully handled to yield
reliable insights.”89 Keeping the goals of the focus group and the time that we could ask college
students to give to a study, we decided to conduct six sessions of two hours each, with four-six
participants for every session. Audio recording is most suitable for interviews and focus groups,
because it is difficult for a single researcher to facilitate the session while also effectively
note-taking. Audio recordings are also specifically useful for exploratory sessions, with
brainstorming components, because they ensure that the researcher does not overlook any
explicit or implicit details in the dataset, or if the responses can support multiple analyses. 90 The
participants were informed prior to recruitment that they would be audio recorded, and that only
the researchers would have access to these recordings. A proposal, containing the format,
logistical details and focus groups questions, was submitted to the Bucknell Institutional Review
Board for approval.91

The composition of a focus groups can affect the dynamic of the session and the quality of the
data collected. For our focus groups, we attempted to recruit diverse sets of participants with an
interest in talking about sexual assault. To serve our purpose, we used a mix of purposive and
convenience sampling. Purposive sampling, also known as judgement sampling, involves
“selecting a sample of participants who are most likely to address the research question
efficiently.”92 Convenience sampling involves getting access to a sample that is most easily
available.93 We used direct contact and mediated contact, i.e. we reached out to students who

Blanford, 29.
Blanford, 15.
91
All focus group materials are provided in Appendix A.
92
Blanford, 25.
93
Blanford, 25.
89
90

39

could be interested in participating, and to students and faculty members who are involved in
groups or classes with potential participants who would be inclined to talk about sexual assault.94
We also used indirect contact, i.e. created a poster with the necessary information about the focus
groups and shared it on social media sites and email list servers that we have access to.95 College
students are busy and focus groups have better response rates when participants are fairly
incentivized to give their time. Thus, we decided to provide thirty dollars as compensation to
each participants for their commitment to a two-hour session. Through the above mechanisms,
we were able to recruit thirty-six participants across six focus groups with relative ease, while
also ensuring a diversity of participants in terms of race, gender and class-year, as indicated in
Figure 5, 6 and 7.

Figure 5: Distribution of class years across focus groups participants

Direct contact: approaching individuals in the workplace (with authorisation from local managers if needed), or
approaching people in public spaces (with due regard for safety, informed consent, etc.). Mediated contact: an
introduction by someone else, such as a line manager in the workplace, another “gatekeeper” (e.g., teacher, or the
organiser of a relevant special interest group), friends or other participants (Blanford, 26).
95
Indirect contact: through advertising on notice boards in physical spaces, through targeted email lists, via online
lists and social media (Blanford, 26).
94

40

Figure 6: Distribution of gender across focus groups participants

Figure 7: Distribution of race across focus groups participants

Participants also filled out a pre-survey, where they were asked to rate their knowledge on a set
of questions examining their existing knowledge of sexual assault and related data collection and
dissemination processes. The responses to these questions are summarized in Figure 8, 9, 10 and
11.
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Figure 8: Distribution of participant assessment of their own knowledge
on the sexual harassment climate on Bucknell’s campus

Figure 9: Distribution of participant assessment of their own knowledge
on the sexual harassment data collection on Bucknell’s campus
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Figure 10: Distribution of participant assessment of their own knowledge
on the sexual harassment reporting procedures on Bucknell’s campus

Figure 11: Distribution of participant assessment of their own knowledge
of what Bucknell is doing with the data collected on sexual harassment

As of 2018, the Bucknell student population is 72% white and 51% female.96 Thus, we can see
that the composition of the focus groups does not reflect the actual student demographics on
campus, with regards to race, gender and class-year. Our sampling techniques attracted more
women and students of color; both of these groups are more vulnerable to experiencing higher

“Enrollment Demographic Distribution.” University Dashboard || Bucknell University Intelligence Dashboards ||
Institutional Research & Planning | Bucknell University,
www.bucknell.edu/about-bucknell/institutional-research-and-planning/bucknell-university-intelligence-dashboards/
university-dashboard/enrollment-demographic-distribution.
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rates of assault on college campuses.97 We can also see that 94.5% of participants indicated a
score of 3 or more about their awareness of the sexual harassment climate on Bucknell’s campus,
but only 41.6% indicated a score of 3 or more (no one gave a score of 5) when it came to
awareness about what Bucknell was doing with the data collected with regards to sexual
harassment.

The broad research questions, defined in the sections before, directly informed the specific focus
groups questions and design exercises that were presented to the participants during each session.
The participant narratives generated from these questions and exercises were captured and
analyzed, as is outlined in the section below. All materials associated with the focus groups,
including questions, prompts and survey materials are provided in Appendix A.

The Methodology of Qualitative Analysis
Qualitative research aims to use broader perspectives to gain rich and deep insights about social
phenomenon. It “is inherently interpretive, emphasizes context, is emergent and iterative, views
the phenomenon under study "holistically", and involves dialectical and reflective reasoning”.98
Qualitative research does not employ linear mechanisms, but rather is iterative, creative and
evolving in its approach. Qualitative analysis provides results in the form of narratives.
Researchers have to explain the theoretical and conceptual framework of their study, outline their
methodologies, discuss their own background and acknowledge their dynamic relationship with
the data.99 Though there are many methodologies for coding data in qualitative research, before
choosing a methodology, I explored open coding and template coding.
Open coding that draws from grounded theory is “a method of generating a participant-generated
‘theory’ from the data” and derives code from the transcripts of interviews or focus groups.100
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One way this can be done is by analyzing the text line-by-line and finding conceptually similar
events, actions, themes or interactions.101 Open coding is inductive in nature and involves data
reduction, that is, the process of converting raw data into organized, ordered and simplified form.
102

After open coding, one can either step into axial coding or selective coding. Axial coding

involves taking the categories or themes that emerged in the open coding phase and highlighting
the conditions that give rise to them, the contexts in which these themes are embedded, and the
consequences of those strategies.103 On the other hand, selective coding involves analyzing all
the categories and classification schemes to find the one category that connects them all.104
Template coding is a tool for “framing data into a coherent construct through the application of
an established ‘language’.”105 This process compares the data with a set of categories
predetermined by the researcher. Since this research

is guided by participatory design

frameworks, the relevant themes should be determined by the stakeholders. Hence, I decided to
use the open coding methodology rather than template coding to look for emergent themes
guided by the participants responses and themes of the research.106

A challenge to the process of ‘open’ coding is the recognition that there is no absolute truth in
the data, waiting to be discovered.107 As supported by theories of feminist data visualization, the
analysis and representation of data is influenced by the orientation of those conducting the
analysis.108 Thus, as a researcher I recognize that there is no “absolute truth” inherent to the data,
and that the results of this open-coding process are influenced by my positionality on this
campus and in the world. In lieu of the recognition of my positionality, I chose axial coding as
the follow-up step to open coding because it allows me to highlight the relationships between the
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emergent themes without imposing umbrella categories on the themes laid out by the focus group
participants. In the next section, I use this methodology to analyze the responses to the prompts
and questions posed to the participants in the focus groups. An example of this coding process is
applied below.

In response to the question, “Should the data collected be reported to the larger campus?
Why or why not?”, the following statements were made by participants across different focus
groups:
● A participant in Focus Group 1: “People entering campus should know what they’re
committing to.”
● A participant in Focus Group 2: “Data sharing is important for students who enroll
here and do not know about the climate. It could change trends in enrollment. And if
there is a drop, then we would have to actually create procedures and structures to tackle
the issue. If enrollment trends changes across universities, maybe they will start to hold
each other accountable.”
● A participant in Focus Group 3: “I would have liked to know before coming here what
actually goes on”
● A participant in Focus Group 4: “For incoming students, this is important. Visiting
parents and students do ask about “party culture” and sometimes the question of sexual
assault is underlying in these questions.”
● A participant in Focus Group 5: “This data should be made a fact. Ultimately this
dataset reflects the university, and not sharing it will applicants, not sharing it with
students, not sharing it with alumni, is hiding something about what Bucknell is.
Bucknell isn’t just classrooms and exams. There is a whole other society.”
● A participant in Focus Group 6: “People coming to campus, it’s difficult to explain to
them what sexual assault is like on campus. It is important to have data because even if
you tell them stories or something, it is seen as an isolated incident.”
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Step 1: Open Coding
While compiling and analyzing the data from the focus groups, I noted that despite the varying
contexts, the above statements could be grouped under the common theme of ‘the importance of
sharing data for potential and incoming students.’
Step 2: Axial Coding
Since axial coding involves highlighting the conditions that give rise to the common themes
identified in the open coding phase, I drew out the contexts from statements made by the
participants ● Participants would have liked to know the sexual assault climate before they enrolled
on-campus, and believed that future incoming students also deserve to know.
● During campus tours and open houses, student ambassadors frequently get asked about
the “party culture” on our campus, and concern about the sexual assault climate is
implied, if not directly mentioned. A transparent dataset allows students to explain the
existing climate without having to tell anecdotal, personal accounts which might be
dismissed by potential students and their families.
● Sharing the data might impact enrollment trends, and if there is a drop then the university
might be forced into creating stronger procedures and structures to tackle the issue of
sexual assault.
● Participants also mentioned that if enrollment trends are impacted across many colleges,
peer institutions might begin to hold each other accountable.
Having isolated the contexts, I combined them to create a narrative under the main theme
identified in step 1 of the coding process.

Analyzing Focus Group Narratives: Unique Considerations
Focus groups have certain features that have implications for the analysis of qualitative data:109
1. Focus groups are structured through discussions between participants, and between
participants and the researcher. Thus, they are designed to generate spontaneous
Krueger, Richard A, and Mary Anne Casey. Focus Groups : A Practical Guide for Applied Research. 5th ed.,
SAGE, 2015.
109
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conversations and comments that build off each other. Since the questions are not
anticipated, the participant responses are not “carefully organized or logically presented”.
110

Also, individuals vary in how they use words, and how proficient they are in the

language used in the focus groups. Thus, it is important to listen for important concepts,
and clarify as is needed during focus groups. While conducting analysis, it is important to
extract the broad themes before delving into the specific contexts of the comments.111
2. While it is important to pay attention to the frequency of certain ideas, we must be
cautious about counting as numbers can be misleading in focus group reports. The sample
size is small and not everyone answers every question. While some participants may
respond to a question or comment multiple times, others might not respond at all.112 They
may use non-verbal gestures such as nodding, smiling or frowning to indicate their assent
or dissent with a statement, making it difficult to determine exactly how many
participants agreed with an idea or response in audio recorded focus groups. In focus
group analysis, it is encouraged to use modifiers like “no one, a few, many, most, or all to
describe how many people talked about an issue in a particular way”, and when it is
possible list the frequencies of relevant themes.113

In discussions about sensitive issues like sexual assault, reoccuring themes are important to
document. For this analysis, I have indicated how many focus groups contributed a recurring
theme in response to the questions. For example, I made note that in all six focus groups, it was
brought up that universities should share sexual assault data with potential and incoming
students.

Qualitative Analysis of Focus Group Results
Each session of the focus groups had three sections. The first section focused on sexual assault
data collection strategies at Bucknell. This is the largest segment of the focus group. It is
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designed to take approximately one hour of session time, and the qualitative analysis of the data
collected serves as a comparison point with the metadata analysis conducted the previous
Chapter. This comparison has been highlighted in Chapter 3. In the second segment, the focus
groups were instructed to assume that they had mastered the perfect data collection process, and
now had the opportunity to discuss how this data would be shared. In the final segment of the
focus group, the participants were asked to imagine that they had perfected the data collection
and reporting process, and now had the opportunity to determine how this data was used by
Bucknell University. Corresponding to the research questions identified earlier in the chapter, the
results from analyzing data gathered from the focus groups are presented below under two major
categories: participant perspectives on existing mechanisms and participant perspectives on
alternate mechanisms.

Participant Perspectives: Existing Mechanisms
● Data Collection
RQ1: What are participant perspectives on existing mechanisms of
sexual assault data collection?
To answer Research Question 1, focus group participants were asked several prompting
questions to gather their responses on the importance of data collection with regards to sexual
assault, their familiarity with existing mechanisms of data collection on campus, and their
perspectives on the existing mechanisms.

Importance of Data Collection
Participants were asked the following question in the focus groups:

All focus group participants responded in affirmative. However, the responses were usually
followed by a “because” or by a “but”, depending on whether they were evidencing their answer
or demonstrating reservation.
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❖ The following themes appeared in “Yes. Because..” responses 1. Data as evidence and “a powerful way to get right to the point.”
In four focus groups, participant discussions centered around data serving as tangible
proof to demonstrate the problem of sexual assault. Participants shared experiences of
encountering conversations when the problem of sexual assault was dismissed, anecdotal
stories were discredited, or the issue of false claims was brought up as a way to refute the
concerns. The participants articulated that having accessible data could dispel
misconceptions surrounding the topic, and is “a powerful way to get right to the point.”
2. Data collection as a process that creates accountability and demonstrates a “gesture
of support”
Participants articulated that collecting data is a “gesture of support” by college and
universities, and “sets a paradigm of accountability from the administration.” In four
focus groups, participants argued that data collection demonstrates the areas that need to
be addressed, then the responsible individuals and organizations can be asked to show the
implementation of policies and regulations as evidence of this accountability. Groups like
SpeakUp, who were perceived to “carry the burden of educating their peers” about sexual
assault, could also use this data to provide evidence for campus climate.114115 It was
brought up that this data must be available to potential or incoming students as they
decide where to go to college.
3. Data as a way to construct a nuanced picture of the campus climate
In two focus groups, participants brought up that it was important to collect data on
perpetrators and perpetration rates. They also articulated the need to capture specifics
such as date, time, and location of assault, as well as any other context that the
victim-survivors are willing to provide. Such types of data collection was perceived to
help the larger campus community get a better sense of the environments in which sexual
114
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harassment or assault might happen. Participants in all six focus groups also discussed
how collecting and analyzing both qualitative and quantitative data can help construct a
more nuanced picture of sexual assault climate that captures more of the inherent
complexities. Participants reasoned that different identity groups are impacted by sexual
assault in different ways, and it would be useful to see the patterns of assault within
different communities to provide appropriate resources and regulations. Participants also
emphasized that sexual assault data collection must factor in the correlation with race,
gender, sexuality. If data collection is done while keeping in mind a universal victim
survivor, then “the data collection exercise is futile.”
❖ The following themes appeared in “Yes. But..” responses 1. The perceived black-hole of data collection
In five focus groups, participants articulated that data collection is only as important as
what we do with the collected data, that we “can’t just be doing data collection, it should
be used for something”. There was a perception that data collection happens in isolated
channels at Bucknell University, and leads to little change or no change at all. Data
collection must be used to highlight the existing problems, and should demonstrate the
specific and complex ways in which those problems manifest themselves. The
participants articulated the worry that the university is collecting this data and “hiding it”,
and that the existing efforts are diffusionary in nature.
2. Recognizing the human experience during both the collection and analysis of data
Participants throughout the six focus groups expressed the need for appropriate methods
of data collection and analysis that are contextualized by the human experiences behind
them. The participants also articulated that the mechanisms and processes of collecting
data should be cognizant of the barriers different students might encounter- depending
on the communities that students belong to, reporting, for some, could mean the loss of
social capital, and for others it could mean isolation from cultural and social spaces that
are necessary for survival. The participants that demonstrated familiarity with existing
survey instruments felt that the data was not representative of the student population
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“because it can happen to anyone but it also happens more to specific groups, and that
needs to be pointed out.” The process of data collection was seen to be important in
conjunction with having “the right people and the right tools to analyze it”, and that “the
process cannot be devoid of empathy.” It was also pointed out in two focus groups that
higher reporting numbers are an indicator of a safer climate, and lower numbers are
indicators of a suppressive climate.
3. Does data collection in reality impact the campus climate?
In one focus group, participants articulated that while they can understand why this form
of data collection is important for the university administration, they worry that students
do not really care for it as long as it does not impact them directly. If the students do not
care, the participants were unsure of how impactful data collection would be in terms of
“actually changing the climate”. This view was challenged by some other participants in
the focus group who articulated that data collection and reporting would be important for
survivors, and for the vulnerable populations and the incoming students.

Familiarity with Existing Data Collection Mechanisms
Participants were asked the following question in the focus groups:

In response, participants discussed their familiarity with the following existing modes of data
collection:
1. The ARC3 Survey
Five out of the six focus groups mentioned Prof. Bill Flack and his survey. A few
participants expressed awareness of having received long surveys, comprising of almost
100 questions, in their email. There was a perception that these surveys were made
available but not broadcasted, and that university did not acknowledge the data that
resulted from these surveys. Some participants were also aware that Prof. Flack presents
this data annually to the entire campus community alongside the methodologies and the
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associated analysis. Three participants expressed that they had started the survey but
never finished them because of the length.
2. Data collection through the Title IX Office and the Title IX Coordinator
Participants in four focus groups were aware that a victim could report to the Title IX
coordinator, Kate Grimes, directly. However, it only came up in one focus group that
there is a yearly, anonymous survey administered by the university. However, they could
not identify which survey this was and who was responsible for disseminating it.
3. The 2016 MyVoice Survey
Four focus groups remembered the MyVoice survey, though not always by name.
Participants who arrived on campus after 2016, do not remember the survey, because it
has not been administered again since then.
4. Sexual Misconduct and Relationship Violence Reporting form
Four out of six focus groups also mentioned the responsible employee reporting form.
Students were aware that residential advisors (RAs), and Bucknell faculty and staff
members, are “mandated reporters” who have to fill out a form which goes directly to the
Title IX coordinator.116 RAs who were participants in the focus groups could distinguish
between private and confidential resources.
5. Others sources
Participants in two focus groups mentioned the Advocates and the Counseling and
Student Development Center. Religious leaders, Bucknell Public Safety and Bucknell
Student Health were also brought up as sources in one focus group, though there was
confusion as to which of these resources were confidential.

Reflection on Existing Mechanisms of Data Collection
I laid out all the modes of data collection for the participants, and they were asked:

At most higher institutions, faculty and staff members, as well as Residential Advisors etc. are considered
mandatory reporters. If they hear about any incident of sexual misconduct, they must report it to the Title IX office
116

(“Title IX Mandatory Reporters on Campus.” Duffy Law, www.duffylawct.com/title-ix-mandatory-reporters-campus/).
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The following themes emerged in response to perceptions about the existing process:
1. Distrust of the University Intentions
Participants in all focus groups expressed frustrations and a lack of trust in the institution
when it comes to sexual assault data collection, reporting, and usage. There was a
perception that “the University” seemed to have an incentive to hide numbers or report
lower numbers because “the people who run the university have interest in financial
sustainability.” Some participants felt that the best approach was to have a neutral
third-party organization collect the sexual assault data. Others argued that using Bucknell
community members with expertise in sexual assault or sexual assault data collection
would produce the most optimal results since these individuals would have a better
understanding of the issues on our campus. In four focus groups, participants identified
that the current structures do not account for the specific challenges of people of color or
LGBTQ students, resulting in fewer students coming forward to report for data collection
purposes or to seek support.
2. Discomfort with the Mandated Reporting Process
In five focus groups, mandated reporting of sexual assault was seen to be detrimental as it
was perceived to discourage victims from coming forward to seek support. The premise
of mandated reporting can be jarring for students who are only looking to share their
story with a friend or mentor. This was perceived to take the agency of the survivors
twice. First, if they were unaware or had forgotten about the reporting policy, and began
to share their story with a responsible employee, the responsible employee had to stop
and remind them of the procedure. Second, the responsible employee then needed to fill
out the form in their own words, taking away agency from the survivor to share their
story in the way that they would want to.
Participants in four focus groups also felt that the process of mandated reporting feels
impersonal, especially when the result is an email from the Title IX coordinator, an entity
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who might not be known well or known at all. In four focus groups it was mentioned that
the process of reporting to the Title IX coordinator feels futile because unless a student is
willing to go through an investigation, there are no consequences, even in the case of
serial perpetrators. Participants’ perception was that many professors are uncomfortable
with the policy and “so they have to talk around it”, which makes the process more
strenuous for the students and reduces the trust in student-faculty relationships. Some
participants who as employees had to (or could potentially be required to) participate in
mandatory reporting confided that they have not or would not adhere to the policy,
because in their experience it is more detrimental to the students who approached them.
They also outlined the concern that several responsible employees are not well prepared
to have these conversations, and need to be given a more thorough training by the office.
3. Confusion on the existing process of data sharing
In all focus groups, there were several points of confusion when discussing the existing
processes of sexual assault data collection and sharing. Most participants did not know
the difference between Title IX and Clery Act, and were unsure of how these were
implemented on this campus. There was lack of clarity on whether sexism and sexist
remarks come under Title IX. Two focus groups mentioned that Public Safety sent out an
email last semester about an alleged incident of sexual assault on the premises of the Chi
Phi fraternity house. They wondered why more of these emails are not sent, because the
assumption is that fraternity houses and events are spaces where sexual assault occurs
frequently. Participants also said that they do not hear about many ways in which sexual
assault data is collected on campus. They feel that they are unaware of who is involved in
collecting this data, how are they doing it, and what is the end product.
4. Lack of continuity in the data collection process
In five focus groups, participants were frustrated that they could not point to a regular
university administered process of collecting, sharing and using data. In three focus
groups, it was mentioned that SpeakUp, the largest organization for sexul assault
education on Bucknell’s campus, has never used a consistent data to report on-campus
sexual assault. It was also said that the peers are trained for educating people about
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prevention but “are not fully capable of holding the conversation” if someone reports to
them. There was a perception that research that faculty and students conduct on sexual
assault on this campus is not acknowledged or used by the university. Participants
suggested that it appears as though these groups are well-intentioned but do not interact
with each other, resulting in discontinuous data collection and a “waste of resources, time
and money”.

Comparing the Existing Data Collection Instruments
After the above discussion, the focus groups were guided towards survey instrument analysis
through the lens of the participants. The participants were split up into two groups (Group A and
Group B) of three and each group was given two types of data collection instruments that are
used on this campus. Group A was given the 2016 MyVoice Survey used by Bucknell University
and the 2018 Sexual Climate Experiences Survey used by the Title IX Office. The sexual assault
segments of the MyVoice survey had been marked for the participants using post-its. Group B
was given the Sexual Assault Misconduct Reporting Form used by Advocates and Responsible
Employees at Bucknell, and the ARC3 Survey which is used by Professor Bill Flack in his
research. The groups had fifteen minutes to go over the surveys, take some broad notes and get
ready to report out. The participants were requested to use the following questions to guide a
discussion within the groups:

Thereafter, the groups had five minutes to give a brief overview of their surveys in a manner that
assumes that the other group has never encountered these surveys before. This was followed by a
large group discussion on the perceptions of the survey instruments. These were the broad
observations for each survey instrument:
1. The ARC3 Survey
In all focus groups, the participants began the discussion by expressing concern about the
length of the survey and that “the sheer length of the survey will discourage people” from
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responding to it, especially if it is not significantly incentivized and only gets
disseminated by email. The survey was described using the words “heavy”, “sterile” and
“cold”. One participant compared the experience of going through the survey with the
experiences of ranking their experiences in a hotel. Another participant expressed worries
that the survey does seem accessible to those who have a non-normative approach to
reading, vocabulary, and language. Three focus groups noted that they had not seen an
intersectional analysis in Professor Flack’s on-campus presentation about his research on
sexual assault. The participants appreciated the comprehensive nature of the survey and
the definitions provided for every type of assault mentioned in the instrument. They also
appreciated that the survey covered sexist jokes and sexist language, and many layers of
social interactions. They noted that most of the survey was structured to collect
quantitative data, and needed more open boxes or “other” options to provide room for
alternate experiences that may not fit the choices provided. Many participants noted the
collection of perpetration data and gave mixed feedback about it. Some participants
found it useful, others wondered if in situations where the victim-survivors did not know
their perpetrators, whether it could lead them to worrying about the validity of their
experience. Participants articulated that the team that designed the ARC3 survey consists
of a “singular academic perspective”, and should involve more diversity in terms of
varying backgrounds and experiences.
2. The 2018 Sexual Climate Experiences Survey
Participants in two focus groups were aware that the Title IX Office is responsible for
this survey instrument, though they were unaware how the survey was disseminated.
Participants appreciated that the instrument provides the purpose of the survey and a
definition of sexual assault. They noted that the survey asked for background information
such as gender, sexual identity and relationship status, but provides no intersection with
race, ethnicity or nationality. They also noted that the physical descriptors of the various
types of assault were provided, and that the questions followed a pattern throughout the
instrument. Participants mentioned that for each type of assault in the survey, the
respondent was asked to detail how many times it happened to them. They felt that the
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survey was very long, and resulted in significant repeated trauma for any survivors
responding to the instrument, and wondered what the purpose was behind asking “how
many times someone was hit?” Participants also suggested that less overt forms of assault
such as “forced grinding” or “verbal pressuring” occurs more frequently on college
campuses, and should be mentioned in the survey. It was a participant perception that the
instrument was trying to understand how students defined sexual assault. A participant
challenged the explicit use of the term “sexual assault” in survey instruments because it
may carry associated biases. They pointed out that some of the surveys, such as the
ARC3 survey and the Sexual Misconduct and Relationship Violence Reporting Form, use
the term “sexual misconduct”, which might have less preconceived biases attached to it.
A suggestion was that the survey instrument should just use descriptors to avoid
influencing the answers, and should provide a choice for “other” in more sections so as to
not limit people’s experiences to the provided set of options. Some participants also
expressed that the survey “reads like a legal contract” and was hard to follow. Five focus
groups expressed that these surveys are emotionally taxing, and while or after completing
this survey, a survivor could be uncomfortable or triggered. They expressed that there
were not enough resources to ensure the safety of the survivors who decide to invest their
time and energy into responding to these surveys.
3. The 2016 MyVoice Survey
Participants in all focus groups noted that the purpose of the survey was to capture the
entire student experience, with a segment focused on overall safety and only two
questions focused on sexual assault. Participants felt that there was a lack of emphasis
and effort on exploring the issue of sexual assault as part of the survey. They also
expressed frustration that the responses to the question “Have you experienced sexual
assault?” were only cross-referenced with gender identity, and did not specify about
whether this was about experiences on campus or outside. They noted that more
“positive” options were placed on the top and the “negative” ones were on the bottom,
and felt that this placement could influence the results. Participants felt that the MyVoice
survey instrument also attempts to capture prevalent behaviours and highlight the
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vulnerable populations in Bucknell’s student body, and this analysis is absent from the
scope of the other instruments. The questions about assault and eating disorders were
perceived as “too direct” and non-descriptive, and while the survey instrument captured
data on identities, there was no intersectional analysis. In contrast, questions such as
“What can Bucknell do to combat sexual assault?” were seen as vague. Participants
wondered what constitutes the entity of ‘Bucknell’ when it comes to
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responsibility of implementing changes based on these survey results. Participants felt
that the MyVoice survey felt “like a fake “we care””, and there was no clear
understanding on how this data would be used to change the status quo.
4. Sexual Misconduct and Relationship Violence Reporting Form
The participants across all focus groups noted that this form was shorter compared to the
others and asked “basic questions” about the victim and perpetrator. Participants in one
focus group felt that since the purpose of the form was to get the information of the
incident logged into the system so that the victim survivor can be offered resources, the
length was alright. In the other five focus groups, participants said that the form felt
“disconnected and obligatory”, and has an “element of performativity”. The form was
also perceived as “outdated and inconsistent” vocabulary. For pronouns, the drop-down
only provided binary options, and other identities are not collected and uses the term
“victim” or “victim-survivor” interchangeably. In response to the question “Please
provide brief narrative of the incident”, participants noted that since a responsible
employee was filling this out, it could potentially “make this a game of Chinese
whispers”, where information could be lost in translation, effectively, taking away the
agency of the survivor. One participant also voiced concern that the “resources” for
support that the reporting forms recommend are “white spaces”, which they saw as a
reflection of the lack of options that students of color have when seeking help after being
sexually assaulted.

Following the discussion on the survey instruments, the participants were asked to respond to the
question below:
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Participants in 3 focus groups articulated that since the data is collected by the different groups
of people, the way it is used depends on the intentions of the organizations that gathered it, and
that since the instruments have “varying agendas”, that can impact the way they are publicized.
They also discussed how the responsible entities, such as the Title IX coordinator, have an
obligation to the university over the student body. The perception was that these different groups
did not interact with one another or conduct any cross-survey comparison of their collected data.
There was also discussion in four focus groups on which factors influence the response rates to
these instruments. Instruments like the Sexual Misconduct and Relationship Violence Reporting
Form ask specific questions about when and where the assault happened. Students in two focus
groups wondered if these questions matter because we hear about assaults in fraternity parties
and yet, there are always Public Safety officers stationed outside the fraternity houses everytime
there is a register. What is being done with the sexual assault data can determine how many and
which students respond to the surveys or report sexual assaults. The surveys that specifically
focus on sexual assault are very long and emotionally taxing which might result in students
choosing to not fill it out. Some surveys, such as the The 2016 MyVoice Survey Survey, connect
more with the student experiences, and the personalization to Bucknell might result in a higher
response rate. Participants recommended a higher student involvement in the creation and
dissemination of these data collection instruments. Students might be more willing to participate
in procedures and surveys that they helped design. Participants also questioned the ease of access
to the data collected by all these instruments, and wondered why Bucknell has not yet managed
to implement an effective, robust, consistent and accountable system of data collection regarding
sexual assault.

● Data Sharing
RQ3: What are participant perspectives on existing mechanisms of
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sexual assault data sharing?
To answer Research Question 3, focus group participants were asked two questions to gather
their responses on the importance of sharing sexual assault with the larger college campus, and to
capture their perspectives on the existing mechanisms of data sharing.

Importance of Data Sharing
Having had the chance to reflect on the existing ways of data collection and brainstorming
alternative mechanisms, the focus groups were asked to assume that they had mastered the
perfect data collection process. Thus, the focus was now shifted towards data reporting, and
participants were asked to respond to the following question -

All focus groups responded with an affirmative, and three major themes emerged:
1. “What’s there to hide? It’s happening anyway.”
Participants in four focus groups articulated the importance of acknowledging the
problem , and emphasized that sharing data with the campus will generate awareness and
keep the institution accountable. They also felt that since students are the ones who
contribute to, and live with, the climate of sexaul assault they should know the data as a
way to hold one another accountable. One participant argued that by not sharing the data
on sexual assault, the university is responsible for holding students back from having a
larger discussion about the issue.
2. Relevance of data sharing for potential and incoming students
Participants in all focus groups also mentioned the importance of data sharing for
incoming students. One participant said that during campus tours and open houses,
student ambassadors frequently get asked about the ““party culture” on our campus, and
concern about the sexual assault climate is implied, if not directly mentioned. Participants
felt that students who intend to enroll on campus, deserve to know what climate they are
committing to. They felt that sharing the data might impact enrollment trends, and if there
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is a drop then the university might be forced into creating stronger procedures and
structures to tackle the issue of sexual assault. Participants also mentioned that if
enrollment trends are impacted across many colleges, peer institutions might begin to
hold each other accountable.
3. Critically examining the intentions behind sharing of data on sexual assault
Participants in two focus groups emphasized on the importance of the intent behind
sharing sexual assault data. They wondered if the sharing of sexual assault data could just
be about showing that Bucknell is aware of the problem, or would it be about making the
information accessible to the communities so that they can demand the necessary change.
Participants also discussed how the mechanisms of data sharing could either help the
students or exploit the sensitive information that was provided to them.

Reflection on Existing Mechanisms of Data Sharing
Participants were informed that at the current moment, the Title IX statistics are not made
available to the larger campus. The 2016 MyVoice Survey survey results are published on the
Bucknell Website as can be seen in the survey instrument that they were given to analyze. The
Clery Act numbers are reported in the Public Safety Annual Booklet, and Professor Flack does
not share his data but gives an annual public presentation where he details his findings. Results
from his research can also be found in his publications. Now knowing this, and keeping all the
aforementioned discussion in mind, the participants were asked to respond to the following
question:

1. Participants in three focus groups appreciated that the 2016 MyVoice Survey results
contained visuals, and that the visuals made it clear that the mentioned percentages
reflected the experiences or opinions of that sample size that had chosen to answer a
question. However, participants were unsure of what the university had done since the
MyVoice survey results had been published.
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2. Participants in all focus groups felt that in the current process, students have no ability to
influence if and how the university decides to collect or share the data. There was a
perception that the alumni board, trustees and administrators can change the system but
their interests lie in ensuring that the reputation of the university is not tarnished. Four
participants, who were upperclassmen, also expressed shock that after being on campus
for almost three or four years, they had only received two emails from Public Safety
about sexual assault on campus, when the student population is well-aware of how
prevalent sexual assault it. Four focus group participants were surprised by the 2016
MyVoice Survey survey statistics, which showed that 40% of students think more
education will help reduce sexual assault but only 7% wanted perpetrators punished, and
suggested that this was a result of the power and privilege exercised by certain groups of
students on this campus. They also felt that this statistic was a reflection of Bucknell’s
stance when it comes to addressing the issue of sexual assault. One participant argued
that having the President of the university speaking at ‘Take Back the Night’ is not
enough, and in their experience, the efforts to organize efforts to educate about sexual
assault and ask for the appropriate resources was coming from “bottom-up”.117 Another
participant felt that there was “something so impersonal” about knowing that the Title IX
coordinator is a lawyer and has more of an obligation to the university than to the
students.

● Data Usage
RQ5: What are participant perspectives on the existing ways in which
sexual assault data is used?
To answer Research Question 5, focus group participants were presented with the 2011 Campus
Climate Report.118 The sexual assault segments of the report had been marked for them using

“Bucknell to Hold Annual Take Back the Night Event.” Events '16, Bucknell University,
www.bucknell.edu/news-and-media/events-and-calendars/upcoming-events/2016/bucknell-to-hold-annual-take-back
-the-night-event.
118
“The Campus Climate for Bucknell University Students: A Multifaceted Analysis.” Bucknell University,
September 2011.
117
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post-its. They were asked to skim through the report, read the observations made by the
committee and the changes that were suggested.

Reflection on Existing Mechanisms of Data Usage
Then they were asked to briefly reflect on one question to capture their perspectives on the
existing mechanisms of data usage:

Participants in two focus groups appreciated the qualitative analysis of the report but were
surprised that the statistics of sexual assault were high. They noted that almost “half the women
on the campus mentioned having experiences non-consensual touching”, and concluded that it
was unclear as to whether these statistics had changed since then.119 One participant noticed a
line in the report, which states that black women are more vulnerable to sexual assault on this
campus, is accompanied by no immediate context. They felt as though this deduction was an
afterthought, and wondered in what ways the university had invested in improving black
womens’ sense of safety on this campus since 2011.

Participant Perspectives: Alternate Mechanisms
● Data Collection
RQ2: What alternate mechanisms of sexual assault data collection
do participants envision?
To answer Research Question 2, focus group participants were informed that they had unlimited
human resources and material resources, and it was their responsibility to design a data
collection process for sexual assault incidents.

Perspectives on Alternate Mechanisms of Collecting Sexual Assault Data
The 2011 Campus Climate Report revealed that across three sexual assault experiences surveys administered on
campus between 2009 and 2011, 43% to 59% women report one or more form of sexual assault (from non
consensual sexual touching to rape).
119
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They were then asked to respond to the following question:

In response to the prompt, two primary themes emerged:
1. The need for an online platform that is always open
Participants in five out of six focus groups articulated the need for an easily accessible
continuous data collection platform. Several participants argued that students are less
likely to come forward because having to worry about interacting with a responsible
employee, or having their information passed onto a member of the administration, can
be “destabilizing”. This platform would give survivors the agency to report their assaults
in their own time, and will allow them to tell their story in “the way that they want to”. If
survivors do not wish to interact with the Title IX coordinator or any other responsible
employee, they could simply access this form to share the details of the incident anytime
that they wish to come forward. Several participants also recommended having the option
of reporting anonymously in this application or portal. Having a way to report the details
of the incident or the name of the perpetrator without having to worry that someone can
trace the incident back to a victim was seen to potentially encourage more victims to
speak up. There was also a suggestion that the application could simply collect narratives.
The current survey format employs questions to capture information, and has an
empirical and dehumanizing feel to it. Participants pointed out that if the university has a
consistent or widely agreed upon definition of assault or harassment that students
understand and recognize, they could use the space to share their narratives without
having to answer specific or triggering questions, or having to share their story with a
stranger, if they do not wish to.
2. Better support system and diversity in the Title IX Office and the Counseling
Center
Participants across four focus groups said that due to the experiences of their peers with
the Title IX office, members of minoritized communities have a perception that the
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current Title IX coordinator is “not looking out for them”, and they do not feel
comfortable reporting incidents. They articulated that sexual assault does not function in
isolation, and that race, gender, sexual orientation, nationality, cultural backgrounds etc.
are all factors that could play into the experience of sexual assault. Participants discussed
how these factors are aggravated on campuses like Bucknell, because students of
minoritized groups tend to know one another and frequently socialize in their own
communities. Three focus groups observed that the Title IX Office is only staffed by a
white cis-woman, and that there are no counselors of color in the Counseling and Student
Development Center. Additionally, participants articulated that students of color at
Bucknell do not feel comfortable calling the Advocates, which remains a heavily
underutilized resource, because there is only one person of color on staff.120 Participants
communicated a need for individuals and structures that can cater to the varying needs
and expectations of these different communities. In three focus groups, participants also
spoke of being aware of incidents where the same perpetrator had been logged in the
system on multiple occasions, but there were no repercussions because the survivors were
unwilling to pursue a case, or were actively told by the Title IX coordinator that they do
not have a case.
3. Other ideas to improve mechanisms of data collection
Participants in two focus groups proposed having a mandatory form of data collection.
One suggestion was to have a seminar, or a couple of days of class time, that requires
everyone to take a survey with randomized questions. This survey could be about general
campus climate with the questions focused on sexual assault scattered across the
instrument. Another suggestion was to have surveys that are offered every couple of
years, and can track student experiences with sexual assault from before they come in
until they graduate. These surveys or forms should aim to capture and reflect the
differences in the ways in which sexual assault impacts different communities across
campus. Participants also spoke of wanting an anonymous platform like Yik Yak which
The Advocates are trained members of the Bucknell community whose primary responsibility is to provide
confidential information and support for students regarding the medical, academic and legal options or needs they
may have following a sexual assault. “The Advocates.” Sexual Misconduct, B
 ucknell University,
www.bucknell.edu/TheAdvocates.
120
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can allow people to warn their peers about spaces and people to beware of because
students just want their peers “to be safe and to take care of each other, especially when
the university is lacking.”
There was a suggestion to try different forms of data collection for different groups on
campus, and involve members of these communities in designing the data collection
instruments or practices. Additionally, if different mechanisms are used to collect data,
there be some common variables that can be used to do a cross-comparison if required.
On a campus-wide scale, participants suggested using a combination of well-incentivized
surveys and focus groups to collect qualitative and quantitative data about the various
aspects of sexual assault on Bucknell’s campus. While it is important to see statistics,
participants said they would like more context such as where sexual assault happens on
our campus as well as how it happens. Another idea was to contact a random sample of
alumni and ask them about their experiences to see what the trends have looked like in
the past years.

● Data Sharing
RQ4: What alternate mechanisms of sexual assault data sharing
do participants envision?
To answer Research Question 4, focus group participants were provided sheets of paper and led
into another speculative activity with the instructions:

The participants were given ten-twelve minutes to respond to the prompt using sketches or
words.
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Perspectives on Alternate Mechanisms of Sharing Sexual Assault Data
They were then asked to share their ideas with the larger group and answer the following
question:

Participants had several ideas about the different ways in which data should be presented:
1. In four focus groups, participants emphasized the need for more intersectionality in
student representation, and also suggested different visuals for different communities on
campus. They said that clear graphics that can be absorbed and understood without
having the need to look too carefully. Using shapes and colors to show the victimization
and perpetration rates in different communities and spaces. For example, showing the
number of people who have felt unsafe in fraternity row or at 7th street house.
Participants also wanted to see information on how many perpetrators were held
accountable and expelled in comparison to the number of reports. Graphics could also
show what specific resources are provided by the different locations. For example,
Evangelical Hospital and Transitions can support victim-survivors in ways that may
differ from Bucknell Student Health. Visualizations can also be used to illustrate the
differences between Clery Act and Title IX, and can also provide a succinct and
eye-catching summary of the different mechanisms of reporting sexual assault on
campus. Data visualizations comparing peer institution data could also be an effective
way of education students and capturing the story of sexual assault across
college-campuses.
2. It was brought up in two focus groups that we should design “succinct and exciting”
ways of representing data. One participant articulated how being asked to read pages of
documents, such as in the case of Bucknell’s Strategic Planning, can be overwhelming.
Thus, important facts or visuals should be placed on one sheet, and if students want more
details they can reach out for the entire packet of information. One participant articulated
that the data should be presented in more than one way to cater to different forms of
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learning, and that we should be vary of the way statistics can be used to frame false and
dangerous narratives about certain communities. If testimonial data was shared then it
was important to preserve the anonymity of the survivor. Also, the data should be
reported accurately. For example, if only 180 people responded, then it should be made
clear that the percentages reflect the experiences or opinions of that sample size and not
more.
3. When looking at mechanisms of dissemination, three focus groups mentioned having
designated open forums where administrators share the sexual assault data and open
themselves up for questioning. The forum should go over the quantitative and qualitative
analysis, and explain the methodologies used, so that the students can understand what
the data truly means. These sessions should be mandated and the students should be made
to go over the aforementioned succinct sheet of statistics and visualizations. The data
should also be easily accessible on the Bucknell website such that admissions
ambassadors can easily guide visiting students and parents to the information. One
participant suggested that if people are asked to participate in surveys and focus groups,
the data should be made available to them upon the completion of the study. Another
participant proposed that President Bravman send an email with the results of the data
collection because “people tend to read those emails”. Finally, there was a
recommendation that data pertaining to specific groups such as women of color, black
students, LGBTQ+ students, be specifically discussed with their communities.

● Data Usage
RQ6: What are the alternate ways in which participants would like
sexual assault data to be used?
To answer Research Question 6, focus group participants were asked to imagine that they had
perfected the data collection and reporting process, and now had the opportunity to determine
how this data was used by Bucknell University.
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Alternate Mechanisms of Using Sexual Assault Data
They were then presented the following question:

In response, participants in five focus groups stated that it is important to acknowledge the issue
of sexual assault by releasing the data and creating an atmosphere of transparency. They also
suggested holding focus groups with students to get stakeholder input before putting measures in
place. Some participants stated that Bucknell should then adopt formal statements that talks
about holding institutions to a higher standard and of the specific ways in which we intend to
tackle sexual assault on campus. The participants would also like to see less concern for
perpetrators. Bucknell should release perpetration data if they decide to collect it and also show
evidence for holding perpetrators accountable. Most of the other responses can be placed under
two major categories 1. Increasing On-Campus Resources
Participants in all focus groups asked for improved resources in the Title IX Office and
the counseling center. Participants voiced the concern that Bucknell’s counselling center
is “super bogged-down” with the influx of students seeking support, therefore, the
university should hire more counselors from diverse backgrounds. Two participants also
suggested hiring a therapist who is specialized to help sexual assault survivors. Several
participants also suggested that there was a need for victim-survivor support groups on
campus, especially since SpeakUp peers were perceived to be poorly prepared to have
conversations about the aftermath of an assault. Another participant also suggested
designing a student-run platform similar to RateMyProfessor.com where students can
inform their peers about any covert or overt violence they might have encountered in
their on-campus jobs or classes.121
2. Revamping and Accelerating Sexual Assault Education

121

Rate My Professors is a platform that collects college professor reviews and ratings based on student feedback.
(“RateMyProfessors.com – Find and Rate Your Professor or Campus.” Rate My Professors - Review Teachers and
Professors, School Reviews, College Campus Ratings, www.ratemyprofessors.com/.)
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Participants all focus groups recommended several measures to improve the sexual
assault education on campus. One suggestion was to have the Title IX Office, or the
researchers on campus who are doing data collection, do annual presentations about the
sexual assault climate and statistics. The presentation should be made accessible through
the online website and via email. Another suggestion was to have a stricter training
protocol for members of the administration, faculty and staff, in order to equip them with
the skills to have conversations about sexual assault. Multiple focus groups recommended
mandatory quarter credit courses or teach-ins for first-years. This could take the shape of
an online curriculum, similar to the alcohol education course, that all first-years have to
take before they come.122 Participants also suggested that all fraternities and sororities go
through a series of mandatory workshops where they are educated about the issue and are
also exposed to the campus data. In addition, participants brought up the issues of unpaid
labor, that students who take on the role of educating their peers about sexual assault,
whether through SpeakUp or a different organization, should be paid for their labor.
Participants argued that the university should also pay all the students who are asked to
contribute to focus groups or take long surveys which will inform the sexual assault
research and policy change. Many criticisms also emerged about the organization of
SpeakUp, and several changes were recommended. Participants felt that the university
was “hiding behind” SpeakUp without actually providing it with the necessary support
structures, and that SpeakUp peers should be compensated for their work, and should be
allowed to have more of an input in designing peer workshops. Multiple focus groups
discussed how two workshops during a “jam-packed orientation week” are not enough,
especially when the second one is not “as mandatory as the first one”. There also seemed
to be a perception that SpeakUp as an organization is not inclusive, and carries the image
of being “a trendy thing for white women to be a part of”, and that SpeakUp peers should
be trained in the concepts of power, privilege, and intersectionality to attract a more
diverse peer population.

“Fact: AlcoholEdu and Medical Forms « Information for New Students.” Bucknell Blogs, Bucknell University,
July 2016, incomingstudents.blogs.bucknell.edu/2016/07/08/fact-alcoholedu-and-medical-forms/
122
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Focus Group Results Summary
Most participants were aware that Professor Flack conducted sexual assault data collection and
research on campus. They were also aware that sexual assault data collection also happens when
students report to the Title IX coordinators or to responsible employees on campus. Participants
who had been on campus since 2016 could recall the MyVoice survey. However, almost no one
mentioned the 2018 Sexual Climate Experiences Survey, and seemed completely unaware that
the results from this survey informs the curriculum of the education and training programs put
out by the Title IX Office and SpeakUp. Participants, who are also stakeholders within the
problem of sexual assault, advocated for robust, inclusive and intersectional data collection
practices. They noted that, currently, Bucknell does not have a consistent, transparent way of
capturing the narrative of sexual assault on Bucknell’s campus. Participants, across all focus
groups, expressed a sense of helplessness when it came to being able to create change on a
structural level and hold the university accountable. They desire transparency in the process of
data collection and sharing, and wanted the creation of these systems to involve more student
input. Participants also articulated that if the institution wants to effectively share Bucknell’s
sexual assault statistics with the larger campus, they must invest in succinct reports and graphics
that can be absorbed and understood by a large section of the student body. Participants
concluded that only conducting first-year sexual assault education sessions through SpeakUp is
not enough; Bucknell students should take mandatory refresher short courses during their
Bucknell career, and these courses could also incorporate methods of data collection. They also
articulated the need for more support, from the Title IX office and the Bucknell Counseling
Center, for diverse communities on campus.

This chapter captured the themes that emerged from the participatory design approach to
reflecting on existing system of sexual assault data collection, data sharing and data usage. The
next and final chapter will do a comparative analysis between the results of Chapter 1 and
Chapter 2. It will also conclude the thesis by providing a reflection on the results and
methodologies employed in this research project.
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Chapter 3
Through the metadata analysis of survey instruments in Chapter 1, and the participatory design
approach in Chapter 2, we have identified some comparisons which allow us to complicate the
narrative of sexual assault on Bucknell’s campus, and identify the discrepancies in the data
collection process.

Comparisons
In the structural metadata analysis, I had identified that the ARC3 and the 2018 Sexual Climate
and Experiences Survey are significantly longer, in comparison to the other instruments. This
observation was reflected in the focus groups as well. The participants appreciated the
comprehensive nature of the ARC3 survey, and that it covered sexist jokes, sexist language, and
many other layers of social interactions. However, they also expressed concern that if students
are not well-incentivized, they will either not take the surveys of this length, or leave them
incomplete. In the descriptive metadata analysis, I had noted that since the questions in the
ARC3 survey and the 2018 Sexual Climate and Experiences survey are closed-ended, the data
collected will be highly quantitative in nature. Participants also noticed this and articulated for an
approach that strikes a balance between generating the necessary statistics while still preserving
the narratives behind the incidents. The descriptive metadata analysis also reflected that the
ARC3 survey was the only one that captured data on race, national origin, sexual identity etc.
Participants argued that a robust survey instrument will not only collect identity-based data, but
will also be supplemented by an intersectional analysis of the victimization and perpetration rates
in the different communities.

In the descriptive metadata, we had identified that the ARC3 survey is the only survey which
explicitly states the background of the team that created the survey. Participants noticed and
appreciated the diversity in the backgrounds of the curators, but articulated the need for more
student input in the design of the survey. Also, the descriptive metadata captured that the ARC3
listed its guiding principles, and these included several factors, such as transparency, focus on
both victimization and perpetration, inclusion, respect, etc.. These were principles that the
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participants had indicated were important to them in the data collection process. However, none
of the focus groups mentioned the guiding principles in their analysis. When it came to the
Sexual Misconduct and Relationship Violence Reporting form, participants were dissatisfied
with its content and the institutional procedures associated with it. Participants felt that having a
responsible employee report the story of a victim-survivor took away agency from the victimsurvivors. In the descriptive metadata analysis, I documented that the form uses incorrect
definitions of gender and sex, and only provides binary pronoun options. Participants noticed this
as well, and said that such “outdated” language could further alienate victim-survivors who
belong to marginalized groups such as the LGBTQ+ community.

In the administrative metadata analysis, I had identified the level of obligation that each survey
instrument creator and administrator had towards the university. Participants also reflected on
this in their discussions, and articulated how different groups gathering data have “varying
agendas”. There was unresolved debate on whether Bucknell should use neutral third-party
organizations for data collection, or employ the expertise of the members of the Bucknell
community who understand the unique challenges of our campus. As was also noted in the
metadata analysis, participants mentioned that the Title IX coordinator, and the private firms
hired by Bucknell for data collection and analysis, have a high level of responsibility to the
university. Additionally, as was mentioned in the use metadata analysis, some participants also
pointed out that while Professor William Flack and the ARC3 had a low level of obligation to the
research team, his data has little impact on the campus policies and educational strategies
because the university does not acknowledge it.

New Discoveries using Participatory Design
Participants discussed how the mechanisms of data sharing could either help the students or
exploit the sensitive information that was provided to them. They were also frustrated that there
was no one established, regular, comprehensive university administered process of collecting,
sharing, and usage of sexual assault data. There was a recommendation to design unique
mechanisms of sexual climate data collection and education for different communities.
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Participants said that students already do “their own forms of data collection” in their
communities by sharing survivor stories and looking out for one another. New mechanisms, such
as focus groups etc, could be used to gain access to these stories, and create a more nuanced and
complex picture of the narrative of sexual assault on Bucknell’s campus. Several of the
participants articulated that just robust data collection will not solve the problem of sexual
assault, and that it must be accompanied by education, transparency and a willingness to make
the necessary structural changes. Participants expressed that sharing the sexual assault data with
the larger campus is important for generating awareness, as long as the presentation of this data
is accurate and preserves the anonymity of the victim-survivors. They also argued that the entire
process of sexual assault reporting and data collection needs to be more focused on the
well-being of the victim-survivor. Participants in all focus groups asked for an increase in the
resources in the Title IX Office and the counseling center; they recommended that Bucknell hire
counselors from diverse backgrounds who specialize in helping sexual assault survivors.
Participants articulated that the current policies do not hold the perpetrators accountable, and
there was a perception that the university is more concerned with preserving the anonymity of
the perpetrator over providing care for victim-survivors. Several focus groups argued that
surveys will get low responses, and the problem of under-reporting of sexual assault will persist,
if the university does not implement structural changes to provide for, and gain the trust of its
students.

Reflection and Future Work
As a computer scientist, with an investment in tackling the problem of sexual assault at Bucknell,
the socio-technical approach of HCI provided me with a robust framework to contextualize, and
suggest improvements for, the process of sexual assault data collection. Participatory design
aided my objective of understanding the complex story of sexual assault on Bucknell’s campus.
While participants critique on the survey instruments was valuable, their feedback on the process
of the structures that facilitate data collection, sharing and use was also important, because data
collection does not happen in a vacuum. Rather, it is heavily influenced by the perceptions and
social positionality of those who respond to it. I believe the use of speculative design to create
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activities for the focus groups was successful because it encouraged me, as a researcher, as well
as the participants, to look beyond the existing challenges. They were pushed to imagine
alternate systems through creativity and collaboration, and share ownership as stakeholders in
this design process.

It is important to note that about 61% of the focus groups included participants of color, almost
78% were women; only 14% of the participants were first-years, while 39% were seniors. It can
be seen that these demographics are not a

representative sample of Bucknell’s student

population, and thus, their opinions and existing knowledge might also not be representative of
the larger campus. Since women of color, especially Black and Native American women, are
more likely to be assaulted than white women, I believe that this sample reflects the intersection
of vulnerable populations on this campus.123 The next step would be to conduct similar focus
groups within specific students populations, such as LGBTQ+ students, students of color,
first-year students etc., in order to gain richer insight into their experiences with, and perceptions
of, sexual assault climate on this campus. For future work, I would also like to explore a
combination of HCI and participatory design approach to design interactive visualizations that
can capture the narrative of sexual assault on college campuses.

123

“Survivor of Color Prevalence Rates.” END RAPE ON CAMPUS, endrapeoncampus.org/new-page-3.
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APPENDIX A
A.1 IRB Consent Form
PARTICIPATING IN THIS FOCUS GROUP IS YOUR CHOICE:
Introduction/ Purpose:
The purpose of my study is to use stakeholder input to provide feedback on survey instruments, campus
policies and resources surrounding sexual assault. We are particularly interested in visualizing the ideal
process of collecting, using and reporting sexual assault data on college campuses.
If there is anything that is unclear or that you do not understand in this form or about the study, please ask
me to explain it. If you decide to be a participant in this focus group, I’ll leave a copy of the form for you
to keep. This form has contact information and answers to questions about the study. You can also ask me
to read this form to you.
There are no right or wrong answers to any of the questions I’ll ask. I’m just interested in your opinions,
ideas and experiences.
Risks:
It is possible that a question or topic may make you uncomfortable. You can choose to not answer a
question or not take part in the discussion if it is uncomfortable. You can still be part of the study and you
will still be fully compensated.
I don’t think this will possibly come up, but I may have to call the police if you announce that you plan to
hurt yourself or someone else (even if not during the focus group session). The law says I have to call the
police and tell them if I believe someone is in danger.
Why should you do this:
Our conversation will help me understand how the Bucknell community imagines the ideal process of
collecting, using and reporting data regarding sexual assault on our campus. We hope that stakeholder
opinions and the results from this study will help the university make better decisions regarding the sexual
assault education and reporting process.
Keeping what you say private:
I will audio record the focus group session so after the session I can transcribe the complete group
discussion.
I will give you a number (like N34) and you will choose a fake name (say Louis or Jean). In a locked
location, I will keep a list that says who N34 and “Louis” or “Jean” is. But in all my notes, transcripts, and
on the recording of the focus group session, it will only say you are (for example), Louis and not state
your real name. If I print what I learned from this study in a book or magazine or discuss this in a talk, I
will not name you as having been involved in focus group discussions (to keep your privacy). I may
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include parts of what you say in a book, article or some other written work, but I would refer to this using
your fake name (say Louis).
This recording I’m making will also be kept in a locked location. It will only be used for my own
research.
Money and Cost:
Participating will not cost you anything and I will give you $30 as a thank you for your time at the end of
our session.
Your rights:
You can choose to be a participant in the focus group or not. If you choose to participate, you can quit at
any time. You can choose to not answer a question or not take part in the discussion if it is uncomfortable,
and still remain in the study.
Can you just print and sign below to indicate that I’ve shared this information with you and that this
sounds fine to you?
Print Name: _______________________________
Signature: ________________________________
Date: _____________________________________
For general questions about the rights of human participants in research or concerns about this study, you
can contact Matthew Slater, Chair of the Bucknell Institutional Review Board, at
matthew.slater@bucknell.edu or 570.577.2767.
Contact Persons:
Any questions you have about this study may be directed to Anushikha Sharma, the main researcher of
this study, at telephone number 570.768.5418 or as063@bucknell.edu or Darakhshan Mir, the faculty
supervisor of the research, at d.mir@bucknell.edu.
A copy of this consent form will be given to you to keep.
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A.2 Audio Consent Form
CONSENT TO AUDIO RECORD THE FOCUS GROUP INTERVIEW
By signing your name below, you consent to us audio recording this focus group interview.
When we transcribe these interviews, all identifying markers will be removed. All names will be
removed and anonymized. Your confidentiality will continue to be our main priority. Your data
will be protected as outlined in the initial consent form.
Name: _________________________________
Signature: ______________________________
Date: __________________________________
For general questions about the rights of human participants in research or concerns about this
study, you can contact Matthew Slater, Chair of the Bucknell Institutional Review Board, at
matthew.slater@bucknell.edu or 570.577.2767.
Contact Persons:
Any questions you have about this study may be directed to Anushikha Sharma, the main
researcher of this study, at telephone number 570.768.5418 or as063@bucknell.edu or
Darakhshan Mir, the faculty supervisor of the research, at d.mir@bucknell.edu.
A copy of this consent form will be given to you to keep.

84

A.3 Data Collection Subgroup A: Exercise Sheet
You are group A. You have been given the 2016 MyVoice Survey used by Bucknell University
and 2018 Sexual Climate Experiences Survey used by the Title IX Office. The sexual assault
segments of the MyVoice survey have been marked for you using post-its.
In your groups, have a discussion and take some broad notes using the pen and sheets provided:
a. What do you think about the content of the survey?
b. What do you think are the benefits and challenges of using this survey instrument for data
collection on sexual assault?
I request that you don’t write anything on the survey instruments themselves so I can reuse
these. Please be ready to report out to the group in 15 minutes. Assume that the other
group has never looked at your survey.
MyVoice Survey

2018 Sexual Climate Experiences Survey
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A.4 Data Collection Subgroup B: Exercise Sheet
You are group B. You have been given the Sexual Assault Misconduct Reporting Form used by
Advocates and Responsible Employees at Bucknell and the ARC3 Survey which is a campus
climate survey developed by the Administrative Researchers Campus Climate Collaborative to
assess perpetration and victimization of sexual assault misconduct.
In your groups, have a discussion and take some broad notes using the pen and sheets provided:
a. What do you think about the content of the survey?
b. What do you think are the benefits and challenges of using this survey instrument for data
collection on sexual assault?
I request that you don’t write anything on the survey instruments themselves so I can reuse
these. Please be ready to report out to the group in 15 minutes. Assume that the other
group has never looked at your survey.
Sexual Assault Misconduct Reporting Form

The ARC3 Survey
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A.5 Focus Group Questions
DATA COLLECTION
➢ Do you think data collection is important when it comes to sexual assault?
➢ In a perfect world, what would the ideal sexual assault data collection process look like?
➢ What should be the different ways in which this data should be collected? Who should be
involved?
➢ Can you tell me about the different ways in which data on sexual assault is collected on
Bucknell’s campus? What do you think of the process in which sexual assault data is
collected on Bucknell’s campus?
Group A - 15 minutes
You are group A. You have been given the 2016 MyVoice Survey used by Bucknell University
and 2018 Sexual Climate Experiences Survey used by the Title IX Office. The sexual assault
segments of the MyVoice survey have been marked for you using post-its. In your groups, have a
discussion and take some broad notes using the pen and sheets provided. Please be ready to
report out to the group in 15 minutes ➢ What do you think about the content of the survey?
➢ What do you think are the benefits and challenges of using this survey instrument for data
collection on sexual assault?
Group B - 15 minutes
You are group B. You have been given the Sexual Assault Misconduct Reporting Form used by
Advocates and Responsible Employees at Bucknell and the ARC3 Survey which is a campus
climate survey developed by the Administrative Researchers Campus Climate Collaborative to
assess perpetration and victimization of sexual assault misconduct. In your groups, have a
discussion and take some broad notes using the pen and sheets provided. Please be ready to
report out to the group in 15 minutes –
➢ What do you think about the content of the survey?
➢ What do you think are the benefits and challenges of using this survey instrument for data
collection on sexual assault?
Can both the groups give the other group a brief on what they thought about the surveys?
Assume that the other group has never looked at your survey.
Large Group Discussion
➢ How do you think all these surveys and processes interact with one another?
➢ How do you think students respond to these surveys and the reporting process?
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DATA REPORTING
➢ Should the data collected be reported to the larger campus? Why? Why not?
➢ Individual activity - Imagine that we know who is collecting and reporting this data.
In your ideal world, how would this data be presented? Who should it be presented
to? Draw a quick sketch on the sheets being provided to you.
➢ How should you think the data collected should be reported/shared with the larger
campus?
➢ What do you think about the current process? Would you like to recommend any changes
to the current process?
DATA USAGE
➢ How would you like to see this data used? Give specific examples.
Present the 2011 Campus Climate Survey Report to the participants
➢ How do you think this data has been used since this Report was published?
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A.6 Focus Group Poster
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APPENDIX B

B.1 The ARC3 Survey

Guiding Principles
List of Contributors
Recommended Survey Introduction
CAMPUS CLIMATE SURVEY
MODULE

TOPIC

ITEMS

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

POSSIBLE OUTCOMES
ALCOHOL USE
PEER NORMS
PERPECTIONS OF CAMPUS CLIMATE REGARDING SEXUAL MISCONDUCT
SEXUAL HARASSMENT BY FACULTY/STAFF
SEXUAL HARASSMENT BY STUDENTS
STALKING VICTIMIZATION
STALKING PERPETRATION
DATING VIOLENCE VICTMIZATION
DATING VIOLENCE PERPETRATION
SEXUAL VIOLENCE VICTIMIZATION
SEXUAL VIOLENCE PERPETRATION
INSTITUTIONAL RESPONSES
PEER RESPONSES
CONSENT
BYSTANDER INTERVENTION
CAMPUS SAFETY
DEMOGRAPHICS

22
2-5
12
24
16-21
12-18
10-16
10-16
6-12
6-12
25-35
25-36
28-34
13
7
7
7
9

TIME TO
COMPLETE*
2:15
1:00
1:15
4:30
2:30
2:00
1:30
1:00
1:00
0:45
2:30
2:00
2:45
1:00
1:00
1:00
0:45
1:05

19
ADDITIONAL INFORMATION
4
0:30
Note: A module-based structure makes this instrument flexible to campus needs and legislative mandates
moving forward, while maintaining validity of measurement. Module timing estimates are based upon pilot
testing (*minutes:seconds).

Guiding Principles for Development of Student-Focused Climate Surveys
Student-focused campus climate surveys related to sexual misconduct 1 should serve multiple purposes. They should go
beyond assessing the incidence and prevalence of sexual misconduct, but also serve across time as a barometer of the
success of policies, procedures, services, and prevention programs. Participation in a campus climate survey can serve as
an educational opportunity and as an intervention; therefore, the survey should be framed to educate students
regarding the full range of experiences that constitute sexual misconduct and sexual assault and should be structured so
that students know that their own unwanted experiences matter.
Additionally, meaningful prevention rests on identifying the reasons sexual misconduct is perpetrated and the
environments that foster it. Our goal is create a “living document,” along with recommended best practices—something
that will be useful to improve the safety and well-being of all students, but is amendable to modifications based on data
and lessons learned.
When crafting this survey, we were guided by the following principles:

Inclusiveness, mutual respect, and collaboration
o Where the voices of researchers, college and university administrators, and students will all be
heard
• Engaging in an iterative and transparent drafting process
o The authors invite and encourage peer review and revision of the survey.
o Administrators should give support, feedback and consultation to researchers so that the
survey will be as useful and relevant as possible. The scientists in turn should consider the
feedback in developing a survey that meets institutional needs
• Ensuring independence and integrity in research
o Guided by the ethics of science and recognizing and taking steps to remove the influence of
bias
• A commitment to use of the best scientific evidence as the foundation of the survey
o There is a scientific knowledge base and a transparent scientific process must guide this work if
the research is to have integrity and accuracy
o Peer reviewed studies are the basis for determining survey content
• Equal focus on surveying victimization and perpetration
o Meaningful prevention rests on identifying the reasons sexual misconduct is perpetrated and
the environments that foster it. Data that are focused on both victimization and perpetration
creates a scientific foundation for administrative work
• The adoption of a civil rights approach grounded in Title IX
o Our work focuses on the range of acts that constitute the incidents an institution must respond
to and process under guidelines of Title IX, the Violence Against Women Act, the Clery Law and
other applicable local, state, and federal law and guidelines
• Framing our efforts with the principles of The Belmont Report 2
o Respect for persons: Ensure that students are informed and participate voluntarily;
o Beneficence: Participation in a campus climate survey is an educational opportunity and an
intervention;
•

Sexual Misconduct refers to a range of behaviors that includes sexual assault, intimate partner violence/dating violence, stalking,
and sexual harassment.
2
“Ethical Principles and Guidelines for the Protection of Human Subjects of Research,” HHS, 1979
1

2

•

o Justice: As stated in the Belmont report, address “Who ought to receive the benefits of research
and bear its burdens?”
A sensitivity to the unique issues faced by various diverse populations and higher education
institutional types
o Addressing the intersectionality of identities and the multiple contextual factors affecting risk
for sexual misconduct

Collaborators who collectively designed the survey:
Antonia Abbey
Professor of Psychology
Noël Busch-Armendariz Professor of Social Work, and Director,
Institute on Domestic Violence and Sexual
Assault
Jacquelyn Campbell
Professor of Nursing
Brett Carter
Dean of Students
Gretchen Clum
Associate Professor of Public Health
Sarah Cook
Professor of Psychology and Associate Dean,
Honors College
Amalia Corby-Edwards
Senior Legislative and Federal Affairs Officer
Lilia Cortina
Professor of Psychology and Women's Studies
and Director of ADVANCE for the College of
Literature, Science, and the Arts
Karol Dean
Dean, School of Social & Behavioral Sciences
Louise Douce
Special Assistant to Vice President of Student
Life at The Ohio State University
Louise Fitzgerald
Emerita Professor of Psychology and Gender &
Women’s Studies
Bill Flack
Associate Professor of Psychology
Jennifer Freyd
Professor of Psychology
Jaray Gillespie
Assistant Dean of Students
Anne Hedgepeth
Government Relations Manager
Kathryn Holland
Doctoral Candidate in Psychology and
Women’s Studies
Janet Hyde
Professor of Psychology and Gender &
Women’s Studies
Mary Koss
Regents’ Professor of Public Health
Felicia McGinty
Vice Chancellor for Student Affairs
Loreen Olson
Meredith Smith
Paige Hall Smith
Kate Stover
Kevin Swartout
Jacquelyn White

Associate Professor of Communication Studies
Lead Title IX Investigator & Deputy Title IX
Coordinator
Associate Professor of Public Health Education
and Director, Center for Women’s Health &
Wellness
Educational Programmer
Assistant Professor of Psychology and Public
Health
Emerita Professor of Psychology
3

Wayne State University
University of Texas at Austin
Johns Hopkins University
University of North Carolina at Greensboro
Tulane University
Georgia State University
American Psychological Association
University of Michigan
Mercy College
The Ohio State University
University of Illinois-Urbana Champagne
Bucknell University
University of Oregon
Georgia State University
American Association of University Women
University of Michigan
University of Wisconsin
University of Arizona
Rutgers, The State University
of New Jersey
University of North Carolina at Greensboro
University of Connecticut
University of North Carolina at Greensboro
Title IX Compliance Institute
Georgia State University
University of North Carolina at Greensboro

SURVEY INTRODUCTION
Our [INSTITUTION TYPE] is dedicated to fostering a caring community. Every student at [INSTITUTION] has a
right to an education free from discrimination, and [INSTITUTION] is committed to ensuring that all students
have the opportunity to fully benefit from the school’s programs and activities. Sexual violence, sexual
harassment, stalking, and intimate partner violence can interfere with a student's academic performance and
emotional and physical well-being. Preventing and remedying sexual misconduct at [INSTITUTION] is essential
to ensuring a safe environment in which our students can learn.
You have been selected to give important information to [INSTITUTION] about your experiences since you
enrolled. The overall goal of the survey is to provide the [INSTITUTION TYPE] with important information on
campus sexual misconduct prevalence and responses.
Your voice is extremely important, and we want you to feel comfortable in answering these questions freely
and honestly. Your confidentiality is a priority, and whatever information you share on this survey cannot be
identified: we cannot access your IP address or link your survey to your name, student ID, or email address.
[INSERT INFORMATION ON SURVEY INCENTIVES HERE (IF APPLICABLE)]
[INSERT INFORMATION ON AVAILABLE COUNSELING RESOURCES AND INFORMATION ON HOW TO REPORT
SEXUAL MISCONDUCT].
Thank you so much for your time, and we look forward to better understanding your experiences here at
[INSTITUTION].

(Boldface headings and text should not appear to participants)
4

MODULE 1 – POSSIBLE OUTCOMES
A. Academic Satisfaction
Instructions: Please indicate the extent to which you agree or disagree with the following statements:
1. I would recommend attending [INSTITUTION] to others.
___Strongly Disagree ___Disagree ___Neutral ___Agree ___Strongly Agree
2. If I had it to do over again, I would still attend [INSTITUTION].
___Strongly Disagree ___Disagree ___Neutral ___Agree ___Strongly Agree

B. Academic Disengagement
Instructions: How many times have you done the following things during this past semester at the
[INSTITUTION]? Remember that all of your answers are private; no professor or instructor will ever see them.
Almost
Almost
Never
Always
1. Missed class
2. Made excuses to get out of class
3. Been late for class
4. Done poor work
5. Attended class intoxicated or “high”
6. Slept in class
7. Thought about dropping a class
8. Thought about quitting school

C. Satisfaction with Life Scale
Instructions: Below are five statements that you may agree or disagree with. Using the scale below, indicate
your agreement with each item. Please be open and honest in your responding.
Strongly
Strongly
Disagree
Neutral
Agree
Disagree
Agree
1. In most ways, my life is close to ideal.
2. The conditions of my life are
excellent.
3. I am satisfied with life.
4. So far, I have gotten the important
things I want in life.
5. If I could live my life over, I would
change almost nothing.
5

D. Mental Health
Instructions: How much of the time during the past 4 weeks have you...
A Few
Never
Sometimes
Times
1. Felt calm and peaceful?
2. Been a very nervous person?
3. Felt so down in the dumps that
nothing could cheer you up?
4. Felt down-hearted and blue?
5. Been a happy person?

Most of
the time

Always

E. General Wellbeing
1. I would rate my health overall as:
___ Poor
___Fair
___Average

___Above Average

___Excellent

F. General Safety
Instructions: Using the scale provided, please indicate the degree to which you agree with the following
statement.
1. I feel safe on campus at [INSTITUTION].
___Strongly Disagree ___Disagree ___Neutral ___Agree ___Strongly Agree
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MODULE 2 – ALCOHOL USE
1. How often do you have a drink containing alcohol?
__ Never
__ Monthly or less
__ 2-4 times a month
__ 2-3 times a week
__ 4 or more times a week
2. How many standard drinks containing alcohol di you have on a typical day?
__ 1 or 2
__ 3 or 4
__ 5 or 6
__ 7 to 9
__ 10 or more
3. How often do you have six or more drinks on one occasion?
__ Never
__ Less than monthly
__ Monthly
__ Weekly
__ Daily or almost daily
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MODULE 3 – PEER NORMS
The following items refer to your friends’ attitudes. When the word “date” is used, please think of anyone
with whom you have a romantic or sexual relationship—short term or long term.
A. Peer Social Support Measures
Instructions: To what extent would your friends approve of:
Strongly
Disagree
1. Having many sexual partners.
2. Telling stories about sexual experiences.
3. Getting someone drunk or high to have sex with
them.
4. Lying to someone in order to have sex with them.
5. Forcing someone to have sex.
6. Using physical force, such as hitting or beating, to
resolve conflicts with dates.
7. Insulting or swearing at dates.

Disagree

Neutral

Agree

Strongly
Agree

B. Informational Peer Support
Instructions: My friends tell me that:
Strongly
Disagree
1. It is alright for someone to hit a date in certain
situations.
2. Someone you are dating should have sex with you
when you want.
3. When you spend money on a date, the person
should have sex with you in return.
4. You should respond to a date’s challenges to your
authority by insulting them or putting them down.
5. It is alright to physically force a person to have sex
under certain conditions.
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Disagree Neutral Agree

Strongly
Agree

MODULE 4 – PERCEPTIONS OF CAMPUS CLIMATE REGARDING SEXUAL MISCONDUCT
A. Institutional Response

Sexual Misconduct refers to physical contact or non-physical conduct of a sexual nature in
the absence of clear, knowing and voluntary consent. Examples include sexual or genderbased harassment, stalking, dating violence, and sexual violence.
Instructions: The following statements describe how [INSTITUTION] might handle it if a student reported an
incident of sexual misconduct. Using the scale provided, please indicate the likelihood of each statement.
Very
Very
Unlikely Neutral Likely
Unlikely
Likely
1. The institution would take the report seriously.
2. The institution would maintain the privacy of the person
making the report.
3. The institution would do its best to honor the request of
the person about how to go forward with the case.
4. The institution would take steps to protect the safety of
the person making the report.
5. The institution would support the person making the
report.
6. The institution would provide accommodations to
support the person (e.g. academic, housing, safety).
7. The institution would take action to address factors that
may have led to the sexual misconduct.
8. The response to this item will be "Neutral" to indicate
attention.
9. The institution would handle the report fairly.
10. The institution would label the person making the
report a troublemaker.
11. The institution would have a hard time supporting the
person who made the report.
12. The institution would punish the person who made the
report.
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B. Knowledge of Campus Sexual Misconduct Resources
Instructions: Using the scale provided, please indicate your level of agreement with the following statements.
Strongly
Strongly
Disagree Neutral Agree
Disagree
Agree
1. If a friend or I experienced sexual misconduct, I
know where to go to get help on campus.
2. I understand what happens when a student
reports a claim of sexual misconduct at
[INSTITUTION].
3. I would know where to go to make a report of
sexual misconduct.

C. Exposure to Sexual Misconduct Information/Education
Instructions: Using the scales provided, please respond to the following questions.
1. Before coming to [INSTITUTION], had you received any information or education (that did not come from
[INSTITUTION] about sexual misconduct?
___YES
___NO
2. Since you came to [INSTITUTION], which of the following have you done? Please check all that apply.
___Discussed sexual misconduct /rape in class
___Discussed the topic of sexual misconduct with friends
___Discussed sexual misconduct with a family member
___Attended an event or program about what you can do as a bystander to stop sexual misconduct
___Attended a rally or other campus event about sexual misconduct or sexual assault
___Seen posters about sexual misconduct (e.g., raising awareness, preventing rape, defining sexual
misconduct)
___Seen or heard campus administrators or staff address sexual misconduct
___Seen crime alerts about sexual misconduct
___Read a report about sexual violence rates at [INSTITUTION]
___Visited a [INSTITUTION] website with information on sexual misconduct
___Volunteered or interned at an organization that addresses sexual misconduct
___Seen or heard about sexual misconduct in a student publication or media outlet
___Taken a class to learn more about sexual misconduct
___[OTHER SPECIFIC ITEMS RELEVANT TO INSTITUTION]
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3. Since coming to [INSTITUTION], have you received written (e.g., brochures, emails) or verbal information
(e.g., presentations, training) from anyone at [INSTITUTION] about the following? Please check all that apply.
___ The definitions of types of sexual misconduct
___ How to report an incident of sexual misconduct
___ Where to go to get help if someone you know experiences sexual misconduct
___ Title IX protections against sexual misconduct
___ How to help prevent sexual misconduct
___ Student code of conduct or honor code
4. Please use the following scale to indicate how aware you are of the function of the campus and community
resources specifically related to sexual misconduct response at [INSTITUTION] listed below.
Not at all
Slightly
Somewhat
Very
Extremely
aware
aware
aware
aware
aware
1. Office for Violence Prevention and
Victim Assistance
2. Office of Student Conduct
3. Title IX Compliance
4. Student Legal Services
5. Counseling Services
6. The Office of Employment Equity
7. Health Services
8. [SUBSTITUTE RESOURCES SPECIFIC
TO INSTITUTION]
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MODULE 5 – SEXUAL HARASSMENT BY FACULTY/STAFF
A. Sexual Harassment Victimization
Instructions: Since you enrolled at [INSTITUTION], have you been in a situation in which a faculty member,
instructor or staff member:
Once or
Many
Never
Sometimes Often
Twice
Times
1. Treated you “differently” because of your sex (for
example, mistreated, slighted, or ignored you)?
2. Displayed, used, or distributed sexist or suggestive
materials (for example, pictures, stories, or pornography
which you found offensive)?
3. Made offensive sexist remarks (for example, suggesting
that people of your sex are not suited for the kind of work
you do)?
4. Put you down or was condescending to you because of
your sex?
5. Repeatedly told sexual stories or jokes that were offensive
to you?
6. Made unwelcome attempts to draw you into a discussion
of sexual matters (for example, attempted to discuss or
comment on your sex life)?
7. Made offensive sexist remarks (for example, suggesting
that people of your sex are not suited for the kind of work
you do)?
8. Made gestures or used body language of a sexual nature
which embarrassed or offended you?
9. Made unwanted attempts to establish a romantic sexual
relationship with you despite your efforts to discourage it?
10. Continued to ask you for dates, drinks, dinner, etc., even
though you said “No”?
11. Touched you in a way that made you feel uncomfortable?
12. Made unwanted attempts to stroke, fondle, or kiss you?
13. Made you feel like you were being bribed with some sort
of reward or special treatment to engage in sexual behavior?
14. Made you feel threatened with some sort of retaliation
for not being sexually cooperative (for example, by
mentioning an upcoming review)?
15. Treated you badly for refusing to have sex?
16. Implied better treatment if you were sexually
cooperative?
12

B. Sexual Harassment Victimization Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Sexual
Harassment Victimization Question is Greater Than 1.]
Instructions: Think about the situations that have happened to you that involved the behaviors you marked.
Now think about the ONE SITUATION that had the greatest effect on you and answer the following questions.
1. The situation involved (check all that apply)
___Sexist or sexually offensive language, gestures or pictures
___Unwanted sexual attention
___Unwanted touching
___Subtle or explicit bribes or threats
2. Please describe the person(s) who committed the behavior
Gender:
(a) Man
(b) Woman
(c) Other (please specify)
Status at [INSTITUTION]:
(a) Faculty member
(b) Staff member
(c) Graduate student instructor
(d) Other (please specify)
3. Did this happen on campus?
___YES
___NO
4. Please tell us how you reacted to the situation (check all that apply)
(a) I ignored the person and did nothing.
(b) I avoided the person as much as possible.
(c) I treated it like a joke.
(d) I told the person to stop
(e) I reported the person
(f) I asked someone for advice and/or support
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MODULE 6 – SEXUAL HARASSMENT BY STUDENTS
A. Sexual Harassment Victimization
Instructions: Since you enrolled at [INSTITUTION], have you been in a situation in which a student:
Once or
Never
Sometimes Often
Twice
1. Treated you “differently” because of your sex (for
example, mistreated, slighted, or ignored you)?
2. Displayed, used, or distributed sexist or suggestive
materials (for example, pictures, stories, or pornography
which you found offensive)?
3. Made offensive sexist remarks (for example, suggesting
that people of your sex are not suited for the kind of work
you do)?
4. Put you down or was condescending to you because of
your sex?
5. Repeatedly told sexual stories or jokes that were
offensive to you?
6. Made unwelcome attempts to draw you into a discussion
of sexual matters (for example, attempted to discuss or
comment on your sex life)?
7. Made offensive sexist remarks (for example, suggesting
that people of your sex are not suited for the kind of work
you do)?
8. Made gestures or used body language of a sexual nature
which embarrassed or offended you?
9. Made unwanted attempts to establish a romantic sexual
relationship with you despite your efforts to discourage it?
10. Continued to ask you for dates, drinks, dinner, etc.,
even though you said “No”?
11. A choice that indicates attention for this item would be,
"Once or Twice."
12. Sent or posted unwelcome sexual comments, jokes or
pictures by text, email, Facebook or other electronic
means?
13. Spread unwelcome sexual rumors about you by text,
email, Facebook or other electronic means?
14. Called you gay or lesbian in a negative way by text,
email, Facebook or other electronic means?
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Many
Times

B. Sexual Harassment Victimization Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Sexual
Harassment Victimization Question is Greater Than 1.]
Instructions: Think about the situations that have happened to you that involved the behaviors you marked.
Now think about the ONE SITUATION that had the greatest effect on you and answer the following questions.
1. The situation involved (check all that apply):
___Sexist or sexually offensive language, gestures or pictures
___Unwanted sexual attention
___Unwanted touching
___Subtle or explicit bribes or threats
2. Please describe the person(s) who committed the behavior
Gender:
(a) Man
(b) Woman
(c) Other (please specify)
Was the other person an undergraduate student at [INSTITUTION]:
(a) Yes
(b) No
(c) Don’t know
Was the other person a graduate or professional student at [INSTITUTION]:
(a) Yes
(b) No
(c) Don’t know
3. Did this happen on campus?
___YES
___NO
4. Please tell us how you reacted to the situation (check all that apply)
(a) I ignored the person and did nothing.
(b) I avoided the person as much as possible.
(c) I treated it like a joke.
(d) I told the person to stop
(e) I reported the person
(f) I asked someone for advice and/or support
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MODULE 7 – STALKING VICTIMIZATION
A. Stalking Victimization Prevalence
Instructions: How many times have one or more people done the following things to you since you enrolled at
[INSTITUTION]?
More
None
1-2
3-5
6-8
than 8
1. Watched or followed you from a distance, or spied on you
with a listening device, camera, or GPS [global positioning
system]?
2. Approached you or showed up in places, such as your
home, workplace, or school when you didn’t want them to be
there?
3. Left strange or potentially threatening items for you to
find?
4. Sneaked into your home or car and did things to scare you
by letting you know they had been there?
5. Left you unwanted messages (including text or voice
messages)?
6. Made unwanted phone calls to you (including hang up
calls)?
7. Sent you unwanted emails, instant messages, or sent
messages through social media apps?
8. Left you cards, letters, flowers, or presents when they knew
you didn’t want them to?
9. Made rude or mean comments to you online?
10. Spread rumors about you online, whether they were true
or not?
B. Stalking Victimization Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Stalking Victimization
Question is Greater Than 0.]
Instructions: Think about the situations that have happened to you that involved the experiences you marked
on the last screen. [Endorsed experiences will be listed here] Now think about the ONE SITUATION that had
the greatest effect on you and answer the following questions.
1. The other person was a:
___Man
___Woman

___Other
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2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___relative/family
___faculty/staff
3. Was the other person a student at [INSTITUTION]?
___YES
___NO
___I DON’T KNOW
4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
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MODULE 8 – STALKING PERPETRATION
A. Stalking Perpetration Prevalence
Instructions: Now we are going to repeat the same list of questions, but instead ask how many times you have
done the following things to one or more people since you enrolled at [INSTITUTION]?
More
None
1-2
3-5
6-8
than 8
1. Watched or followed them from a distance, or spied on
them with a listening device, camera, or GPS [global
positioning system]?
2. Approached them at places, such as their home, workplace,
or school when they didn’t want you to be there?
3. Left strange or potentially threatening items for them to
find?
4. Sneaked into their home or car and did things to scare them
by letting them know you had been there?
5. Left unwanted messages for them (including text or voice
messages)?
6. Made unwanted phone calls to them (including hang up
calls)?
7. Sent them unwanted emails, instant messages, or messages
through social media apps?
8. Left cards, letters, flowers, or presents for them when you
knew they didn’t want you to?
9. Made rude or mean comments to them online?
10. Spread rumors about them online, whether they were true
or not?
B. Stalking Perpetration Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Stalking Perpetration
Question is Greater Than 0.]
Instructions: Think about the situations that have happened to you that involved the experiences you marked
on the last screen. [Endorsed behaviors will be listed here] Now think about the MOST SEVERE SITUATION
and answer the following questions.
1. The other person was a:
___Man
___Woman

___Other
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2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___relative/family
___faculty/staff
3. Was the other person a student at [INSTITUTION]?
___YES
___NO
___I DON’T KNOW
4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
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MODULE 9 – DATING VIOLENCE VICTIMIZATION
A. Dating Violence Victimization Prevalence
Instructions: Answer the next questions about any hook-up, boyfriend, girlfriend, husband, or wife you have
had, including exes, regardless of the length of the relationship, since you enrolled at [INSTITUTION].
Never

Once or
Twice

Sometimes

Often

Many
Times

1. Not including horseplay or joking around, the person
threatened to hurt me and I thought I might really get
hurt.
2. Not including horseplay or joking around, the person
pushed, grabbed, or shook me.
3. Not including horseplay or joking around, the person
hit me.
4. Not including horseplay or joking around, the person
beat me up.
5. Not including horseplay or joking around, the person
stole or destroyed my property
6. Not including horseplay or joking around, the person
can scare me without laying a hand on me.
B. Dating Violence Victimization Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Dating Violence
Victimization Question is Greater Than 0.]
Instructions: Think about the situations that have happened to you that involved the experiences you marked
on the last screen. [Endorsed experiences will be listed here] Now think about the ONE SITUATION that had
the greatest effect on you and answer the following questions.
1. The other person was a:
___Man
___Woman

___Other

2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___faculty/staff
3. Was the other person a student at [INSTITUTION]?
___YES
___NO
___I DON’T KNOW
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4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
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MODULE 10 – DATING VIOLENCE PERPETRATION
C. Dating Violence Perpetration Prevalence
Instructions: Answer the next questions about any hook-up, boyfriend, girlfriend, husband, or wife you have
had, including exes, regardless of the length of the relationship since you enrolled at [INSTITUTION].
Never

Once or
Twice

Sometimes Often

Many
Times

1. Not including horseplay or joking around, I threatened
to hurt the person and I meant it.
2. Not including horseplay or joking around, I pushed,
grabbed, or shook the person.
3. Not including horseplay or joking around, I hit the
person.
4. Not including horseplay or joking around, I beat up the
person.
5. Not including horseplay or joking around, I stole or
destroyed the person’s property.
6. Not including horseplay or joking around, I can scare
this person without laying a hand on them.
D. Dating Violence Perpetration Follow Up Questions [DISPLAY THESE QUESTIONS IF Any Dating Violence
Perpetration Question is Greater Than 0.]
Instructions: Think about the situations that have happened to you that involved the behaviors you marked on
the last screen. [Endorsed behaviors will be listed here] Now think about the MOST SEVERE SITUATION and
answer the following questions.
1. The other person was a:
___Man
___Woman

___Other

2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___faculty/staff
3. Was the other person a student at [INSTITUTION]?
___YES
___NO
___I DON’T KNOW
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4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
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MODULE 11 – SEXUAL VIOLENCE VICTIMIZATION
A. Sexual Victimization Prevalence
Instructions: The following questions concern sexual experiences that you may have had that were unwanted.
We know that these are personal questions, so we did not ask your name or other identifying information.
Your information is completely confidential. We hope that this helps you to feel comfortable answering each
question honestly. Fill the bubble showing the number of times each experience has happened to you. If several
experiences occurred on the same occasion—for example, if one night someone told you some lies and had sex
with you when you were drunk, you should indicate both.
We want to know about your experiences since you enrolled at [INSTITUTION]. These experiences could occur
on or off campus, when school is in session or when you are on a break.
1. Someone fondled, kissed, or rubbed up against the private areas of my body (lips, breast/chest, crotch or
butt) or removed some of my clothes without my consent (but did not attempt sexual penetration) by:
0 times
1 time
2 times 3+ times
Telling lies, threatening to end the relationship, threatening to spread
rumors about me, making promises I knew were untrue, or continually
verbally pressuring me after I said I didn’t want to.
Showing displeasure, criticizing my sexuality or attractiveness, getting
angry but not using physical force, after I said I didn’t want to.
Taking advantage of me when I was too drunk or out of it to stop what
was happening.
Threatening to physically harm me or someone close to me.
Using force, for example holding me down with their body weight,
pinning my arms, or having a weapon.

2. Someone had oral sex with me or made me have oral sex with them without my consent by:
0 times
1 time
2 times
Telling lies, threatening to end the relationship, threatening to spread
rumors about me, making promises I knew were untrue, or continually
verbally pressuring me after I said I didn’t want to.
Showing displeasure, criticizing my sexuality or attractiveness, getting
angry but not using physical force, after I said I didn’t want to.
Taking advantage of me when I was too drunk or out of it to stop what
was happening.
Threatening to physically harm me or someone close to me.
Using force, for example holding me down with their body weight,
pinning my arms, or having a weapon.

24

3+ times

3. Someone put their penis, fingers, or other objects into my vagina without my consent by:
0 times
1 time
2 times

3+ times

4. Someone put their penis, fingers, or other objects into my butt without my consent by:
0 times
1 time
2 times

3+ times

Telling lies, threatening to end the relationship, threatening to spread
rumors about me, making promises I knew were untrue, or continually
verbally pressuring me after I said I didn’t want to.
Showing displeasure, criticizing my sexuality or attractiveness, getting
angry but not using physical force, after I said I didn’t want to.
Taking advantage of me when I was too drunk or out of it to stop what
was happening.
Threatening to physically harm me or someone close to me.
Using force, for example holding me down with their body weight,
pinning my arms, or having a weapon.

Telling lies, threatening to end the relationship, threatening to spread
rumors about me, making promises I knew were untrue, or continually
verbally pressuring me after I said I didn’t want to.
Showing displeasure, criticizing my sexuality or attractiveness, getting
angry but not using physical force, after I said I didn’t want to.
Taking advantage of me when I was too drunk or out of it to stop what
was happening.
Threatening to physically harm me or someone close to me.
Using force, for example holding me down with their body weight,
pinning my arms, or having a weapon.

5. Even though it didn’t happen, someone TRIED to have oral, anal, or vaginal sex with me without my consent
by:
0 times
1 time
2 times 3+ times
Telling lies, threatening to end the relationship, threatening to spread
rumors about me, making promises I knew were untrue, or continually
verbally pressuring me after I said I didn’t want to.
Showing displeasure, criticizing my sexuality or attractiveness, getting
angry but not using physical force, after I said I didn’t want to.
Taking advantage of me when I was too drunk or out of it to stop what
was happening.
Threatening to physically harm me or someone close to me.
Using force, for example holding me down with their body weight,
pinning my arms, or having a weapon.

B. Sexual Violence Follow-up Questions
[DISPLAY THESE ITEMS IF more than one experience of rape is reported]
1. On the last several pages of the survey, you reported that someone had oral, anal, or vaginal sex with
you without your consent, either multiple times or using multiple strategies since you enrolled at
[INSTITUTION].
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___ All of the experiences were with the same person.
___ These experiences were with more than one person. (If you choose this, please enter the number
of people in the box below.)
2. On how many different days did someone have oral, anal, or vaginal sex with you without your consent
since you enrolled at [INSTITUTION]?
[Dropdown multiple choice: 1-9 or more]
[DISPLAY THESE ITEMS IF at least one experience of both rape and attempted rape is reported]
1. On the last several pages of the survey, you reported that since you enrolled at [INSTITUTION]
someone had oral, anal, or vaginal sex with you without your consent.
And
Even though it didn't happen, that someone TRIED TO have oral, anal, or vaginal sex with you without
your consent.
___ All of the experiences were with the same person.
___ These experiences were with more than one person. (If you choose this, please enter the number
of people in the box below.)
2. On how many different days did someone either try to or have oral, anal, or vaginal sex with you
without your consent since you enrolled at [INSTITUTION]?
[Dropdown multiple choice: 1-9 or more]
[DISPLAY THESE QUESTIONS IF Any Sexual Victimization Question is Greater Than 0.]
Instructions: Think about the situations that have happened to you that involved the experiences you marked
on the last screens. [Endorsed experiences will be listed here] Now think about the ONE SITUATION that had
the greatest effect on you and answer the following questions.
1. The other person was a (select all that apply if more than one other person):
___Man
___Woman
___Other
2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___relative/family
___[INSTITUTION] faculty/staff
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3. Was the other person a student at [INSTITUTION]?
___YES
___NO
___I DON’T KNOW
4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
7. During the incident, to what extent did you feel:

Not at all

Scared
Like your life was in danger
Like the other person would hurt you if you didn’t
go along
8. How do you label this experience? __________________
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Slightly

Somewhat

Very

Extremely

MODULE 12 – SEXUAL VIOLENCE PERPETRATION
A. Sexual Violence Prevalence
Instructions: The following questions also concern sexual experiences. These questions are similar to those you
just answered, but these refer to your behaviors. We know these are personal questions, so we did not ask your
name or other identifying information. Your information is completely confidential. We hope this helps you to
feel comfortable answering each question honestly. Fill the bubble showing the number of times each
experience has happened. If several experiences occurred on the same occasion—for example, if one night you
told some lies and had sex with someone who was drunk, you should indicate both.
We want to know about your experiences since you enrolled at [INSTITUTION]. These experiences could occur
on or off campus, when school is in session or when you are on a break.
1. I fondled, kissed, or rubbed up against the private areas of someone’s body (lips, breast/chest, crotch or
butt) or removed some of their clothes without their consent (but did not attempt sexual penetration) by:
0 times
1 time
2 times 3+ times
Telling lies, threatening to end the relationship, threatening to spread
rumors about them, making promises about the future I knew were
untrue, or continually verbally pressuring them after they said they
didn’t want to.
Showing displeasure, criticizing their sexuality or attractiveness,
getting angry but not using physical force after they said they didn’t
want to.
Taking advantage when they were too drunk or out of it to stop what
was happening.
Threatening to physically harm them or someone close to them.
Using force, for example holding them down with my body weight,
pinning their arms, or having a weapon.

2. I had oral sex with someone or had someone perform oral sex on me without their consent by:
0 times
1 time
2 times
Telling lies, threatening to end the relationship, threatening to spread
rumors about them, making promises about the future I knew were
untrue, or continually verbally pressuring them after they said they
didn’t want to.
Showing displeasure, criticizing their sexuality or attractiveness,
getting angry but not using physical force after they said they didn’t
want to.
Taking advantage when they were too drunk or out of it to stop what
was happening.
Threatening to physically harm them or someone close to them.
Using force, for example holding them down with my body weight,
pinning their arms, or having a weapon.
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3+ times

3. I put my penis or I put my fingers or objects into someone’s vagina without their consent by:
0 times
1 time
2 times

3+ times

4. I put in my penis or I put my fingers or objects into someone’s butt without their consent by:
0 times
1 time
2 times

3+ times

Telling lies, threatening to end the relationship, threatening to spread
rumors about them, making promises about the future I knew were
untrue, or continually verbally pressuring them after they said they
didn’t want to.
Showing displeasure, criticizing their sexuality or attractiveness,
getting angry but not using physical force after they said they didn’t
want to.
Taking advantage when they were too drunk or out of it to stop what
was happening.
Threatening to physically harm them or someone close to them.
Using force, for example holding them down with my body weight,
pinning their arms, or having a weapon.

Telling lies, threatening to end the relationship, threatening to spread
rumors about them, making promises about the future I knew were
untrue, or continually verbally pressuring them after they said they
didn’t want to.
Showing displeasure, criticizing their sexuality or attractiveness,
getting angry but not using physical force after they said they didn’t
want to.
Taking advantage when they were too drunk or out of it to stop what
was happening.
Threatening to physically harm them or someone close to them.
Using force, for example holding them down with my body weight,
pinning their arms, or having a weapon.

5. Even though it didn’t happen, I TRIED to have oral, anal, or vaginal sex with someone or make them have
oral sex with me without their consent by:
0 times
1 time
2 times 3+ times
Telling lies, threatening to end the relationship, threatening to spread
rumors about them, making promises about the future I knew were
untrue, or continually verbally pressuring them after they said they
didn’t want to.
Showing displeasure, criticizing their sexuality or attractiveness,
getting angry but not using physical force after they said they didn’t
want to.
Taking advantage when they were too drunk or out of it to stop what
was happening.
Threatening to physically harm them or someone close to them.
Using force, for example holding them down with my body weight,
pinning their arms, or having a weapon.
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B. Sexual Violence Follow-up Questions
[DISPLAY THESE ITEMS IF more than one act of rape is reported]
3. On the last several pages of the survey, you reported having oral, anal, or vaginal sex with someone
without their consent either multiple times or using multiple strategies since you enrolled at
[INSTITUTION].
___ All of the experiences were with the same person.
___ I did this with more than one person. (If you choose this, please enter how many people you did
this with in the box below.)
4. On how many different days did you have oral, anal, or vaginal sex with someone without their consent
since you enrolled at [INSTITUTION]?
[Dropdown multiple choice: 1-9 or more]
[DISPLAY THESE ITEMS IF more than one act of either attempted rape is reported]
3. On the last several pages of the survey, you reported BOTH having oral, anal, or vaginal sex and trying to
have sex with someone without their consent since you enrolled a [INSTITUTION].
___ All of the experiences were with the same person.
___ I did this with more than one person. (If you choose this, please enter how many people you did
this with in the box below.)
4. On how many different days did you either have oral, anal, or vaginal sex or try to have sex with someone
without their consent since you enrolled at [INSTITUTION]?
[Dropdown multiple choice: 1-9 or more]
[DISPLAY THESE QUESTIONS IF Any Sexual Violence Question is Greater Than 0]
Instructions: Think about the situations that have happened to you that involved the experiences you marked
on the last screens. [Endorsed behaviors will be listed here] Now think about the MOST SEVERE SITUATION
and answer the following questions.
1. The other person was a:
___Man
___Woman

___Other

2. What was your relationship to the other person?
___stranger
___acquaintance
___friend
___romantic partner
___former romantic partner
___relative/family
___ [INSTITUTION] faculty/staff
3. Was the other person a student at [INSTITUTION]?
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___YES

___NO

___I DON’T KNOW

4. Did this happen on campus?
___YES
___NO
5. Had the other person been using alcohol or drugs just prior to the incident?
___They had been using alcohol
___They had been using drugs
___They had been using both alcohol and drugs
___They had not been using either alcohol or drugs
___I don't know
6. Had you been using alcohol or drugs just prior to the incident?
___I had been using alcohol
___I had been using drugs
___I had been using both alcohol and drugs
___I had not been using either alcohol or drugs
7. How do you label this behavior? __________________
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MODULE 13 - INSTITUTIONAL RESPONSES
A. Responses to Survivors
Instructions: In thinking about the events related to sexual misconduct described in the previous sections, did
[would] [INSTITUTION] play a role by...
1. Actively supporting you [the person]* with either formal or informal resources
Yes
No
N/A
(e.g., counseling, academic services, meetings or phone calls)?
2. Apologizing for what happened to you?
Yes
No
N/A
3. Believing your report?
Yes
No
N/A
4. Allowing you to have a say in how your report was handled?
Yes
No
N/A
5. Ensuring you were treated as an important member of the institution?
Yes
No
N/A
6. Meeting your needs for support and accommodations
Yes
No
N/A
7. Create an environment where this type of experience was safe to discuss?
Yes
No
N/A
8. Create an environment where this type of experience was recognized as a
Yes
No
N/A
problem?
9. Not doing enough to prevent this type of experience/s?
Yes
No
N/A
10. Creating an environment in which this type of experience/s seemed common
Yes
No
N/A
or normal?
11. Creating an environment in which this experience seemed more likely to
Yes
No
N/A
occur?
12. Making it difficult to report the experience/s?
Yes
No
N/A
13. Responding inadequately to the experience/s, if reported?
Yes
No
N/A
14. Mishandling your case, if disciplinary action was requested?
Yes
No
N/A
15. Covering up the experience/s?
Yes
No
N/A
16. Denying your experience/s in some way?
Yes
No
N/A
17. Punishing you in some way for reporting the experience/s (e.g., loss of
Yes
No
N/A
privileges or status)?
18. If I am reading each item, I will choose "No" for my answer.
Yes
No
N/A
19. Suggesting your experience/s might affect the reputation of the institution?
Yes
No
N/A
20. Creating an environment where you no longer felt like a valued member of the
Yes
No
N/A
institution?
21. Creating an environment where staying at [INSTITUTION] was difficult for you?
Yes
No
N/A
22. Responding differently to your experience/s based on your sexual orientation?
Yes
No
N/A
23. Creating an environment in which you felt discriminated against based on your
Yes
No
N/A
sexual orientation?
24. Expressing a biased or negative attitude toward you and/or your experience/s
Yes
No
N/A
based on your sexual orientation?
25. Responding differently to your experience/s based on your race?
Yes
No
N/A
26. Creating an environment in which you felt discriminated against based on your
Yes
No
N/A
race?
27. Expressing a biased or negative attitude toward you and/or your experience/s
Yes
No
N/A
based on your race?
*display logic carries through the module
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B. Reporting Experiences [ONLY SEEN IF SEXUAL MISCONDUCT EXPERIENCE IS REPORTED]
1. Did you tell anyone about the incident before this questionnaire?
___Yes
___No
2. Who did you tell? (check all that apply) [DISPLAY THIS QUESTION IF Did you tell anyone about the incident
before this questionnaire? Yes is selected.]
___Roommate
___Off-campus counselor/therapist
___Close friend other than roommate
___On-campus counselor therapist
___Romantic partner
___Institution health services
___Parent or guardian
___Campus security or police department
___Other family member
___Local police
___Doctor/nurse
___Office of Student Conduct
___Religious leader
___Resident Advisor or Residence Life staff
___Off-campus rape crisis center staff
___Institution faculty or staff
2a. How useful was the on-campus counselor/therapist in helping you deal with the incident? [DISPLAY THIS
QUESTION IF Who did you tell? On-campus counselor/therapist is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful
2b. How useful were the institution health services in helping you deal with the incident? [DISPLAY THIS
QUESTION IF Who did you tell? Institution health services is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful
2c. How useful was the campus security or police department in helping you deal with the incident? [DISPLAY
THIS QUESTION IF Who did you tell? Campus security or police department is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful
2d. How useful was the Office of Student Conduct in helping you deal with the incident? [DISPLAY THIS
QUESTION IF Who did you tell? Office of Student Conduct is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful
2e. How useful was the Resident Advisor or Residence Life staff in helping you deal with the incident?
[DISPLAY THIS QUESTION IF Who did you tell? Office of Student Conduct is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful
2f. How useful was the University faculty or staff in helping you deal with the incident? [DISPLAY THIS
QUESTION IF Who did you tell? University faculty or staff is selected.]
___Very Useful ___Moderately Useful ___Somewhat Useful ___Slightly Useful ___Not at all Useful

33

MODULE 14 – PEER RESPONSES
A. Anticipated Responses from Peers
Instructions: The following is a list of reactions that people sometimes have when responding to a person
who has experienced sexual misconduct. If you experienced sexual misconduct and you told your
friends/peers, how would they respond?
Never

Rarely

Sometimes Frequently

Always

1. Tell you that you were irresponsible or not
cautious enough.
2. Reassure you that you are a good person.
3. Treat you differently in some way than before you
told them that made you uncomfortable.
4. Comfort you by telling you it would be all right or
by holding you.
5. Tell you that you could have done more to prevent
this experience from occurring.
6. Provide information and discussed options.
7. Avoid talking to you or spending time with you.
8. Treat you as if you were a child or somehow
incompetent.
9. Help you get information of any kind about coping
with the experience.
10. Make you feel like you didn’t know how to take
care of yourself.
B. General Response
Instructions: If someone were to report a case of sexual misconduct to [INSTITUTION]:
Strongly
Disagree Neutral
Disagree
1. Students would label the person making the report
a troublemaker.
2. Students would have a hard time supporting the
person who made the report.
3. The alleged offender(s) or their friends would try
to get back at the person making the report.
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Agree

Strongly
Agree

MODULE 15 – CONSENT
Instructions: Using the scale provided, please indicate how strongly you agree or disagree with the following
statements.

1. Consent must be given at each step in a sexual
encounter.
2. If I am paying attention, I will choose "Strongly
Agree".
3. If a person initiates sex, but during foreplay says
they no longer want to, the person has not given
consent to continue.
4. If a person doesn’t physically resist sex, they have
given consent.
5. Consent for sex one time is consent for future sex.
6. If you and your sexual partner are both drunk, you
don’t have to worry about consent.
7. Mixed signals can sometimes mean consent.
8. If someone invites you to their place, they are giving
consent for sex.
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Strongly
Disagree

Disagree

Neutral

Agree

Strongly
Agree

MODULE 16 – BYSTANDER INTERVENTION
Instructions: When the situation arose at [INSTITUTION], how often did you do any of the following?
A Few Most of
Never Sometimes
Always N/A
Times the time
1. Walked a friend who has had too much to
drink home from a party, bar, or other social
event.
2. Talked to the friends of a drunk person to
make sure they don’t leave him/her behind
at a party, bar, or other social event.
3. Spoke up against sexist jokes.
4. Tried to distract someone who was trying
to take a drunk person to another room or
trying to get them to do something sexual.
5. Ask someone who looks very upset at a
party if they are okay or need help.
6. Intervene with a friend who was being
physically abusive to another person.
7. Intervene with a friend who was being
verbally abusive to another person.

36

MODULE 17 – CAMPUS SAFETY
Instructions: Using the scales provided, please indicate the degree to which you agree or disagree with the
following statements.
A. Sense of Safety
1. On or around this campus, I feel safe from sexual
harassment.
2. On or around this campus, I feel safe from dating
violence.
3. On or around this campus, I feel safe from sexual
violence.
4. On or around this campus, I feel safe from stalking.

Strongly
Disagree

B. Perception of sexual misconduct as part of campus life
Strongly
Disagree
1. I don’t think sexual misconduct is a problem at
[INSTITUTION].
2. I don’t think there is much I can do about sexual
misconduct on this campus.
3. I will indicate I "Strongly Disagree" with this item.
4. There isn’t much need for me to think about
sexual misconduct while at college.
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Disagree

Neutral

Agree

Disagree Neutral Agree

Strongly
Agree

Strongly
Agree

MODULE 18 – DEMOGRAPHICS *COULD BE INSTITUTION-SPECIFIC*
Instructions: Please answer the following questions about yourself.
1. What is your age? ____________
2. What is your current gender identity?
___ Woman
___ Man
___ Transwoman

___ Transman
___ Genderqueer/gender non-conforming
___ A gender not listed here: ___________

3. Describe your race/ethnicity? Please check all that apply.
___ Black/African American
___ Native American or Alaskan native
___ White/Caucasian
___ Hispanic or Latino/a
___ Asian or Asian American
___ A race/ethnicity not listed here: __________
___ Hawaiian or Pacific Islander
4. Are you an international student?
___ Yes
5. What is your sexual orientation?
___ Gay
___ Lesbian
___ Bisexual
___ Asexual
6. What year of school are you in?
___ First year
___ Second year
___ Third year
___ Fourth year

___ No
___ Heterosexual/straight
___ Queer
___ A sexual orientation not listed here: ________

___Fifth or more year undergraduate
___Graduate
___Professional (e.g. law, medicine, veterinary, dentistry)

7. Since you’ve been a student at [INSTITUTION], have you been a member or participated in any of the
following? Please check all that apply.
___ Honor society or professional group related to your major, field of study
___ Fraternity or sorority (pledge or member)
___ Intercollegiate athletic team
___ Intramural or club athletic team
___ Political or social action group
___ Student government
___ Media organization (e.g., newspaper, radio, magazine)
___ Other student organization or group
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8. Which of the following best describes your living situation?
___ On campus residence hall/dormitory
___ Other on campus housing (apartment, house)
___ Fraternity or sorority house
___ Off-campus university-sponsored apartment/house
___ Off-campus housing non-university sponsored
___ At home with parent(s) or guardian(s)
___ Other off-campus
9. What is your campus location?
___ [University lists options applicable to them]
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MODULE 19 – ADDITIONAL INFORMATION
1. For the questions that were asked about different experiences with sexual misconduct, please rate
whether you found answering these questions to be more or less distressing than other things you sometimes
encounter in day to day life.
Much More Distressing
1
2

3

4

Much Less Distressing
5

2. For the questions that were asked about different experiences you may have had such as non-consensual
sexual experiences or touching someone without their consent, please rate how important you believe it is for
researchers to ask about these types of events in order to study the impact of such experiences.
Definitely Not Important
1
2

3

4

Definitely Important
5

5. I found participating in this study personally meaningful.
___Strongly Disagree ___Disagree ___Neutral ___Agree ___Strongly Agree
6. If there is any additional information you would like to provide about [Institution Name]’s climate
related to sexual misconduct, please use the box below. Like the rest of your responses to this survey,
any information you provide is anonymous and will only be reported grouped with all other comments.
The information you provide will be used to inform and improve support, policies, and practices at
[Institution Name] and will not be used to investigate specific individuals. Disclosing an incident here
does not constitute reporting the incident to [Institution Name] and will not result in any action,
disciplinary or otherwise. Please do not identify anyone by name in your survey responses. If you
identify anyone by name, the names will be removed before [Institution Name] receives the data.
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B.2 The Sexual Climate Experiences Survey

2018 Sexual Climate & Experiences Survey
Description:
Date Created: 3/20/2018 10:12:50 AM
Date Range: 3/21/2018 12:00:00 AM - 4/19/2018 11:59:00 PM

Page - Sexual Climate & Experiences Survey

This is a survey addressing certain aspects of the sexual climate and sexual experiences at Bucknell University. The purpose of the survey is to
gather information that will help the University create and maintain an environment in which students are safe and feel well supported. Your
participation is voluntary, and you may choose to skip questions or stop responding at any point. However, your cooperation would be greatly
appreciated. The Sexual Climate & Experiences Survey takes approximately 10-15 minutes to complete. This survey asks about your sexual
experiences and perceptions of the sexual climate at Bucknell University during this academic year (since August 2017). Specifically, it asks about
sexual assault and non-consensual fondling. For purposes of this survey, sexual assault is defined as sexual intercourse or oral sex without consent.
Sexual intercourse is anal or vaginal penetration by a penis, finger or inanimate object. Oral sex includes cunnilingus (vagina) and fellatio (penis).
Non-consensual fondling is defined as intentional sexual touching of breasts, genitals, or buttocks (over or under clothes) without consent. If you
experience personal discomfort with the content of this survey that you wish to discuss with someone, information regarding resources available to
you is provided at the end of this survey.

Required answers: 0

Allowed answers: 0

Your participation in this survey is voluntary. You do not have to participate and you can refuse to answer any question. Your participation in this
survey is anonymous to Bucknell University. Participants will not be tracked or traced in any way by Bucknell. Any identifying IP address or other
electronic record will be used solely by the third-party survey administrators, Campus Labs, to ensure participation in the survey is limited to once per
student and does not include responses from others outside the Bucknell survey group. All reports or publications based on this research will use
only group data and will not identify you or any individual as being affiliated with this project.

Required answers: 0

Allowed answers: 0
Next Page:

Page - My perceptions of the sexual climate at Bucknell

Please indicate your level of agreement with the following statements:
Q1 I feel safe on this campus.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q2 I feel safe in student-occupied neighborhoods downtown.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Q3 I sometimes feel pressure to drink alcohol.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q4 I sometimes feel pressure to have sex.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Q5 I feel confident that if I indicate I do not wish to engage in sexual activity, the other person will accept that decision.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Q6 I feel confident that if, in the middle of consensual sexual activity, I tell the other person that I want to stop or that I do not want to engage in
certain forms of sexual activity, the other person will accept that decision.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Please indicate your level of agreement with the following statements:

Allowed answers: 1

Q7 If one student walks another student home at night, there is an expectation, on the part of the student offering to walk the other home, that the
two students will engage in some form of sexual activity.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Q8 If one student walks another student home at night, there is an expectation, on the part of the student being walked home, that the two students
will engage in some form of sexual activity.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Q9 If one student goes back to another student's room after a party, mixer, or register, there is an expectation, on the part of at least one of the
students, that the students will engage in sexual intercourse or oral sex.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q10 Sexual assault is a problem on this campus.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Q11 Non-consensual fondling is a problem on this campus.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Next Page: Sequential

Page - My experiences at Bucknell since August 2017

Q12 Since August 2017, have you had sexual intercourse or oral sex (either with or without your consent)?
Yes
[Code = 1]
No
(Go To=Page
[Code
2] 16)
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1
Next Page: Conditional

Page - 4

Q13 Since August 2017, has anyone had sexual intercourse or oral sex with you by using physical force or threatening to physically harm you?
(Force could include someone intentionally holding you down with his or her body weight, pinning your arms, hitting or kicking you, or threatening to
hit you.)
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1
Next Page: Sequential

Page - 5

Q14 On how many occasions since August 2017 has anyone had sexual intercourse or oral sex with you by using physical force or threatening to
physically harm you?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
If[Code
more =than
6] [Textbox]
5, please specify how many:

Required answers: 0

Allowed answers: 1

Q13='Yes'

Next Page: Sequential

Page - 6
Q13='Yes'

Please answer the following for all instances you experienced:

Required answers: 0

Allowed answers: 0

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 9

Q15 Which of the following happened? (Check all that apply)
Oral
[Code
sex= 1]
Vaginal
[Code =intercourse
2]
Anal
[Code
intercourse
= 3]
Sexual
[Code =penetration
4]
with a finger or object

Q16 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Guest
[Code = 5]
Stranger
[Code = 6]
Lewisburg
[Code = 7]community member
Other
[Code(please
= 8] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Q17 What was the offender(s)' relationship to you? (Check all that apply)
Acquaintance
[Code = 1]
Someone
[Code = 2]I just met
Friend
[Code = 3]
Casual
[Code =or4]first-date
Romantic
[Code = 5]partner
Former
[Code =romantic
6]
partner
Co-worker
[Code = 7]
Professor/staff
[Code = 8]
Employer
[Code = 9]
Family
[Code member
= 10]
Stranger
[Code = 11]
Other
[Code(please
= 12] [Textbox]
specify)

Required answers: 0

Allowed answers: 12

Q18 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 7

Q19 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for a sexual assault, even if
you had been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
3] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
4] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q20 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1] location.
Off-campus
[Code = 2] student apartment or house.
Other
[Codeoff-campus
= 3] [Textbox]
location (please specify)

Q21 Did the incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/Some
= 3]
did not
I[Code
do not=know
4]
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Q22 Since August 2017, has anyone had sexual intercourse or oral sex with you when you were unable to provide consent or stop what was
happening because you were passed out, asleep, or otherwise incapacitated? (Incapacitated means you were unable to make a knowing and
deliberate choice to engage in sexual contact.)
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1
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Q23 On how many occasions since August 2017 has anyone had sexual intercourse or oral sex with you when you were unable to provide consent
or stop what was happening because you were passed out, asleep, or otherwise incapacitated?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
If[Code
more =than
6] [Textbox
5, please- Numeric]
specify how many:

Required answers: 0

Allowed answers: 1

Q22='Yes'
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Q22='Yes'

Please answer the following for all instances you experienced:

Required answers: 0

Allowed answers: 0

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 9

Q24 Which of the following happened? (Check all that apply)
Oral
[Code
sex= 1]
Vaginal
[Code =intercourse
2]
Anal
[Code
intercourse
= 3]
Sexual
[Code =penetration
4]
with a finger or object

Q25 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Guest
[Code = 5]
Stranger
[Code = 6]
Lewisburg
[Code = 7]community member
Other
[Code(please
= 8] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Q26 What was the offender(s)' relationship to you? (Check all that apply)
Acquaintance
[Code = 1]
Someone
[Code = 2]I just met
Friend
[Code = 3]
Casual
[Code =or4]first-date
Romantic
[Code = 5]partner
Ex-romantic
[Code = 6] partner
Co-worker
[Code = 7]
Professor/staff
[Code = 8]
Employer
[Code = 9]
Family
[Code member
= 10]
Stranger
[Code = 11]
Other
[Code(please
= 12] [Textbox]
specify)

Required answers: 0

Allowed answers: 12

Q27 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 7

Q28 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for a sexual assault, even if
you had been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
3] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
4] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q29 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1]
Off-campus
[Code = 2] student apartment or house
Other
[Codeoff-campus
= 3] [Textbox]
location (please specify)

Q30 Did the incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/Some
= 3]
did not
I[Code
do not=know
4]
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Q31 Since August 2017, has anyone had sexual intercourse or oral sex with you even though you said no, told them you wanted to stop, or otherwise
indicated that you did not want to have sexual intercourse or oral sex? (Do not include instances of force or threats of force or in which you were
passed out, asleep, or otherwise incapacitated.)
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1
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Q32 On how many occasions since August 2017 has anyone had sexual intercourse or oral sex with you even though you said no, told them you
wanted to stop, or otherwise indicated that you did not want to have sexual intercourse or oral sex?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
If[Code
more =than
6] [Textbox
5, please- Numeric]
specify how many:

Required answers: 0

Allowed answers: 1

Q31='Yes'
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Q31='Yes'

Please answer the following for all instances you experienced:

Required answers: 0

Allowed answers: 0

Required answers: 0

Allowed answers: 4

Q33 Which of the following happened? (Check all that apply)
Oral
[Code
sex= 1]
Vaginal
[Code =intercourse
2]
Anal
[Code
intercourse
= 3]
Sexual
[Code =penetration
4]
with a finger or object

Q34 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Guest
[Code = 5]
Stranger
[Code = 6]
Lewisburg
[Code = 7]community member
Other
[Code(please
= 8] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 9

Q35 What was the offender's relationship to you? (Check all that apply)
Acquaintance
[Code = 1]
Someone
[Code = 2]I just met
Friend
[Code = 3]
Casual
[Code =or4]first-date
Romantic
[Code = 5]partner
Ex-romantic
[Code = 6] partner
Co-worker
[Code = 7]
Professor/staff
[Code = 8]
Employer
[Code = 9]
Family
[Code member
= 10]
Stranger
[Code = 11]
Other
[Code(please
= 12] [Textbox]
specify)

Required answers: 0

Allowed answers: 12

Q36 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 7

Q37 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for a sexual assault, even if
you had been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
3] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
4] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Q38 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1]
Off-campus
[Code = 2] student apartment or house
Off-campus
[Code = 3] [Textbox]
(other location) (please specify)

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q39 Did the incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/some
= 3]
did not
I[Code
do not=know
0] [N/A]
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Q40 Since August 2017, has anyone had sexual intercourse or oral sex with you even though you didn't say or do anything to indicate you wanted to
have sexual intercourse or oral sex? (For example, you froze or went limp. Do not include instances that you identified previously. )
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1
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Q41 On how many occasions since August 2017 has anyone had sexual intercourse or oral sex with you even though you didn't say or do anything
to indicate you wanted to have sexual intercourse or oral sex?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
If[Code
more =than
6] [Textbox]
5, please specify:

Required answers: 0

Allowed answers: 1

Q40='Yes'
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Q40='Yes'

Please answer the following for all instances you experienced:

Required answers: 0

Allowed answers: 0

Q42 Which of the following happened? (Check all that apply)
Oral
[Code
sex= 1]
Vaginal
[Code =intercourse
2]
Anal
[Code
intercourse
= 3]
Sexual
[Code =penetration
4]
with a finger or object

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 9

Q43 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Guest
[Code = 5]
Stranger
[Code = 6]
Lewisburg
[Code = 7]community member
Other
[Code(please
= 8] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Q44 What was the offender's relationship to you? (Check all that apply)
Acquaintance
[Code = 1]
Someone
[Code = 2]I just met
Friend
[Code = 3]
Casual
[Code =or4]first-date
Romantic
[Code = 5]partner
Ex-romantic
[Code = 6] partner
Co-worker
[Code = 7]
Professor/staff
[Code = 8]
Employer
[Code = 9]
Family
[Code member
= 10]
Stranger
[Code = 11]
Other
[Code(please
= 12] [Textbox]
specify)

Required answers: 0

Allowed answers: 12

Q45 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 7

Q46 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for a sexual assault, even if
you had been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
4] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
3] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q47 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1]
Off-campus
[Code = 2] student apartment or house
Off-campus
[Code = 3] [Textbox]
(other location) (please specify)

Q48 Did the incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/some
= 3]
did not
I[Code
do not=know
0] [N/A]
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Q49 Since August 2017, has anyone touched or grabbed your private body parts (breasts, buttocks, genitals), either over or under your clothes,
without your consent?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1
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Q50 On how many occasions since August 2017, has anyone touched or grabbed your private body parts (breasts, buttocks, genitals), either over or
under your clothes, without your consent?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
If[Code
more =than
6] [Textbox]
5, please specify:

Required answers: 0

Allowed answers: 1

Q49='Yes'
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Q49='Yes'

Please answer the following for all instances you experienced:

Required answers: 0

Allowed answers: 0

Required answers: 0

Allowed answers: 9

Q51 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Guest
[Code = 5]
Stranger
[Code = 6]
Lewisburg
[Code = 7]community member
Other
[Code(please
= 8] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Q52 What was the offender's relationship to you? (Check all that apply)
Acquaintance
[Code = 1]
Someone
[Code = 2]I just met
Friend
[Code = 3]
Casual
[Code =or4]first-date
Romantic
[Code = 5]partner
Ex-romantic
[Code = 6] partner
Co-worker
[Code = 7]
Professor/staff
[Code = 8]
Employer
[Code = 9]
Family
[Code member
= 10]
Stranger
[Code = 11]
Other
[Code(please
= 12] [Textbox]
specify)

Required answers: 0

Allowed answers: 12

Q53 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 7

Q54 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for violations, even if you had
been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
3] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
4] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q55 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1]
Off-campus
[Code = 2] student apartment or house
Off-campus
[Code = 3] [Textbox]
(other location) (please specify)

Q56 Did the incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/some
= 3]
did not
I[Code
do not=know
4]
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Q57 Did you communicate directly with the Title IX coordinator regarding any incidents identified previously?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1

Q12='Yes' OR Q13='Yes' OR Q22='Yes' OR Q31='Yes' OR Q40='Yes' OR Q49='Yes'

Q58 Did you communicate directly with any other University resource (Advocates, Counseling & Student Development Center, Student Health, Public
Safety) regarding any incidents identified previously?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1
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Q59 How helpful was the University's response?
Extremely
[Code = 5]helpful
[Numeric Value = 5]
Very
[Code
helpful
= 4] [Numeric Value = 4]
Moderately
[Code = 3] [Numeric
helpful Value = 3]
Not
[Code
very= helpful
2] [Numeric Value = 2]
Not
[Code
helpful
= 1] at
[Numeric
all
Value = 1]
Helped
[Code =me
0] as
[N/A]
much as I wanted to be helped.

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q57='Yes'

Q60 Is there anything the Title IX Coordinator or University could have done to help you more?
Yes
[Code
(please
= 1] [Textbox]
explain)
No
[Code = 2]
Not
[Code
applicable
= 0] [N/A]
- I did not want help

Q57='Yes'

Q61 Were there any incidents that you did not directly report to the Title IX Coordinator, Public Safety or local police?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1

( Q12='Yes' OR Q13='Yes' OR Q22='Yes' OR Q31='Yes' OR Q40='Yes' OR Q49='Yes' ) AND Q57='Yes'
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Q62 If any incidents were not directly reported by you to the Title IX Coordinator, Public Safety or local police, please indicate why: (Check all that
apply)
I[Code
was concerned
= 1]
others would find out
I[Code
was embarrassed/ashamed
= 2]
I[Code
was confused
= 3]
about what happened.
I[Code
didn't know
= 4] if what happened to me met the definition of sexual assault or nonconsensual fondling.
I[Code
didn't want
= 5] the person who did it to get in trouble
I[Code
feared=retribution
6]
from the person who did it
I[Code
feared=not
7] being believed
I[Code
thought
= 8]
I would be blamed for what happened
I[Code
didn't think
= 9] what happened was serious enough to talk about
I[Code
didn't think
= 10] others would think it was serious
I[Code
thought
= 11]
people would try to tell me what to do
I[Code
didn't think
= 12] others would understand
I[Code
didn't have
= 13] time to deal with it due to academics, work, etc.
I[Code
didn't know
= 14] how to report it
I[Code
was afraid
= 15]I would be punished for infractions or violations (such as underage drinking)
I[Code
feared=others
16] would harass me or react negatively toward me
I[Code
thought
= 17]
nothing would be done
I[Code
wanted
= to
18]forget it happened
Other
[Code(please
= 19] [Textbox]
explain)
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 20

Q57='No' OR Q61='Yes'

Q63 Have you consumed alcohol (or consumed more alcohol than you otherwise would have) before going to parties, mixers or registers as a coping
mechanism because you believed you would be touched without your consent?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=attend
3]
parties, mixers or registers

Required answers: 0

Allowed answers: 1

Q64 Have you consented to have sexual intercourse or oral sex even though you didn't want to? (Please note that this question does not include
nonconsensual sexual experiences.)
Yes
[Code = 1]
No
[Code = 2]
I[Code
am not= sexually
3]
active

Required answers: 0

Allowed answers: 1

Q12='Yes'
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Q65 For what reasons did you consent to have sexual intercourse or oral sex even though you didn't want to? (Check all that apply)
I[Code
didn't feel
= 1] comfortable saying no
I[Code
didn't want
= 2] to hurt the other person's feelings
I[Code
felt it was
= 3] expected of me
I[Code
wanted
= to
4] be liked
I[Code
had been
= 5] drinking
I[Code
wanted
= to
6] fit in
I[Code
didn't want
= 7] to deal with the awkwardness afterwards
Other
[Code(please
= 8] [Textbox]
explain)

Required answers: 0

Allowed answers: 8

Q64='Yes '

Q66 Have you had sex with a person even though you thought that the person might be too drunk to consent?
Yes
[Code = 1]
No
[Code = 2]
I[Code
am not= sexually
3]
active

Required answers: 0

Allowed answers: 1

Q12='Yes'
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Q67 On how many occasions have you had sex with a student even though you thought that the student might be too drunk to consent?
1[Code = 1]
2[Code = 2]
3[Code = 3]
4[Code = 4]
5[Code = 5]
More
[Codethan
= 6]5

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q66='Yes '

Q68 How often do you verbally ask for consent before you initiate sexual activity?
Always
[Code = 5] [Numeric Value = 5]
Often
[Code = 4] [Numeric Value = 4]
Occasionally
[Code = 3] [Numeric Value = 3]
Rarely
[Code = 2] [Numeric Value = 2]
Never
[Code = 1] [Numeric Value = 1]
I[Code
am not= sexually
0] [N/A] active

Q12='Yes'

Q69 Has a casual, steady, or serious dating or intimate partner physically hurt you?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1
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Q69='Yes'

Please indicate which things your partner did to you and how many times:
Q70 Scratched me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q71 Slapped me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q72 Physically twisted my arm
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q73 Slammed me or held me against a wall
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q74 Kicked me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q75 Bit me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q76 Tried to choke me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q77 Pushed, grabbed, or shoved me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q78 Pulled my hair
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q79 Threw something that hit me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q80 Burned me
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Q81 Assaulted me with a knife or gun
Never
[Code = 0] [N/A]
1[Code
time = 1]
2[Code
times= 2]
3[Code
times= 3]
4[Code
times= 4]
5[Code
times= 5]
More
[Codethan
= 6]5 times

Required answers: 0

Allowed answers: 1

Q82 How concerned were you about your safety?
Extremely
[Code = 5]concerned
[Numeric Value = 5]
Very
[Code
concerned
= 4] [Numeric Value = 4]
Moderately
[Code = 3] [Numeric
concernedValue = 3]
Not
[Code
very= concerned
2] [Numeric Value = 2]
Not
[Code
concerned
= 1] [Numeric
at all Value = 1]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q83 Were you injured in the incident(s)?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]
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Q84 Did you seek medical attention?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q83='Yes'

Q85 Did you report the incident(s) to the Title IX Coordinator, Public Safety or local police?
Yes
[Code = 1]
No
[Code = 2]

Q69='Yes'
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Q69='Yes'

Q86 What were the reasons didn't you report the incident(s) to the Title IX Coordinator, Public Safety or local police? (Check all that apply)
I[Code
was concerned
= 1]
others would find out
I[Code
was embarrassed/ashamed
= 2]
I[Code
didn't want
= 3] the person who did it to get in trouble
I[Code
feared=retribution
4]
from the person who did it
I[Code
feared=not
5] being believed
I[Code
thought
= 6]
I would be blamed for what happened
I[Code
didn't think
= 7] what happened was serious enough to talk about
I[Code
didn't think
= 8] others would think it was serious
I[Code
thought
= 9]
people would try to tell me what to do
I[Code
didn't think
= 10] others would understand
I[Code
didn't have
= 11] time to deal with it due to academics, work, etc.
I[Code
didn't know
= 12] how to report it
I[Code
was afraid
= 13]I would be punished for infractions or violations (such as underage drinking)
I[Code
feared=others
14] would harass me or react negatively toward me
I[Code
thought
= 15]
nothing would be done
I[Code
wanted
= to
16]forget it happened
Other
[Code(please
= 17] [Textbox]
explain

Required answers: 0

Allowed answers: 17

Q85='No'

Q87 Who was the offender(s)? (Check all that apply)
Bucknell
[Code = student
1]
Bucknell
[Code = professor/instructor
2]
Bucknell
[Code = staff
3]
Bucknell
[Code = alumna/alumnus
4]
Lewisburg
[Code = 5]community member
Not
[Code
a member
= 6]
of Bucknell or Lewisburg communities

Required answers: 0

Allowed answers: 6

Required answers: 0

Allowed answers: 7

Q88 What was the gender of the offender(s)? (Check all that apply)
Male
[Code = 1]
Female
[Code = 2]
Transgender
[Code = 3] male
Transgender
[Code = 4] female
Gender-queer/gender
[Code = 5]
non-conforming
Other
[Code(please
= 6] [Textbox]
specify)
I[Code
do not=know
0] [N/A]

Q89 Which of the following statements are true? Check all that apply. (Please keep in mind that you are not responsible for violence, even if you had
been drinking.)
The
[Code
offender
= 1] was under the influence of alcohol or other drugs
You
[Code
were
= 2]under the influence of alcohol or other drugs
I[Code
do not=know
3] if the offender was under the influence of alcohol or other drugs
Neither
[Code =you
4] nor the offender were under the influence of alcohol or other drugs

Required answers: 0

Allowed answers: 4

Required answers: 0

Allowed answers: 3

Required answers: 0

Allowed answers: 1

Q90 Where did the incident(s) occur? (Check all that apply)
On-campus
[Code = 1]
Off-campus
[Code = 2] apartment or house
Off-campus
[Code = 3] [Textbox]
(other location) (please specify)

Q91 Did any incident(s) occur at the site of a party, mixer or register?
Yes
[Code = 1]
No
[Code = 2]
Some
[Codedid/some
= 3]
did not
I[Code
do not=know
0] [N/A]
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Please indicate your level of agreement with the following statements:
Q92 I can recognize a potentially sexually violent situation that may require bystander intervention.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q93 I have the skills to intervene in a potentially sexually violent situation.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Q94 I will express disagreement with a friend who says forcing someone to have sex with them is okay.
Strongly
[Code = disagree
1] [Numeric Value = 1]
Disagree
[Code = 2] [Numeric Value = 2]
Neither
[Code =agree
3] [Numeric
nor disagree
Value = 3]
Agree
[Code = 4] [Numeric Value = 4]
Strongly
[Code = agree
5] [Numeric Value = 5]
Not
[Code
applicable
= 0] [N/A]

Required answers: 0

Allowed answers: 1
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Q95 Do you know who Bucknell's Title IX Coordinator is?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1

Q96 Were you invited (by email or otherwise) to attend an educational session this academic year (since August 2017) regarding the University's
sexual misconduct policies and procedures?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1

Q97 Did you attend a sexual misconduct educational session this academic year (since August 2017) that explained the University's policies and
procedures?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q98 Have you read the University's Sexual Misconduct & Relationship Violence Policy & Procedures?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Q99 If you were interested in reading the University's Sexual Misconduct & Relationship Violence Policy, would you know where to find it?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1

Q100 If you wanted to officially report a sexual assault or sexual harassment to someone on campus, would you know how to report it?
Yes
[Code = 1]
No
[Code = 2]

Required answers: 0

Allowed answers: 1

A student who has been sexually assaulted can:
Q101 Report it to the police
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q102 Initiate on-campus disciplinary proceedings
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Q103 Both
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]

Q104 Neither
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
0] [N/A]
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Q105 Can Bucknell provide assistance to victims of sexual assault, non-consensual fondling and sexual harassment (for example, academic
flexibility, no-contact orders, housing options) even if the student does not wish to initiate an investigation?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1

Q106 Can Bucknell sometimes provide resources and accommodations to victims of sexual assault, non-consensual fondling and sexual harassment
(for example, academic flexibility and housing options) without the other party knowing of the report?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1

How familiar are you with the function of the campus resources listed below?
Q107 The Advocates
Not
[Code
at all
= 1]
familiar
[Numeric Value = 1]
Not
[Code
very= familiar
2] [Numeric Value = 2]
Moderately
[Code = 3] [Numeric
familiar Value = 3]
Very
[Code
familiar
= 4] [Numeric Value = 4]
Extremely
[Code = 5]familiar
[Numeric Value = 5]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q108 Counseling & Student Development Center
Not
[Code
at all
= 1]
familiar
[Numeric Value = 1]
Not
[Code
very= familiar
2] [Numeric Value = 2]
Moderately
[Code = 3] [Numeric
familiar Value = 3]
Very
[Code
familiar
= 4] [Numeric Value = 4]
Extremely
[Code = 5]familiar
[Numeric Value = 5]

Q109 Bucknell Student Health
Not
[Code
at all
= 1]
familiar
[Numeric Value = 1]
Not
[Code
very= familiar
2] [Numeric Value = 2]
Moderately
[Code = 3] [Numeric
familiar Value = 3]
Very
[Code
familiar
= 4] [Numeric Value = 4]
Extremely
[Code = 5]familiar
[Numeric Value = 5]

Q110 Chaplains & Religious Life
Not
[Code
at all
= 1]
familiar
[Numeric Value = 1]
Not
[Code
very= familiar
2] [Numeric Value = 2]
Moderately
[Code = 3] [Numeric
familiar Value = 3]
Very
[Code
familiar
= 4] [Numeric Value = 4]
Extremely
[Code = 5]familiar
[Numeric Value = 5]

Q111 Title IX Coordinator
Not
[Code
at all
= 1]
familiar
[Numeric Value = 1]
Not
[Code
very= familiar
2] [Numeric Value = 2]
Moderately
[Code = 3] [Numeric
familiar Value = 3]
Very
[Code
familiar
= 4] [Numeric Value = 4]
Extremely
[Code = 5]familiar
[Numeric Value = 5]

Required answers: 0

Allowed answers: 1

Q112 Can someone consent to sexual activity through actions, without words?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Required answers: 0

Allowed answers: 1

Required answers: 0

Allowed answers: 1

Q113 If someone doesn't resist sex through words or actions, can consent be assumed?
Yes
[Code = 1]
No
[Code = 2]
I[Code
do not=know
3]

Q114 Can a student who is drunk consent to sexual activity?
Yes
[Code = 1]
No
[Code = 2]
Yes, unless they are incapacitated (Incapacitated means they are unable to make a knowing and deliberate choice to engage in sexual activity)
[Code = 3]
I[Code
do not=know
4]

Required answers: 0

Allowed answers: 1
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Q115 Which of the following best describes your current gender identity?
Female
[Code = 1]
Male
[Code = 2]
Transgender
[Code = 3] female/Trans woman
Transgender
[Code = 4] male/Trans man
Genderqueer/Gender-nonconforming
[Code = 5]
Other
[Codegender
= 6] [Textbox]
(please specify)

Required answers: 0

Allowed answers: 1

Q116 Which of the following best describes your current sexual orientation?
Bisexual
[Code = 1]
Gay
[Code
or =
Lesbian
2]
Heterosexual
[Code = 3]
Questioning
[Code = 4]
Asexual
[Code = 5]
Different
[Code = orientation
6] [Textbox](please specify)

Required answers: 0

Allowed answers: 1

Q117 While at Bucknell, in which of the following types of relationships have you been? (Check all that apply)
In
[Code
a committed
= 1]
relationship
In
[Code
a casual,
= 2] non-committed relationship (friends with benefits, hook-up partner, no label)
Long
[Codedistance
= 3]
relationship with a non-Bucknell student
Other
[Code(please
= 4] [Textbox]
specify)
None
[Code = 5]

Required answers: 0

Allowed answers: 5

Required answers: 0

Allowed answers: 1

Q118 Which of the following best describes your current relationship status?
Single
[Code = 5]
In
[Code
a committed
= 1]
relationship
In
[Code
a casual,
= 2] non-committed relationship (friends with benefits, hook-up partner, no label)
Long
[Codedistance
= 3]
relationship with a non-Bucknell student
Other
[Code(please
= 4] [Textbox]
specify)
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All reasonable efforts have been undertaken to minimize any such potential risks, but you should know that any form of communication over the
Internet carries a minimal risk of loss of confidentiality. If other individuals (e.g. partner, roommate) have access to your computer, they might be able
to view your web browsing history, including a link to this survey. For information on how to delete your web browsing history, you can visit
http://www.computerhope.com/issues/ch000510.htm Due to the limited information collected, affirmative answers will not be considered official
reports of crimes for purposes of complying with the Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act, 20 U.S.C.
&sect; 1092(f). If you would like to report a sex offense or other crime, please contact the Department of Public Safety at 570-577-3333 or the Title IX
Coordinator at 570-577-1554. If you are concerned about any of the topics covered in this survey, or if you would like more information or reading
material on this topic, please contact one of the resources below. The Advocates (24 hours) 570-850-6115 Counseling & Student Development
Center (CSDC) (business hours and after hours crisis service) 570-577-1604 Bucknell University Chaplains (business hours) 570-577-1592 Kate
Grimes, Title IX Coordinator 570-577-1554 Bucknell University Department of Public Safety 570-577-3333 Transitions (24-hour local crisis center)
800-850-7948 The principal investigator of this survey is Kate Grimes. She can answer additional questions you may have about the survey. Please
contact her at 570-577-1554 or kag039@bucknell.edu.

Required answers: 0

Allowed answers: 0

Important information about Sexual Misconduct at Bucknell: Bucknell's Title IX Coordinator is Kate Grimes, 570-577-1554, kag039@bucknell.edu.
Bucknell's Sexual Misconduct & Relationship Violence Policy can be found in the student handbook and at bucknell.edu/titleix Bucknell will seek to
protect the privacy and confidentiality of the individuals involved in any report of alleged Sexual Misconduct or Relationship Violence to the extent
possible and allowed by law, but cannot guarantee confidentiality in all situations. The Title IX Coordinator will evaluate any request for confidentiality
in the context of the University's responsibility to provide a safe and nondiscriminatory environment to all members of its community. Options and
resources are available to victims of sexual assault, non-consensual fondling, sexual harassment, stalking and relationship violence regardless of
whether they wish to file a complaint. Some options (academic flexibility, housing options) may be available without notifying the other party.

Required answers: 0

Allowed answers: 0

Consent to engage in sexual activity must exist from beginning to end of each instance of sexual activity. Consent is demonstrated through mutually
understandable words and/or actions that clearly indicate a willingness to engage in a specific sexual activity. Silence alone, without actions
evidencing permission, does not demonstrate Consent. Assent does not constitute Consent if obtained through Coercion or from an individual whom
the Alleged Offender knows or reasonably should know is Incapacitated. Coercion is the use of express or implied threats, intimidation, or physical
force which places an individual in fear of immediate harm or physical injury or causes a person to engage in unwelcome sexual activity. Coercion
also includes administering a drug, intoxicant, or similar substance with the intent to impair that person's ability to Consent prior to engaging in sexual
activity. An individual is considered to be Incapacitated if, by reason of mental or physical condition, the individual is manifestly unable to make a
knowing and deliberate choice to engage in sexual activity. Someone who is drunk or intoxicated is not necessarily Incapacitated, as Incapacitation is
a state beyond drunkenness or intoxication. Individuals who are asleep, unresponsive or unconscious are Incapacitated. Other indicators that an
individual may be Incapacitated include, but are not limited to, inability to communicate coherently, inability to dress/undress without assistance,
inability to walk without assistance, slurred speech, loss of coordination, vomiting, or inability to perform other physical or cognitive tasks without
assistance. Use of alcohol or drugs does not diminish one's responsibility to obtain Consent. Consent to engage in sexual activity may be withdrawn
by any person at any time. Once withdrawal of Consent has been expressed, the sexual activity must cease. Consent is automatically withdrawn by a
person who is no longer capable of giving Consent. A current or previous consensual dating or sexual relationship between the Parties does not itself
imply Consent or preclude a finding of responsibility.

Required answers: 0

Allowed answers: 0
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Introduction
Bucknell University launched its

2

Student Experience Survey in November 2016. In doing so, we

sought to idenDfy the primary challenges and opportuniDes in our students’ out-of-classroom experiences, and
to generate data that we can use to drive eﬀecDve change.
To ensure objecDvity in the survey tool and results, Bucknell partnered with Royall & Company, a consulDng
ﬁrm that specializes in higher educaDon. Royall oversaw the creaDon of the survey instrument, issued the
survey, and gathered and analyzed the results. At the University’s direcDon, Royall ensured that students were
heavily involved in building the survey tool; the consultants led focus groups and individual meeDngs with
230 students. The survey received an impressive response rate, with 2,101 students — 60 percent of our
student body — parDcipaDng.
The survey included more than 40 open- and closed-ended quesDons, giving students ample opportunity to
provide feedback in the areas of saDsfacDon; community; well-being; safety & security; dining & housing; and
study abroad. The following slides summarize both the quanDtaDve and qualitaDve results.

Introduction
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When reviewing the data, please keep in mind the following:
•

Actual survey quesDons were used for the slide Dtles.

•

Footnotes throughout the presentaDon indicate what the percentages on a given slide represent.

•

The demographic categories include both “non-resident alien” and “non-U.S. ciDzen.”
•

The category “non-resident alien” is required by the federal government on certain external reports,
and is deﬁned by the federal government as, “A person who is not a ciDzen or naDonal of the United
States and who is in this country on a visa or temporary basis and does not have the right to remain
indeﬁnitely."

•

The category “non-U.S. ciDzen” is more comprehensive in how it counts internaDonal students, as it
comprises students on visas (non-resident aliens), green card holder (resident aliens), and dual
ciDzens.

Introduction
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When reviewing the data, please keep in mind the following (cont.):
•

The demographic categories “transgender” and “other gender non-conforming (OGNC)” represent an
individual’s self-idenDﬁed gender. The demographic category “LGBA” represents an individual’s selfidenDﬁed sexual orientaDon.

•

Several charts (e.g., on slides 15, 17, 18, etc.) reﬂect an analysis of more than 39,000 responses to openended quesDons. Royall & Company reviewed those responses and grouped similarly themed answers
together into categories.

•

For charts reﬂecDng responses to open-ended quesDons, the top 10 response categories are listed unless
there were fewer than 10, in which case all response categories are listed.

The Dean of Students' oﬃce will soon form student working groups focused on the challenges and
opportuniDes idenDﬁed by the survey. If you are interested in parDcipaDng in one or more of these student
group, please ﬁll out this brief form. For other quesDons or comments on the MyVoice iniDaDve, please email
myvoice@bucknell.edu.

Demographics
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Key characteristics of the student body and survey respondents
Student Body
30%

27%

26%

25%

Respondents

25% 26%
23%

24%

25%

25%

20%
15%
10%
5%
0.4% 0.1%

0%
First-Year

Sophomore

Junior

Senior

4th Year of 5-Year
Engineer

Demographics
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Gender as identified by survey respondents
70%
60%

58%

50%

42%

40%
30%
20%
10%

1.4%

0%
Woman

Man

Trans/OGNC*

*Transgender and Other Gender Non-Conforming (Trans/OGNC) includes Agender, Androgyne, Demigenger,
Genderqueer or Gender Fluid, Questioning or Unsure, Trans Man, Trans Woman and additional self-reported gender
identities. Respondents could check more than one gender identity.

Demographics
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Key characteristics of the student body and survey respondents
Student Body

Respondents

90%
80%

80%

79%

70%
60%
50%
40%
30%
20%

20%

21%

10%
0%
Student-Athlete

Student Non-Athlete

Demographics
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Key characteristics of the student body and survey respondents
Student Body

Respondents

90%
76% 78%

80%
70%
60%
50%
40%
30%
20%
10%

5% 5%

4% 3%

Asian

Black

6% 6%

4% 4%

6% 5%

0%
Hispanic/LaUno MulUple Races

Non-Resident

White

Demographics
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Key characteristics of the student body and survey respondents
Student Body

Respondents

60%

56%
52%

50%
40%
29%

30%
20%

25%
19%

19%

10%
0%
Fraternity

Sorority

Non-Greek

Satisfaction

“What words or phrases would you use to
describe the Bucknell student experience?”
Out of the 2,101 total parUcipants, 2,101 students responded to
Number of
this quesUon
Students*
Fun/enjoyable/party school/drinking/drinking culture/social/work
834
hard, play hard/exciDng/Greek-focused
Friendly/welcoming/family/home/close-knit/relaDonships/
supporDve/inclusive/involved/enriching/fulﬁlling/growth/rewarding/
773
interacDve/sense of community
Challenging/engaging/rigorous/stressful/diﬃcult/intense/
683
overwhelming/hard/ hardworking/Dring/busy/compeDDve
305
Academic/good professors
Exclusive/homogenous/Bucknell bubble/privilege/lacks diversity/
217
preppy/cliques/rich white kids/expensive/majority
156
AthleDcs/study abroad/opportunity/acDviDes
80
IsolaDng/sad/frustraDng

11

Percentage**
39.7
36.8
32.5
14.5
10.3
7.5
3.8

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“Overall, how would you describe
Bucknell’s ‘fit’ for you?”
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
50%

45%

45%
40%
35%

34%

30%
25%
20%

17%

15%
10%

4%

5%
0%
It is the perfect ﬁt
(N=716)

It is a good ﬁt
(N=945)

It is an okay ﬁt
(N=353)

It is not a good ﬁt
(N=87)

“Overall, how would you describe Bucknell’s
‘fit’ for you?”*
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Out of the 2,101 respondents, 1,661 students responded “Perfect Fit” or “Good Fit”
90%

79% 80%
78% 78% 78% 78% 78%
73% 74%

80%
70%
60%

51% 51% 55%

64%
60% 61% 63%

81% 81% 82% 83% 84% 84% 85%

67%

50%
40%
30%
20%
10%
0%

* Percentage of respondents in each demographic category who answered “Perfect Fit” or “Good Fit.”
**LGBA includes Bixsexual, Asexual, Questioning or Unsure, Gay, Queer, Lesbian, Pansexual, Same-Gender Loving, and other
orientations not listed.

“What aspects of the Bucknell student
experience do you like most?”
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Responses from students who responded Bucknell is a “Perfect Fit” or “Good Fit”
Fit”tthat Bucknell
Out of the 2,101 total parUcipants, 1,661 indicated
Number of
is a “Perfect Fit” or “Good Fit,” and 1,629 of those students
Percentage**
Students*
responded to this quesUon
Peers/relaDonships/sociable/community/friends/students/
welcoming atmosphere
Professors/faculty/academics/classes/learning/research/
programs/study abroad
AcDviDes/opportunity/fun/enjoyable/interesDng/exciDng
Busy/challenging/rewarding/overwhelming/stressful/
discipline/hard working/support

1,280

78.6

1,111
547

68.2
33.6

376

23.1

BeauDful campus
ParDes/Greek/homogenous

246
238

15.1
14.6

AthleDcs

168

10.3

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“You indicated Bucknell is not the best fit for you.
What aspects of the Bucknell student experience
would you like to see changed?”
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Responses from students who indicated Bucknell is an “Okay Fit” or “Not a Good Fit"
Out of the 2,101 total parUcipants, 440 indicated that Bucknell is an
“Okay Fit” or “Not a Good Fit,” and 425 of those students
responded to this quesUon.

Undesirable social scene (partying/drinking/drugs/hookup
culture/Greek life)
Not enough diversity
The academics aren’t the best for me
Not enough acDviDes/events
Not accepDng/exclusive culture
Not enough support
Student body/type of students admiped
Expensive school/all rich kids
Sub-par athleDcs
AdministraDon doesn’t care about students

Number of Percentage**
Students*
201

47.3

138
50
47
46
34
26
21
18
13

32.5
11.8
11.1
10.8
8
6.1
4.9
4.2
3.1

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What can Bucknell do to improve your
student experience?”
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Responses from students who indicated Bucknell is a “Good Fit,” “Okay Fit” or “Not a good Fit”

Out of the 2,101 total parUcipants, 1,385 indicated that Bucknell is a
“Good Fit,” “Okay Fit” or “Not a Good Fit,” and 1,286 of those
students responded to this quesUon.

More social events/more acDviDes
More diversity
Eliminate or reduce Greek life/inﬂuence of Greek life/party culture
More class opDons/beper class registraDon/more freedom in
curriculum/more core classes oﬀered
More support services (academic and social)
Beper housing and housing opDons
Make the student experience more inclusive across groups (race,
class year, Greek aﬃliaDon)
Beper food and food opDons
Foster a culture that is welcoming to all
Address the drinking culture/oﬀer more sober events

Number of Percentage**
Students*
252
231
197

19.6
17.9
15.3

147

11.4

133
109

10.3
8.5

101

7.8

90
73
64

7
5.7
5

*The information above was derived from responses to open-ended questions. An individual student may be counted in more than
one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How likely are you to recommend
Bucknell to a friend?”
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
Mean Comparison of RecommendaUon Score

Mean score is based on an 11-point scale where 0 = not at all likely, 5 = neutral, and 10 = extremely likely
9.00
8.00
7.00
6.00
5.00
4.00
3.00
2.00
1.00
0.00

6.24 6.26

7.87 7.89 7.90 7.95 7.95 7.96 8.06 8.15
7.55 7.63 7.74 7.77 7.79 7.79 7.85
7.47
7.09 7.20
6.66 6.69 6.76 6.80

“If a friend asked you about
Bucknell, what would you say?”
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Out of the 2,101 total parUcipants, 2,036 students responded to this
Number of
Percentage**
quesUon
Students*
951
46.7
Great academics/challenging/rigorous/program is top notch
PosiDve experience with faculty, peers, atmosphere on campus/strong
763
37.5
sense of community/Dght-knit/school is supporDve
Good social scene/what you make of it/a lot of opportuniDes/social
732
36.0
acDviDes/fun place to be
270
13.3
Bucknell is a party school and that may not be for everyone
250
12.3
Large Greek life on campus/Greek-focused
NegaDve experience with peers/faculty, negaDve atmosphere on
243
11.9
campus/not enough support from the school/not a lot to do, small town
227
11.2
Lacks diversity/very homogenous
157
7.7
Small school
84
4.1
Good athleDcs
72
3.5
“Word hard, play hard”
*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How have your experiences in the following categories
compared with what you expected when you enrolled at
Bucknell?”*
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Out of the 2,101 total parUcipants, 539 ﬁrst-year students and 1,558 upper-class students responded to this quesUon
First-year Students

Sophomores, Juniors and Seniors

120%
100%

95% 96%

94% 95%

94% 91%

93%
82%

86% 87%

83% 83%

82% 82%

80%
60%
40%
20%
0%

Academic rigor

Workload

Academic support

Support for Student programs ConnecUng with
macers other
and acUviUes
peers
than academics

* Percentage of respondents in each class-year group who answered “Better/More than expected” or “As expected.”

Social
opportuniUes

“How can Bucknell improve the firstsemester experience for students?”
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Answered by first-year students

Out of the 2,101 total parUcipants, 475 students responded to this
quesUon
More opportuniDes for socializing/connecDng with classmates and
others outside hall
More support to help ease transiDon
Nothing
More freedom/unscheduled Dme during orientaDon
More events to connect with students on other ﬁrst-year halls
Mentoring/informaDon about what ﬁrst year will be like
More acDviDes/alternates to parDes
No/fewer FYIs during orientaDon
More events, spread out orientaDon-like event throughout the
semester
Fewer mandatory events/fewer non-academic events/fewer events
during orientaDon

Number of Percentage**
Students*
86

18.1

76
76
74
70
63
50
47

16
16
15.6
14.7
13.3
10.5
9.9

45

9.5

44

9.3

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How can Bucknell improve the firstsemester experience for future students?”
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Answered by sophomores, juniors, and seniors

Out of the 2,101 total parUcipants, 1,449 students responded to this
quesUon

More opportuniDes to make beper connecDons with students/more
interacDons/bonding with diﬀerent halls/dorms
Encourage more parDcipaDon in acDviDes/clubs/events
TransiDon was easy/good
What to expect academically/how to handle academic rigor
More advice/services/help/support for student transiDon
Change the rules of rush/let ﬁrst-year students rush
Keep ResidenDal Colleges, great experience
Get rid of FYIS program/requirement
More Dme with academic advisers
Shorten orientaDon or make it less intense/fewer acDviDes

Number of Percentage**
Students*
271

18.7

225
207
166
96
95
63
54
53
52

15.5
14.2
11.4
6.6
6.5
4.3
3.7
3.6
3.6

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

Community

“How did you form your current social
network or ‘friend group’ on campus?”*
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
70%

First-year hall/ﬂoor (N=1,468)
Greek life (N=964)

46%

Major or course of study (N=930)

44%
32%

OrientaUon (N=671)

30%

Club or organizaUon (other than athleUcs or Greek) (N=628)

28%

ResidenUal College (N=582)

25%

Varsity athleUc team (N=526)

22%

Friends or acquaintances from home or high school (N=461)

19%

Club or intramural athleUc team (N=407)

18%

Pre-orientaUon (N=376)
0%

10%

20%

30%

40%

50%

60%

70%

* Percentage of students who responded to this particular question. Students could check all that applied.

80%

“Are you satisfied with the size and
composition of your current social
network or ‘friend group’ at Bucknell?”
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
90%
80%
70%

62%

72% 73% 73%
69% 71% 71%
67%
65% 66%

83% 83%
80% 81% 82% 82%
78%
78%
77%
77%
77%
76% 76% 76%

60%
50%
40%
30%
20%
10%
0%

* Percentage of respondents in each demographic category who answered “Yes.”

“What would make your social network or
‘friend group’ better for you?”
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Responses from students who indicated that they were not satisfied with their current social network or “friend group.”

Out of the 2,101 total parUcipants, 489 students indicated they ere
not saUsﬁed and 463 of those responded to this quesUon.

More friends/larger friend group
More diverse group of friends in terms of mindset, interests,
academics, etc.
Beper/stronger connecDons with people
Closer group of friends
Less isolaDon/Greek life isolates you to your house and non-Greeks
are isolated because they’re the minority
Fewer parDers/want friends who do not just drink to have fun
Want people to be more accepDng/inclusive of new friends
Want more friends who are the opposite sex
Want more friends who do not live in the same hall/building
Want more friends outside athleDcs/non-athlete friends

Number of Percentage**
Students*
169
36.5
69

14.9

52
43

11.2
9.3

38

8.2

29
22
19
16
14

6.3
4.8
4.1
3.5
3

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What can Bucknell do to promote a more
inclusive environment?”
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Out of the 2,101 total parUcipants, 1,745 students responded to this Number of
Percentage**
quesUon
Students*

More diversity on campus

438

25.1

More group acDviDes/events

342

19.6

Promote inclusion

249

14.3

Nothing

208

11.9

Foster more discussions so everyone is heard

200

11.5

Don’t know/unsure

176

10.1

Reduce the importance of Greek life

159

9.1

Bring the community together (all class years/town/groups)

147

8.4

Encourage open dialogue in all classroom sesngs

131

7.5

Encourage acceptance of all poliDcal ideologies/poliDcal unity

79

4.5

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What can Bucknell do to strengthen the
sense of community on campus?”
Out of the 2,101 total parUcipants, 1,868 students responded to this
quesUon

More/beper promoDon of acDviDes and events
Lessen the divide between Greek and non-Greek students
Nothing
Promote/encourage apendance at athleDc events
Unsure/don’t know
More campus-wide events
Encourage more inclusion/acceptance
Promote more diversity/have more diverse people on campus
Keep ResidenDal Colleges/more aﬃnity housing/more housing
opDons
Promote school spirit
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Number of Percentage**
Students*
424
22.7
245
13.1
152
8.1
150
8
147
7.9
135
7.2
124
6.6
119
6.4
114

6.1

96

5.1

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What can Bucknell do to help ensure all students
have access to meaningful social opportunities?”
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Out of the 2,101 total parUcipants, 1,641 students responded to this Number of
Percentage**
quesUon
Students*

More/beper promoDon of social opportuniDes
Host more acDviDes organized events/alternaDve to parDes/
drinking
Nothing
More meaningful clubs/avenues to join clubs
Don’t know/unsure
Be more inclusive/create environment of acceptance
More/beper support of non-Greek acDviDes
Lessen Greek inﬂuence/prominence
More surveys
Change rush/let ﬁrst-year students rush

476

29

253

15.4

239
139
106
45
39
32
28
27

14.5
8.5
6.4
2.7
2.4
1.9
1.7
1.6

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“Does Bucknell offer sufficient activities
and opportunities for students?”*
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Out of the 2,101 total parUcipants, 2,071 students responded to this quesUon and of
those 1,746 students answered “Yes”
100%
90%
80%
70%

67%

87% 89% 90%
86%
86%
85%
85%
85%
85%
85%
84%
84%
84%
84%
84%
84%
80% 83% 83% 83%
77%
76%
74%

60%
50%
40%
30%
20%
10%
0%

* Percentage of respondents in each demographic category who answered “Yes.”

“What other activities and opportunities
should Bucknell consider offering students?”
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Out of the 2,101 total parUcipants, 325 indicated that Bucknell did not
Number of Percentage**
oﬀer enough acUviUes and opportuniUes, and 262 of those students
Students*
responded to this quesUon

More acDviDes/opportuniDes oﬀ-campus, outside Lewisburg
More concerts/live music/beper performers
More events on weekends
More compeDDve acDviDes (e.g., club sports, color games, team
compeDDon)
More speakers/comedians/authors/workshops

44
33
23

16.8
12.6
8.8

21

8

19

7.3

Focus on beper quality/diﬀerent kinds of events, get student input

18

6.9

More events
More sober events
Don’t know, unsure
More focus on clubs and supporDng their acDviDes

18
18
17
17

6.9
6.9
6.5
6.5

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“Please indicate how important each of the
following activities and opportunities is to
you.”
Top 10 “Extremely Important” activities and opportunities

1. Academic advising
2. Access to off-campus opportunities
3. Thoughtful discussions outside of class
4. Greek life
5. Clubs and organizations
6. Varsity athletic events
7. Undergraduate research
8. Speakers, forums, and other outside-the-classroom
learning opportunities
9. Civic engagement and community service
10. Club and intramural sports
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“Have you ever felt targeted or otherwise
discriminated against at Bucknell?”
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Out of the 2,101 total parUcipants, 2,095 students responded to this quesUon, and
of those 469 responded “SomeUmes” or “Ojen”

Count

Percent*

Never

1,356

65%

Once

270

13%

Sometimes

418

20%

Often

51

2%

* Percentages are based on the total number of students who responded to this particular question.

“Have you ever felt targeted or otherwise
discriminated against at Bucknell?”*
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Out of the 2,101 total parUcipants, 469 responded “SomeUmes” or “Ojen”
80%

69%

70%
60%

54%

50%
40%
30%

18%
20% 16% 17%

20% 20% 20% 21%

22% 22% 22% 23% 24% 24% 24%

27% 29%

36%
32% 34%

38%

41% 43%

10%
0%

*Percentage of respondents in each demographic category who answered “Sometimes” or “Often.”

“On what basis have you been targeted or
otherwise discriminated against at Bucknell?”*
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Out of the 2,101 total parUcipants, 739 indicated that they felt targeted once,
someUmes, or ojen, and 733 of those students responded to this quesUon
34%

Race/ethnicity (N=248)

30%
28%

Socioeconomic status (N=216)
Physical appearance (N=204)

24%
22%
22%

PoliUcal ideology (N=172)
Bucknell class year (N=164)
Biological sex (N=161)

12%

Religion (N=90)

9%

Gender idenUty (N=69)

7%
7%
7%
6%
6%
5%
4%

InternaUonal student status (N=51)
Sexual orientaUon (N=51)
Age (N=50)
First-generaUon status (ﬁrst in my family to acend college) (N=47)
English as a second language (N=45)
Gender expression (N=39)
Disability (N=28)
0.0%

5.0%

10.0%

15.0%

20.0%

25.0%

30.0%

35.0%

* Percentages are based on the total number of students who responded to this particular question. Students were
asked to check all that apply.

40.0%

Well-Being

“Which of the following have you
experienced while enrolled at Bucknell?”*
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Out of the 2,101 total parUcipants, 2,076 students responded to this quesUon
75%

Felt overwhelmed by academics (N=1,553)

52%

Felt alone (N=1,080)
Felt like an outsider (N=932)

45%

Experienced signiﬁcant stress related to social interacUons
(N=928)

45%
43%

Felt depressed (N=882)
Been concerned about my ﬁnancial resources (N=773)

37%

Considered transferring (N=770)

37%
24%

Had signiﬁcant challenges with my roommate (N=504)
Had thoughts of or engaged in self-harm (N=191)

9%

Experienced sexual assault (N=180)

9%

Had an eaUng disorder (N=180)

9%
7%

None of the above (N=145)
0%

10%

20%

30%

40%

50%

60%

70%

* Percentages are based on the total number of students who responded to this particular question. Students were
asked to check all that apply.

80%

“What additional resources could Bucknell
provide to support you and other students who
have had similar experiences?”
Out of the 2,101 total parUcipants, 1,554 students responded to this
quesUon
Mental health center/improve counseling services/have more counselors/
do not limit the number of visits per person
Nothing/no addiDonal resources are necessary
Promote resources/make sure students know what is available to them
Don’t know/unsure
Peer groups/students who are having similar struggles/experiences
Academic help/more tutors, less demanding professors
Social help/more ways to help students be social/connect with other
students
Financial Aid/scholarship resources/more money given to students
Train professors/advisers to recognize a struggling (socially, academically)
student to help them/beper advisors who know major requirements
TransiDon programs for ﬁrst-year students/transfers/ﬁrst-generaDon
students

37

Number of
Percentage**
Students*
345

22.2

186
168
147
117
115

12.0
10.8
9.5
7.5
7.4

114

7.3

81

5.2

75

4.8

41

2.6

*The information above was derived from responses to open-ended questions. An individual student may be counted in more
than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How important is alcohol to your social
life at Bucknell?”
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Out of the 2,101 total parUcipants, 2,085 students responded to this quesUon
Mean score is based on an 11-point scale where 0 = not relevant, 5 = neutral, and 10 = vital.
7.00

6.48

6.00
5.00
4.00
3.00
2.00
1.00
0.00

3.41 3.58

3.93

4.21 4.35 4.37 4.39

4.68

4.89 4.91

5.48 5.48 5.50 5.51 5.54 5.63
5.28 5.33 5.33 5.37 5.38 5.39

5.90

“Please describe how alcohol affects your
Bucknell student experience.”
Out of the 2,101 total parUcipants, 1,936 students responded to this
quesUon

It is the main part of the student experience
Always at parDes/on the weekends/only opDon for fun/acDviDes
Helps to make friends, socialize, interact with opposite sex
Makes the student experience more fun/cool
No eﬀect on social life
Can’t make friends unless you drink/feels uncomfortable not
drinking
Helps relieve stress/decompress
Neutral in opinion/not bothered by drinking
It’s the culture at college/part of the college experience
Drunk students are loud, messy, unruly, obnoxious, disrespecuul
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Number of Percentage**
Students*
393
20.3
344
17.8
326
16.9
207
10.7
199
10.3
107

5.5

102
93

5.3
4.8

78
77

4.0
4.0

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What could Bucknell do to reduce highrisk drinking?”
Out of the 2,101 total parUcipants, 1,794 students responded to this
quesUon
More alcohol educaDon/student-led educaDon, not just administrators
Nothing that Bucknell can do/too hard to ﬁx/up to students/
individuals/universal problem at colleges
Unsure/don’t know
Allow underage students to drink/have an open-door policy like
Stanford or Rice
Ban liquor/beer and wine are OK/safer
Oﬀer alternaDve acDviDes to going to parDes/beper promoDon of
current acDviDes
Get rid of Greek life or lessen its inﬂuence/importance
Help combat pre-gaming
Enforce the current drinking policy
Ease up on enforcing drinking policy
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Number of Percentage**
Students*
375

20.9

251

14

191

10.7

155

8.7

141

7.9

115

6.4

108
107
73
62

6
6
4.1
3.5

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How important are illicit drugs (i.e.,
illegal drugs or those used other than as
prescribed) to your social life at Bucknell?”
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Out of the 2,101 total parUcipants, 2,079 students responded to this quesUon
Mean score is based on an 11-point scale where 0 = not relevant, 5 = neutral, and 10 = vital.
2

1.76

1.8
1.6
1.4
1.2
1
0.8
0.6
0.4
0.2
0

1.2 1.21 1.22 1.22 1.23 1.24
1.12 1.13 1.16 1.17
0.93 0.95 0.95
0.85 0.9

1.32

1.41

1.55 1.58
1.48 1.5 1.5 1.53

“Please describe how illicit drugs affect
your Bucknell student experience.”
Out of the 2,101 total parUcipants, 1,813 students responded to this
quesUon

Does not aﬀect Bucknell student experience
Do not use drugs
Marijuana is prevalent/have seen or used marijuana
Know someone/friend uses drugs
Aware that it is present on campus
There is no pressure to use drugs
Use drugs occasionally
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Number of Percentage**
Students*
970
53.5
474
26.1
188
10.4
131
7.2
125
6.9
81
4.5
72
4

Helps with relaxaDon/use in a social sesng/relives stress

56

3.1

Know/seen/heard students use cocaine
Have not seen it on campus/does not seem prevalent

54
49

3
2.7

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What could Bucknell do to reduce
students’ use of illicit drugs?”
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Out of the 2,101 total parUcipants, 1,597 students responded to this
quesUon

Number of Percentage**
Students*
Don’t know/unsure how to reduce students use of illicit drugs
487
30.5
More educaDon on the adverse eﬀects of drug use
326
20.4
Can't really do much/it’s too diﬃcult/student’s responsibility not to do it
197
12.3
No need/does not really aﬀect the Bucknell campus/same at other
schools
Stricter penalDes
Harder enforcement of drug policies/students seem to get oﬀ for drug
infracDons
Search rooms/drug tests/drug dogs
Be more lenient for weed and alcohol/focus on the harder drugs
Focus on helping students with problems/counseling instead of strict
penalDes
Acknowledge the existence of drugs/don’t pretend it doesn’t exist

156

9.8

137

8.6

102

6.4

74
52

4.6
3.3

35

2.2

34

2.1

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

Safety & Security

Students who indicated they experienced
sexual assault

45

Out of the 2,101 total parUcipants*, 180 students indicated they experienced sexual assault.
Breakdown by Gender Identities**
180
154

160
140
120
100
80
60
40
20

18

6

0
Man IdenUﬁed

Woman IdenUﬁed

Trans/OGNC

*Overall, 1,161 identified as women, 848 identified as men, and 29 identified as trans/OGNC.
**Two students did not disclose their gender identities, so the total number represented in the bar chart is 178.

“What can Bucknell do to further address
sexual assault?”
Out of the 2,101 total parUcipants, 1,878 students responded to this
quesUon
More/beper educaDon/what consDtutes sexual assault/educate on
seriousness and how it will not be tolerated/how to be an advocate
More educaDon aver ﬁrst year
Make Speak UP mandatory and a regular event/more speakers
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Number of Percentage**
Students*
772

41.1

425
333

22.6
17.7

Punish students who commit sexual assault/stricter penalDes

249

13.3

EducaDon for Greek organizaDons
Rape culture is Ded up in Greek life/penalize fraterniDes/intervene
Drinking/party culture is exacerbaDng sexual assaults/change the
drinking/party culture
Don’t know/unsure
Provide more counseling and more safe environments for students who
have been assaulted
Hold students accountable for their acDons

202
200

10.8
10.6

183

9.7

178

9.5

162

8.6

138

7.3

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“How safe do you feel at Bucknell?”
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Out of the 2,101 total parUcipants, 2,100 students responded to this quesUon
Mean score is based on an 11-point scale where 0 = not safe, 5 = neutral, and 10 = very safe
10.00
9.00
8.00
7.00
6.00
5.00
4.00
3.00
2.00
1.00
0.00

7.40
6.31

8.94 9.01
8.61 8.66 8.66 8.68 8.70 8.75 8.76
8.59
8.55
8.49
8.47
8.45
8.43
8.33
8.03 8.19 8.29
7.98
7.97
7.72

“What factors influence your sense
of safety at Bucknell?”
Out of the 2,101 total parUcipants, 1,950 students responded to this
quesUon

Public Safety and Buﬀalo Valley Police Department patrolling
LocaDon of the school (Lewisburg)/rural
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Number of Percentage**
Students*
659
33.8
370
19

The people on campus/friends and familiar faces/knowing students

292

15

Size of the campus

267

13.7

Sense of community/security/everyone looks out for each other

248

12.7

Blue lights used for emergencies are all around campus

195

10

LighDng on campus
Partying/drinking culture
Gender

182
147
147

9.3
7.5
7.5

Sexual assaults on campus/feel unsafe knowing how common it is

132

6.8

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“What can Bucknell do to improve
student safety?”
Out of the 2,101 total parUcipants, 1,765 students responded to this
quesUon

Nothing, I feel safe
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Number of Percentage**
Students*
390
22.1

Public Safety/more community policing

235

13.3

Beper lighDng on campus

225

12.8

EducaDon/awareness programs

153

8.7

Crack down on rape/sexual assault culture

153

8.7

Crack down on drinking/party culture

150

8.5

Emergency blue light system

108

6.1

Address issues related to downtown

99

5.6

Provide/improve resources

84

4.8

Make students more accountable

69

3.9

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

Dining/Housing

“Where do you eat most of your
meals?”*
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
Bison (N=1,343)

64%

Bostwick (N=858)

41%

Downtown restaurants (N=556)

27%

On-campus room/apartment (N=494)

24%

Commons Café (N=473)

23%

Fraternity house (N=354)

17%

Library Café (N=296)

14%

7th St. Café (N=294)

14%

Route 15 restaurants (N=283)

14%

Terrace Room (N=212)

10%

Flying Bison (N=136)

7%

Downtown house (N=74)

4%
3%

Home or Oﬀ-campus (N=58)
0%

10%

20%

30%

40%

50%

60%

* Percentages are based on the total number of students who responded to this particular question. Students were
asked to check all that apply.

70%
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Headcount of Dining by Gender

Of the students who answered this quesUon, 848 idenUﬁed as men, 1,161 idenUﬁed as women and 29 idenUﬁed as
trans/OGNC.
Man IdenUﬁed

1000
900

Woman IdenUﬁed

Trans/OGNC

858

800
700
600
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365

400

360

342

336

332

300

231
172

200
100
0
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12

133
8

222

8

8

7 6

58

4

57

176

161
108

117
5

4

31

1

“Please describe how Bucknell’s food plans and dining
options impact the student experience. How could
Bucknell improve the sense of community through its
food plans and dining options?”

53

Out of the 2,101 total parUcipants, 1,931 students responded to this Number of
Percentage**
quesUon
Students*

Varied opDons in terms of food and places to eat
Food and meal plans are too expensive
Nothing, food is ﬁne/community is ﬁne
The current plans limit interacDon between genders and class
years because of the Café and fraternity meal plans
Increase variety of meal plan opDons/do not require all students
on campus to have a meal plan
Longer hours for Bison/Commons/all dining opDons
More Gluten free/dietary/vegan/vegetarian/allergy opDons
Don’t know/unsure
Make the Bison bigger/add more tables
Athletes should have special meal plans and healthier food
opDons

502
362
318

26
18.7
16.5

293

15.2

278

14.4

58
45
40
28

3
2.3
2.1
1.5

20

1

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“Which of the following student housing
options do you prefer? Please select
your top two.”*
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Out of the 2,101 total parUcipants, 2,101 students responded to this quesUon
Apartment-style living on campus with a kitchen, common
space, and a shared bathroom (N=1,378)

66%
30%

Oﬀ-campus housing (N=626)

26%

Suite-style living on campus with a shared bathroom (N=551)

20%

Dorm-style living on campus in a Single (N=426)
Residing with fellow members of Greek-lecer organizaUons on
campus (N=395)
Dorm-style living on campus with a roommate (N=203)
ResidenUal College on campus (N=204)
Aﬃnity houses on campus (N=194)
0.0%

19%
10%
10%
9%
10.0%

20.0%

30.0%

40.0%

50.0%

* Percentages are based on the total number of students who responded to this particular question.

60.0%

70.0%

Upper-Class Students Housing Preferences*
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Of the students who responded to this quesUon, 539 were sophomores, 499 were
juniors and 520 were seniors
80%
70%

Sophomores

75%

Juniors

Seniors

67%
62%

60%
50%

43%

40%
30%
20%

30%
17%16%

28%

39%

27%

29%
17%

15%15%

21%
11%11% 9%

10%

8% 8% 9%

7%

2% 4%

0%
Apartment-style Suite-style living Dorm-style living
living on campus
on campus
on campus in a
Single

Oﬀ-campus
housing

Residing with Aﬃnity houses
fellow members
on campus
of Greek-lecer
organizaUons on
campus

ResidenUal
College on
campus

Dorm-style living
on campus with
a roommate

* Percentages are based on the total number of students in each class year who responded to this particular
question. Students could select up to two options.

“What could Bucknell do differently
regarding housing options?”
Out of the 2,101 total parUcipants, 1,898 students responded to this
quesUon

Allow students to live oﬀ campus
More opDons for housing
Increase downtown housing
Change the lopery system
Upgrade the features of all the housing opDons
Don’t limit where students can live by class year/mix class years
More apartment-style living
Improve the freshmen housing/roommate survey
Let ﬁrst-year students pick their roommates
Make sure all students have housing before they leave for the
summer

56

Number of Percentage**
Students*
355
18.7
338
17.8
202
10.7
186
9.8
166
8.8
140
7.4
134
7.1
46
2.4
45
2.4
34

1.8

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

Study Abroad

“Do you plan to study abroad?”
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Answered by first-year students and sophomores only
Out of the 2,101 total parUcipants, 1,061 students responded to this quesUon
57%

20%

Yes (N=600)

No (N=216)

23%

Unsure at this Ume (N=245)

“What study abroad program(s) are you
considering?”*
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Answered by students who indicated they plan to study abroad
Out of the 2,101 total parUcipants, 600 students responded to this quesUon

Yearlong program (N=52)

9%

Fall semester only (N=67)

11%

Three-week program (N=148)

25%

Spring semester only (N=216)

36%

Spring or fall semester (N=228)

38%
0%

5%

10%

15%
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25%

30%

35%
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* Percentages are based on the total number of students who responded to this particular question. Students were
asked to select all that apply.

“What limits your opportunities to
study abroad?”
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Answered by students who indicated they are considering spring semester only or fall semester only

Out of the 2,101 total parUcipants, 263 students responded to this
quesUon

Academics/course requirements
Financial reasons
Nothing
AthleDcs
Diﬃculty transferring credits
Don’t want to leave Bucknell
Don’t know enough about the program
Grades
Language barrier
Availability of program of interest

Number of Percentage**
Students*
128
48.7
43
16.3
31
11.8
26
9.9
15
5.7
13
4.9
9
3.4
9
3.4
4
1.5
4
1.5

*The information above was derived from responses to open-ended questions. An individual student may be counted in
more than one line but not more than once in a single line.
**Percentages are based on the total number of students who responded to this particular question.

“Why are you not planning to study
abroad?”*
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Answered by students who indicated they do not plan to study abroad
Out of the 2,101 total parUcipants, 216 students responded to this quesUon
49%

It conﬂicts with my athleUc commitments (N=105)

38%

It’s hard to do with my major (N=82)

29%

I’m not interested (N=62)

24%

I don’t think I can aﬀord it (N=52)

19%

I don’t think it is important or necessary (N=41)
I’m concerned about living outside the country (N=21)

10%

It conﬂicts with my club/organizaUon commitments (N=21)

10%
3%

It conﬂicts with Greek life commitments (N=7)
0%

10%

20%

30%

40%

50%

* Percentages are based on the total number of students who responded to this particular question. Students were
asked to select all that apply.

60%

Student Experience Survey
•

B.4 The Mandatory Reporting Form
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Sexual Misconduct Report || myBucknell

Please review your answers and submit the form using the button below.

Faculty/Staff Contact Information
First Name

Darakhshan

Last Name

Mir

Phone

(570) 577 3395

Email

d.mir@bucknell.edu

Other Contact:
Incident reported to you by:*

Other

Their relationship to incident:*

Other

Date incident occurred:

Date

Date incident reported to you:

https://buapps.bucknell.edu/script/sexualassault/Default.aspx

Please Specify:

Please Specify:

Approximate if
unsure
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Date incident reported to you:

Sexual Misconduct Report || myBucknell

Date

Approximate if
unsure

Victim/Survivor Information
Gender
Their relationship with University
If victim/survivor is a current Bucknell student, what class year is he/she?
Victim's First Name:
Victim's Last Name:

Does this person want to be contacted by the Department of Public Safety?

https://buapps.bucknell.edu/script/sexualassault/Default.aspx

No

Yes
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Please describe if more than one victim.

Alleged Perpetrator Information
Gender
Relationship with University

If perpetrator is a current Bucknell student, what class year is he/she?
Relationship to victim/survivor

First Name:

Last Name:

Please describe if more than one perpetrator.

https://buapps.bucknell.edu/script/sexualassault/Default.aspx
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Incident location
Incident location:

Off-Campus

OnCampus

Please describe:

Incident Description
Please provide brief narrative of incident:

https://buapps.bucknell.edu/script/sexualassault/Default.aspx
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Additional Information
Is there any information indicating survivor
may have been administered a date rape drug?
Was a weapon involved?

Was a report filed with the Department of Public Safety or local police?

Yes, has filed a report with:
No, intending to file a report with:
No, does not wish to file a report at this time.
Unknown

https://buapps.bucknell.edu/script/sexualassault/Default.aspx
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Advocate notified/aware of incident?
Was medical attention received:

Yes
No
Unknown

Was a sexual assault kit completed?

Yes
No
Unknown

Resource information provided:(check all that apply)

Bucknell Department of Public Safety
Advocate
Student Health Services
Counseling and Student Development Center
Buffalo Valley Regional Police Department
Evangelical Community Hospital
Transitions (local advocacy center, formerly SVWIT)
Please indicate any statements you may have made to the individual
https://buapps.bucknell.edu/script/sexualassault/Default.aspx
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regarding University actions or follow-up.

Previous

https://buapps.bucknell.edu/script/sexualassault/Default.aspx

Submit Form
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